2007 Showcase Awards for Excellence in Schools

Description
The Leadership Team at Northern Beaches SHS identified a need for the implementation of a Middle School at NBSHS in
2003. The behaviour of students in Years 8 and 9 and their disengagement from learning signalled the need for a fresh
approach. Middle School reform was trialled in 2004 with the interdisciplinary teaming of two teachers who were assigned
to the same group of trial students across the key learning areas of Maths/Science or English/SOSE. The reform process
was extended in 2005 to include all students in Year 8 (incorporating Year 9 students in 2006). This multifaceted reform
was informed by middle school philosophy (Ediger, 1998/1999; Kellough & Kellough, 2003) and involved not only
organisational change, but also a developmentally responsive approach to the distinctive and varied needs of students in
the middle phase. The result was the very successful program RAPS (Relationships, Achievement, Purposeful
learning, and Supporting transitions). RAPS is underpinned by a comprehensive developmental mentoring program
which manages the essential characteristics of an effective middle school (EQ , MPL Action Plan). As illustrated in the
figure on the left, mentoring harnesses the essential elements of a
People orientation
middle school as articulated in Education Queensland’s: See the
Future. The Middle Phase of Learning State School Action Plan. RAPS
embeds and makes explicit Essential Learnings, Common Curriculum
Elements (CCE’s) Employability Skills and Resilience. Through its
organisational structure of interdisciplinary teams and core classes and
its integrating device of a Portfolio, RAPS delivers a curriculum that is
authentic,
relevant, integrated and academically challenging.
RAPS
U2U and Mentoring
Mentoring
At the core of this program is the provision of an adult advocate
(mentor) for every student. U2U classes consist of a small group of
students (15 or fewer) and are timetabled each day during Access and
one dedicated 70 minute lesson each week. The U2U program is
designed to meet the specific developmental needs of students in the
middle phase. For example, middle school students tend to be socially
awkward and easily wounded emotionally (Ediger, 1998/1999),
Achievement orientation
particularly as a result of criticism form peers (Knowlton & Garner,
1997). U2U provides a context for students to meet with the teacher in a
peer setting to discuss common issues and concerns. This time each day allows students to form a significant relationship
with a staff member while interacting with peers. It also provides the foundation for academic and career mentoring and life
skills. Thus, U2U is a developmental advisory program that provides students with social, emotional and academic support
within a futures orientation framework and includes the practices tabled below.
RAPS Practices and Strategies
Connection to 2010 and/or ETRF
• Descriptive evaluations of student academic and personal growth including LE1: Improved learning outcomes
observational records, conferencing, performance assessment rubrics through the for a diverse range of students
LE2: Improved integration of
RAPS Portfolio (LE2, ETRF – Action 3).
• Counselling on goal setting and goal attainment including literacy and numeracy needs curriculum, teaching, assessment
and reporting
and outcomes (LE1, ETRF – Action 3).
• Programs that foster health, safety and well being underpinned by “Mind Matters” which
SC2: Schools have productive
is coordinated by a core group of highly trained Level 1 and 2 Mind Matters Facilitators
• Comprehensive guidance and support on the State Educational and Training (SET) partnerships with their community
SC3: Schools provide safe,
planning process (at NBSHS, this process begins in Year 8) ETRF – Action 4.
• Mapping and monitoring of achievement of CCEs and Essential Learnings through the supportive and discipline learning
environments
RAPS portfolio (LE2, ETRF – Action 3).
• An active working relationship between U2U mentors and parents to help our students
reach their potential as evidenced in the reporting methods – U2U mentors formally ETRF – Action 3: a new approach
to teaching and learning in the
report to parents on the progress of individual students across all KLAs (SC2).
• U2U mentors coordinate with members of Student Support Services Team to provide middle years of schooling
targeted intervention and support to ‘at risk’ students (students in care, SWDs, ATSI ETRF – Action 4: schools develop
individual student plans
and students with high needs for social support). LE1, ETRF – Action 3.
• Connected curricular activities such as a Year 8 camp and a Year 9 camp steered by
relevant U2U mentors with outcomes connected to the U2U curriculum (Teamwork in
Year 8, Personal Growth in Year 9). ETRF – Action 3, SC3, LE2.
• ‘Looping’ of U2U mentors whereby students are kept with the same mentor as they
move through the middle school and beyond. ETRF – Action 3.
Northern Beaches SHS
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Supporting Transitions
The RAPs model is designed to ‘bridge the gap’ between primary school and Year 8 and from Year 9 into the Senior Phase
of Learning. RAPS involves several whole school and cluster initiatives to smooth transitions. The Year 7 to 8 transition
involves a comprehensive program built around interdisciplinary connected units. All partner schools participate in 8-10
whole day transition programs which are developed collaboratively with primary partner teachers to enhance their
curriculum. RAPS also caters for the transition from the MPL to the SPL by treating Year 10 as the first year of the Senior
Phase. The development of coherence across and within learning is achieved through the explicit link between QCAR
Essential Learnings in Year 9 and learning in Year 10. Preparedness for Year 10 is also achieved through the continuation,
remediation, acceleration and specialisation of learning in Year 9. Additionally, the transition from the middle phase to the
senior phase is strengthened through the U2U mentoring program which provides courses on career development in the
middle phase. RAPS supports transition through the following practices:
RAPS Practices and Strategies
Connection to 2010 and/or ETRF
• Regular cluster school meetings to share information and ensure alignment of LE1: Improved learning outcomes
for a diverse range of students
curriculum, pedagogy and assessment practices in MPL (SC1, LE2).
• Collaboratively working with P-7 schools in the Northern Corridor Cluster to provide LE2: Improved integration of
purposeful transition programs including the introduction to the RAPS portfolio in Year curriculum, teaching, assessment
and reporting
7 through the “WHO I AM” task (SC1, LE2).
• Cluster collaborative development of interdisciplinary connected units to support
SC1: Schools have innovative and
transition programs from year 7-8. (ETRF – Action 3)
• Successful grouping of students in Middle School classes based on information distinctive strategies responsive to
community and student needs
provided by students in the “WHO I AM” task (SC1, LE2, ETRF – Action 3).
• Teachers from NBSHS work-shadow primary school teachers in the cluster and ETRF – Action 3: a new approach
to teaching and learning in the
provide expertise in specialist curriculum areas (SC1).
• Essential Learnings (QCAR) are made explicit in Middle Schooling curriculum and middle years of schooling
student progress monitored through the RAPS portfolio. These essential learnings ETRF – Action 4: schools develop
individual student plans
are linked with Year 10 curriculum. (ETRF – Action 3)
• Catering to the different needs of students in Year 9 including targeted literacy and
numeracy intervention, a G&T program and the structuring of electives in Year 9 to
allow for specialisation. (LE1, SC1, ETRF-Action 3).
• Year 9 students retain their U2U mentor in Year 10 to create a smooth transition into
the SPL (SC1, ETRF – Action 3).
• SET planning commences in Year 8; by the commencement of Year 10, students are
familiar with the SET planning process and are already career oriented. This provides
a successful transition into the SPL (SC1, ETRF – Action 4).
Relationships
According to Education Queensland’s: See the Future. The Middle Phase of Learning State School Action Plan, the
relationship between teachers and students is crucial in the MPL. The RAPS program looks after the students’ distinctive
needs in the MPL by offering an organisational structure that supports meaningful relationships and learning. These
structures include:
RAPS Practices and Strategies
Connection to 2010 and/or ETRF
• A Middle School team of teachers, selected for their willingness and commitment to LE2: Improved integration of
meeting the distinct and diverse needs of learners in the MPL (LE2, ETRF– Action 3). curriculum, teaching, assessment
• Timetabling the Middle School as a first priority which is a significant departure from and reporting
traditional timetabling approaches which usually focus on the senior school first.
(LE2) The use of block scheduling allows for a longer time with students and fosters SC3: Schools provide safe,
supportive and discipline learning
long-term student-teacher relationships. (SC3).
• Interdisciplinary teaming or the use of core teachers in the middle phase – the same environments
teacher for English and SOSE and the same teacher for Maths and Science. to
provide a source of identity and belonging essential for this age group. Teachers of ETRF – Action 3: a new approach
Year 8 teach the same students when they progress to Year 9 (LE2, SC3, ETRF – to teaching and learning in the
middle years of schooling
Action 3).
• The same U2U mentor through both phases of learning (from Year 8-12) to ensure
connection with and intrinsic understanding of students’ needs (SC3, LE2, ETRF –
Action 3).
• Year 11 mentors of students in Year 8 – PEER Support Program (SC3, ETRF –
Action 3).

Northern Beaches SHS
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Purposeful, Intellectually Challenging Learning
The need for ‘uncluttering’ the middle phase curriculum and providing in-depth and authentic learning has been addressed
by RAPS in the following ways:
RAPS Practices and Strategies
Connection to 2010 and/or ETRF
• Review by core teachers of middle phase curriculum and development of an LE2: Improved integration of
integrated and authentic curriculum that challenges students to explore ideas, identify curriculum, teaching, assessment
and reporting
problems, generate solutions and evaluate their work (LE2, ETRF – Action 3).
• Planning for continuity of learning by mapping Essential Learnings, CCEs and a
ETRF – Action 3: a new approach
constructivist curriculum from Years 7-9 (LE2, ETRF – Action 3).
• Implementation of portfolios to map student outcomes and facilitate student reflection to teaching and learning in the
middle years of schooling
of their learning with the provision of goal setting and deep metacognition (LE2).
• Periodic review of course work by interdisciplinary teams and engagement in selfreflection to facilitate continuous improvement of the middle school curriculum (LE2).
Achievement
Aware of the fact that students make the least progress in the MPL (The Middle School of Learning State School Action
Plan, p. 10), RAPS is designed to provide targeted support to students with identified needs and to ensure high academic
achievers continue to engage in relevant learning. This achieved through the following:
RAPS Practices and Strategies
Connection to 2010 and/or ETRF
• RAPS incorporates a highly structured literacy and numeracy intervention program LE1: Improved learning outcomes for
whereby students with high literacy and or numeracy needs are identified. Students a diverse range of students
are tested for literacy and numeracy at the beginning and end of both Years 8 and LE2: Improved integration of
curriculum, teaching, assessment
9. Students with identified needs are provided support through:
• Specialised literacy classes in both Years 8 and 9 (3 sessions each week) and reporting
facilitated by two highly qualified teachers.
• Teacher aide support in the majority of their remaining classes (LE1, LE2, ETRF ETRF – Action 3: a new approach to
teaching and learning in the middle
– Action 3).
• As well as identifying those students with high literacy needs, the testing process years of schooling
identifies students who are gifted and talented. The school runs a program for
Gifted and Talented students in the middle phase (one dedicated session each
week) which offers a range of extension and extra-curricular activities (LE1, LE2,
ETRF – Action 3).
Outcomes and Evidence
RAPs has enjoyed considerable success at improving the outcomes and experiences of middle school students. This is
evident in all elements of the RAPS program and is revealed by a longitudinal analysis of School Opinion Data (Appendix
A). In 2006, 63% of Year 9 students indicated that they were satisfied or very satisfied with the statement “that they were
happy with this school”. This represents a 38% improvement since 2004. Furthermore, 58% of respondents in 2006
indicated that they were satisfied or very satisfied that NBSHS is a good school, representing a 41% increase from 2004.
Year 9 item responses in 2006 were more positive than previous years as indicated in the overall rating to all questions
which represented a 24% improvement in satisfaction with the school. Overall Year 9 School Opinion Data showed 18/29
item responses are now above like schools means including the General Satisfaction item, “that this is a good school” and
13/29 item responses, above state means. A detailed outline of outcomes and evidence of the RAPS program is presented
in the form of a schematic diagram on pages 5 and 6.
Personnel Involved in the Project (names and roles)
Joanna Stewart
Deputy – Middle School
Susan Stevens
HOD – Maths/Science
Tracey McAskill
HOD – English/SOSE
Natalie Taylor
HOD – Senior Schooling
Concluding Statement
RAPS is based on sound educational philosophy that combines key elements of an effective middle school model including
achievement, engagement, relationships and transitions. This model is underpinned by a comprehensive developmental
mentoring program that nurtures students through the middle phase and prepares them for the senior phase. It embeds and
makes explicit Essential Learnings, CCEs, Employability skills and Resilience. Through its organisational structure of
interdisciplinary teams and its integrating device of a Portfolio, RAPS delivers a curriculum that is authentic, relevant,
integrated and academically challenging. This structure can be transferred to any context to achieve similar success.
RAPS is an innovative and sustainable approach to the MPL through its empowerment of both staff and students. Students
are explicitly equipped with the skills of life-long learning through an academically challenging and authentic curriculum, the
promotion of metacognition and ownership of their learning. They are supported by a team of passionate, committed and
willing teachers who have participated in professional development and constantly engage in substantive professional
dialogue. RAPS is designed to meet the distinctive and unique needs of middle phase learners by providing emotional,
social and academic support, particularly to students identified with high needs.
Northern Beaches SHS
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RAPS – An Innovative Middle Schooling Reform
HIGHLIGHTS
• Significant improvement in academic excellence (58% increase in number of
“A’s” and “B’s” attained by students - 2004 compared to 2006)
• Significant improvement in Year 9 student behaviour (22% increase in
“Excellent” or “Good” class behaviour – as indicated on teacher reports, 2005
to 2006)
• Marked improvement in the number of middle school students who are happy
with Northern Beaches State High School (from 25% in 2004 to 63% in 2006).
• Considerable increase in the number of middle school students who believe
that NBSHS is a good school (from 17% in 2004 to 58% in 2006).
• Overall improvement in satisfaction with the school (24% increase in overall
satisfaction from 2004-2006).
OUTCOMES
Aligned curriculum and assessment across primary schools and NBSHS
due to regular term cluster meetings.
Shared expertise and understandings through Cluster collaboration
SET plans established and monitored for middle school students
Smooth transition for Year 7 students entering NBSHS
Smooth transition for Year 9 students entering the SPL
Successful cluster applications for funding and resource sharing.
EVIDENCE (See Appendix B)

•
•
•
•
•
•
•

Who I Am task has been adopted by partner
schools and at least 8 whole day transition
programs have been conducted.
5 teachers have work-shadowed in partner
schools.
Student SET plans
Relatively stable enrolments in Year 8 despite
the emergence of a private school in the area
(92 in 2005 and 96 in 2007).
High retention rates in Year 10 (95.8%
retention)
80% reduction in Year 8 behaviour referrals
from 18 in Term 1 2004 to 3 in Term 1, 2005.

•
•
•
•
•

•

Successful grants for robotics and
resource sharing projects to the value of
$3000 and $5000 respectively.

•
•
•
•
•
•
•
•
•
•
•
•
•
•

•
•
•
•

OUTCOMES
Increased profile of middle school
•
teaching.
Middle schooling has been
restructured to allow quality
•
relationships to develop
The development of a supportive
school environment through
•
continuity of U2U teachers.
Improved relationships between
students across phases of learning

PEOPLE ORIENTATION

•

People orientation
SUPPORTING
TRANSITIONS

RELATIONSHIPS

RAPS
&

•

•

EVIDENCE

(See Appendix A)

Increase by 100% in teachers
indicating middle school as a
teaching preference for 2006
Morale of teachers increased by
26.6% from 2004-2006 (School
Opinion Data: SOD)
In 2006, 7 out of 8 core middle
school classes have core
teachers. Students have a
maximum of 4 teachers across
all learning areas.
Target group satisfaction with
School Climate (Year 9
students) increased by 41% from
2004-2006 (SOD).
Increase of 6.8% in parents who
are very satisfied with their
students’ development of social
skills (7.9% in 2004 and 14.7%
in 2006:SOD).
Reduction in SDAs of 75% since
2004.

OUTCOMES
EVIDENCE (See Appendix A and B)
MENTORING
Students have ownership of their own
• 48 students in the middle phase are
learning through their goal setting and
engaged in focused literacy classes
reflection in their portfolios.
for 210 minutes each week. 12% of
Integration and mapping of Essential
these are ATSI students (ATSI
PURPOSEFUL,
Learnings and CCEs explicit in all subjects
ACHIEVEMENT
population of the school is 10%)
INTELLECTUALLY
and articulated in the RAPS portfolio
• 21 students in the middle phase
CHALLENGING LEARNING
A connected curriculum that focuses on
engage in a G & T program for one
improving the achievement of students.
session each week. 25% of these
A significant proportion of students are
are ATSI students
ACHIEVEMENT ORIENTATION
striving for excellence.
• Teacher Aide support for students
Improved student engagement in learning
in the middle phase with identified
EVIDENCE (See Appendices A and C)
needs exceeds 40 hours per week
OUTCOMES
An increase in 2006 of 16.9% of Yr 9 students satisfied or very satisfied • All students in the Middle Phase • 49% of target group (Year 8
that they are encouraged to be responsible for their own learning (SOD)
students in 2005) had reading
have sat benchmark literacy and
ages more than 3 years beneath
numeracy tests and students with
All KLAs integrate Essential Learnings and CCEs into their curriculum
their chronological age. By 2007,
high
needs
are
receiving
targeted
18% increase since 2004 in the number of Year 9 students achieving A
this proportion had reduced to 24%
intervention.
or B across all subjects (32% in 2004 compared with 50% in 2006).
•
100% return of weekly reading
19% increase since 2004 in students achieving A or B in English (36% • Gifted and Talented students have
logs by parents
been identified and participate in a
in 2004 compared with 55% in 2006).
G
&
T
Program
• Increase of 6.2% in parents who
An increase in good to excellent behaviour from 59% in 2005 to 72% in
are very satisfied with school
• Improvements in literacy outcomes
2006 (13% increase)
literacy programs (2.6% in 2004 to
for
targeted
students
An increase in good to excellent industry from 55% in 2005 to 66% in
8.8% in 2006:SOD)
• High level support from parents for
2006 (11% increase)
• Increase of 22% since 2004 in
the literacy programs
Reduction in SDAs of 75% since 2004.
Year 9 student satisfaction with
Increase of 38% in Yr 9 satisfaction with the learning climate since 2004
student outcomes (SOD).
94% of Year 9 students surveyed claimed that the variety of learning
activities enhance their learning

Northern Beaches SHS
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Appendix A: Outcomes
RAPs has enjoyed considerable success at improving the outcomes and experiences of middle school students.
The Year 9 data illustrates the outcomes for students after two years in the Northern Beaches RAPS program.

.

The Year 9 2006 students were the first cohort to experience the full RAPs model at Northern Beaches SHS.
Their responses in the School Opinion Data are significantly more positive across all dimensions.

Staff Morale has improved over three years (SOD 2006)

Parents who are Very Satisfied with the Social Development and
Literacy of their student, has improved over three years.
(SOD 2006)
Northern Beaches SHS

The percentage of Year 9 students who are “reading above their
age” has increased over three years. (Schonell Test)

All categories of Student Disciplinary Actions have
decreased over three years. (SMS)
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Appendix B: The RAPS Portfolio
All Middle School Students have a RAPS Portfolio. The Portfolios contain descriptive evaluations of their academic and
personal growth including observational records, conferencing, performance assessment rubrics. The students map and
monitoring their achievement of CCEs and Essential Learnings.

.
The RAPS Portfolio is an integrating device for a
curriculum that is authentic, relevant, integrated
and academically challenging. RAPS embeds and
makes explicit Essential Learnings, CCE’s,
Employability Skills and Resilience.

The RAPS Portfolios facilitate student reflection of
their learning with the provision of goal setting and
deep metacognition.
Northern Beaches SHS
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The “Who I Am” activity is the first activity in the RAPS
Portfolios. Northern Beaches SHS Teachers work
collaboratively with P-7 Partner Schools to assist
students with this activity. The activity allows
teachers to have an understanding of their new
students. The information provided by the students is
also used to successful group them in their Middle
School classes.

Northern Beaches SHS

Showcase Submission 2007: RAPS

8

Comprehensive guidance and support on the SET
planning process begins in Year 8. Middle School
students identify their preferred learning styles and
interests. With Teacher consultation, students
record their literacy, numeracy and Subject results
and set goals. By the commencement of Year 10,
students are familiar with the SET planning process
and are already career orientated. This provides a
successful transition into the SPL.

Northern Beaches SHS

Showcase Submission 2007: RAPS

9

Common Curriculum Elements, CCEs, are made explicit throughout the Middle School Curriculum. Students reflect on their
understanding of the CCEs in their subjects and record this in their RAPS Portfolio

One Employability Skill is focussed on each term during Middle School. Employability Skills are embedded in the Middle School
Curriculum and form part of the learning in U2U classes.

Northern Beaches SHS
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Students have continuity of learning by mapping Essential Learnings and CCEs from Years 7-9.
Students map and monitor their achievement of CCEs and Essential Learnings in their RAPS portfolio.

[RAPS incorporates a highly structured literacy and numeracy intervention program whereby students with high literacy and or
numeracy needs are identified. Students are tested for literacy and numeracy at the beginning and end of both Years 8 and 9.
Students with identified needs are provided support through:
• Specialised literacy classes in both Years 8 and 9 facilitated by two highly qualified teachers.
• Teacher aide support in the majority of their remaining classes
As well as identifying those students with high literacy needs, the testing process identifies students who are gifted
and talented. The school runs a program for Gifted and Talented students in the middle phase which offers a range of
extension and extra-curricular activities

Northern Beaches SHS
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Appendix C: Year 9 Students

Year 9 Students indicate agreement to the significant objectives of the RAPS program.

Middle School Teachers have reported an improvement in both
the Behaviour and Industry of Year 9 students.

Year 9 students have shown an improvement in their
results across all subjects,
Northern Beaches SHS

Year 9 English results have improved over three years.

Year 9 Students have taken more responsibility for
their own learning over three years.
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Appendix D: Letters of Support

17/4/07
To the Showcase Committee
Joanna Stewart has led the development of Middle Schooling at Northern Beaches State High School since 2003
when the school leadership team recognized serious issues with disengagement of students, poor student student and student - staff relationships and poor student learning outcomes. Under Ms Stewart’s leadership the
school embarked on a trial of middle schooling principles essentially focusing on building positive and meaningful
relationships between students and their teachers. Since then the successful trial has extended to all year 8 and
9 classes and also includes strong links with our cluster partner schools extending the Northern Beaches Middle
school from year 6 to year 9. This model strongly reflects and addresses the MPL Action plan.
Since the implementation of the full middle school model at Northern Beaches State High School in 2005 there
have been dramatic improvements in student outcomes in year 8 and 9. These have included dramatic
improvements in student engagement, behaviour, and achievement. These improvements are evidenced in
Middle School reporting data, attendance data, School Opinion data (Year 9 2006).
At the commencement of 2007 the leadership team named the various components of the Middle School model,
“Relationships, Achievement, Purposeful learning, and Supporting transitions” (RAPS), this now also
encompasses a structured student portfolio model to further enhance the Middle Phase of Learning goals as
stated in ETRF.
RAPS (and the Northern Beaches Middle School) is now deeply embedded and accepted in our school culture
and is catering for and benefiting all students as they transition from year 7 to year 8 and through the year 8 and
9 middle school at Northern Beaches State High School. I attest to the accuracy of this application. I endorse and
fully support this application; this program and the team of teachers involved in its implementation are deserving
of recognition.
Yours sincerely

David Morris
David Morris
Principal

Northern Beaches SHS
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NORTHERN BEACHES
STATE HIGH SCHOOL

P & C Association
PO Box 200
DEERAGUN Q 4818

President: Concetta MacGregor
Secretary:
Treasurer: Joy Langford

ABN: 72 279 508 657

Ref: GM3.CMG003

19 April 2007

Showcase Judging Panel 2007

TO WHOM IT MAY CONCERN

This is a letter of support for the RAPS program. Since 2004 we have seen a marked improvement in the
socialisation of children into the high school environment. The way this has impacted on our community is that the
children have had a much smoother transition from one teacher at primary school to only four teachers at high
school. This has enabled the students to forge real lasting relationships with the teachers and the teachers have an
opportunity to follow the progress of students and provide consistent long term mentoring. This program has also
given students the capacity to work through relationship difficulties and develop resilience.
The students have also shown a deeper level of knowledge as the learning seems to flow through subjects
seamlessly, so learning is reinforced in a number of contexts. Because students with literacy needs are targeted
early, we are seeing an improvement in student performance and a narrowing of the gap between low and high
achieving students. But where this outcome really impacts is the raised level of self-esteem in students which has
had amazing results. Students are having better relationships with each other and are happier which makes the
whole school environment a better place to be.
The P & C fully supports this showcase submission for RAPS and attest to its accuracy.
Yours sincerely

Concetta MacGregor
CONCETTA Mac GREGOR
Hon. PRESIDENT
Contact Information:
President:
Northern Beaches SHS

School℡ 07 4751 7111
Mobile: 04 0851 5577
email: cmacg11@eq.edu.au
Showcase Submission 2007: RAPS
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Education Queensland
ROLLINGSTONE STATE SCHOOL
ABN: 18 997 711 256

Fred Williams Drive, ROLLINGSTONE QLD 4816
P O Box 165, ROLLINGSTONE QLD 4816
Telephone 07) 47 707 313
Facsimile (07) 47 707 282
Principal – Allison Greenaway
April 2007

Showcase 2007 Letter of support
To panel members of the Showcase 2007.

As a representative of the Northern Beaches Corridor cluster, I hereby forward my letter of support for the Northern Beaches Showcase
Submission for Middle School Reform. In liaison with Northern Beaches State High School , Bohlevale State School, Bluewater State
School and ourselves at Rollingstone State School, our cluster has created and maintained positive and fundamental partnerships and
interrelationships to enhance teaching and learning across, and through all middle phase of schooling agenda.
Professional dialogue and learning occurs at student, staff, administrative and community levels and as a cluster we embrace and share in
the successes of these relationships.
Participation in the Northern Beaches transition program has resulted in our students smoothly crossing into secondary school with ease.
Their experiences of working with teachers at any of the Primary schools, or the High School, forge professional and meaningful
relationships as students know their teachers in familiar settings.
The Northern Beaches Transition Program allows opportunities for the alignment of curriculum, pedagogy, and assessment. Units across
the key junctures are planned by all staff and Moderation provides continuity across the curriculum The Transition program is facilitated
by Northern Beaches State High School and the feeder schools of Bohlevale, Bluewater and Rollingstone.
We have been very happy with regular transition days as we engage students in meaningful and authentic learning experiences and
prepare them for their transition into secondary school. Rollingstone State School members have had considerable input into the
transition program along with other schools and we have noticed a considerable improvement in the way Northern Beaches State High
School critically reviews and improves the middle school reform
Please contact me on the above address for any other information.

Allison Greenaway
Mrs A Greenaway.
Principal
Rollingstone State School

.

Northern Beaches SHS
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Principal
Sandra
Van Wyk
Principal
– –Glenn
Forbes
Phone
2333Fax 47886135
Phone– –(07)
(07)4751
47886275
Fax – (07) 4751 2300
Website – www.bluewatess.eq.edu.au

Tuesday, 19 June 2007

To Whom It May Concern:
Bluewater S.S. is a medium sized primary school located in the Northern Beaches geographic area.
For the past number of years our school has been actively involved in a cooperative middle phase of
learning initiative led by Northern Beaches SHS.
From our perspective, the Middle Phase program offers valuable opportunities for our Year 7
students to participate in meaningful and worthwhile transition activities. Unlike previous one-off
middle phase transition visits that I have experience, the program offered by Northern Beaches SHS,
is designed around melding the Year 7 and 8 curriculums into purposeful learning opportunities for
our students which are spanned across the year. The program provides students with a progressive
and smooth integration into their future school environment.
The students visit NBSHS over a period of three school terms and during this time the NBSHS staff
work to create individual student profiles. These profiles allow our students an opportunity to express
information about themselves as learners and contribute to positive experiences for them in year 8.
The individual profiles also allow the NBSHS staff to gain a personal and in-depth knowledge of our
students.
The NBSHS Middle Phase transition program is spoken highly of with our students, parents and staff
members. It has been a very successful program in ensuring a quality transition from primary school
to high school and has contributed to the excellent results that our past students have achieved.
Yours sincerely,

Glenn Forbes
Glenn Forbes
Principal
Bluewater S.S.

Northern Beaches SHS
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BOHLEVALE STATE SCHOOL

PRINCIPAL:

Mr. F. Greene

DEP. PRINCIPAL:

Mrs. D. Statham

REGISTRAR:

Mrs. S. Dilger

Bohlevale School Road
BOHLE QLD 4818
Phone: 07 47293 555
Fax:
07 47293 500

6 June 2007
TO WHOM IT MAY CONCERN
Bohlevale State Primary School fully supports the Middle Years of Schooling program implemented by
Northern Beaches State High School. The partnership between our school and the high school has developed
over a period of three years (2005-2007) and has included the following features:
1. Regular meetings between Middle Years high school staff and year 7 teaching staff and administrators
to discuss and plan for the transition of students to the high school
2. On-site visits to the high school by all year 7 students and their teachers commencing in term 2 each
year and running through terms 3 and 4
3. Matching the on-site high school programs to the learning needs of year 7 students to
support/extend/enrich unit work being done in our school e.g. an Arts focus, a Science focus,
Technology focus
4. Ensuring that year 7 students are introduced to the full high school experience over a well planned and
staged period of time, as opposed to a single visit towards the end of a school year. Building and ongoing transition to high school through multiple visits over the school year, rather than a single
orientation visit
5. High school teaching staff have visited our year 7 primary school classrooms on a regular basis to
team/co-teach content in a variety of Key Learning Areas to students e.g. debating, Science, public
speaking
The program is embedded in our practise as a school and is a feature of annual planning between our school
and the high school. The program is flexible enough to cater for the needs of different cohorts of year 7
students on an annual basis and is co-planned to cater for the range of year 7 students in a group which
averages 90 students.
I commend the program to you as most worthwhile, highly valued and a feature of our year 7 school year at
Bohlevale State Primary School.

Frank Greene
Frank Greene
Principal
Northern Beaches SHS
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