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1.
Introduction
The purpose of these guidelines is to help teachers and school administrators translate the P – 12 Curriculum Framework policy statements 
 into practice for students with disabilities. 
 Whilst these Guidelines will focus on the curricular considerations for students with disabilities, it will become obvious that many of the underlying principles and approaches outlined in this document are applicable for all students.  
Focusing on quality teaching and learning enables all students to achieve high-level outcomes and to continue learning throughout their lives.  Curriculum planning for students with disabilities needs to be considered within the broader context of catering for diversity, rather than narrowly responding to specific disability issues.  The educational impacts arising from a child’s impairment is one of a number of factors that contribute to the range of educational needs that teachers respond to on a daily basis. These guidelines provide educators with a framework of expected and evidence-based practices to respond to the diverse needs of all students, including students with disabilities.
· For all students, planning, pedagogy, assessment and reporting are essential components that need to be addressed to ensure that their intended learning goals are met. It is expected that all students, including students with disabilities, have the opportunity to engage with the learnings specified in the mandated curriculum documents: 
· Early Years Curriculum Guidelines for Prep 

· QCAR Essential Learnings and Standards for Years 1 to 9 
· Queensland Studies Authority Senior Syllabuses, nationally endorsed Training Packages and nationally accredited vocational education. 
An inclusive school is one where all learners are valued and respected, and caters for the needs of all learners. Embedded within the principle of an inclusive approach and articulated through the policy statements in the P-12 Curriculum Framework, are the expectations that schools and teachers enable all students, including students with disabilities, to access and achieve the learning described in the mandated curriculum documents. This may in involve adjustments to assessment procedures, teaching materials, learning experiences and / or variation to same-age cohort juncture.
Defining Students with Disabilities

The Education (General Provisions) Act 2006 requires the Minister to approve a policy outlining criteria for determining if a person is a person with a disability. This approved policy is based on the Disability Definition provided in the Disability Discrimination Act 1992 2 and Disability Standards for Education 2005
.

The departmental policy definition for disability encompasses a broader group of students than those identified through the Department of Education, Training and the Arts (DETA) six Education Adjustment Program (EAP) disability categories of autistic spectrum disorder (ASD), hearing impairment (HI), intellectual impairment (II), physical impairment (PI), speech language impairment (SLI), or vision impairment (VI). 

Therefore, when reading this document the term ‘students with disabilities’ encompass all students who would meet the disability definition as defined above. However, this does not mean that every student who falls under this definition will have significant educational support needs, as for students without disabilities. 
· The Disability Standards for Education 2005 specify how education and training opportunities are to be made accessible to students with disabilities, specifically covering the following areas:
· Enrolment

· Participation

· Curriculum

· Student support services

· Harassment and Victimisation

The Disability Standards for Education 2005 requires education providers to take reasonable steps to ensure that a course or program is designed in such a way that students with disabilities are able to participate in the learning experiences (including the assessment and certification requirements) of the course or program, and any supplementary course or program, on the same basis as students without disabilities.

2.
What are the implications of the P-12 Curriculum Framework Policy Statements for students with disabilities?
2.1
What is curriculum? 

· Curriculum is much more than a syllabus which outlines what is to be taught. It is dynamic and encompasses:

· the learning environment

· resources (including syllabuses)

· teaching (teaching styles and methods)

· assessment methods and procedures 

· the values and ethos of the school 

· the relationships and behaviours among students and teachers. 
These are all interconnected and provide the experiences that contribute to student learning.

Curriculum can be thought of as a sequence of elements: the intended, enacted, experienced, assessed, and achieved curriculum, each one responsive to the others. (See Figure 1)   Curriculum has each of these elements aligned so that the intended learning is what is assessed and what students achieve. 
[image: image2.jpg]Enacted Currculum.

thiough pedagogy that
‘engages the studentwith the
intended curlculum

Intended Curtlculum Experienced Curiclum
what we want students o how students experience.
ear the cuniclum difes rom
studentto student
Achieved Corriculum

* deciding what they have Assessed Curticulum
ennedssavesutorrat QNP qssesio fhey haveleained
s e B cvanom e ok





Figure 1

The intended curriculum becomes a reality when teachers deeply understand what it is that their students are required to learn and brings it to life through productive pedagogies that ensure that what is taught is actually learned.

Effective teachers know that while teaching and learning are strongly connected, they are not the same. Frequently there is a gap between what is taught and what is actually learned.  By being clear about this distinction, they recognise that a critical part of quality teaching is reflecting on the effectiveness of their teaching in supporting all their students to achieve, including their students with disabilities. This reflection is fostered by examining the learning demonstrated in student work.  Separating the act of teaching (by the teacher) from learning (by the learner) provokes a focus on the frequent gap between what is taught and what is learned. 

Research about how people learn best
, and on the factors that make a difference to student learning
 provide a powerful foundation for the decisions that teachers need to make. This evidence base can also assist teachers to reflect on their practice and experiences and to share ideas with colleagues 
. Both of these activities contribute to their professional development and improve the learning outcomes of their students.

2.2
What do the P-12 Curriculum Framework policy statements mean for students with disabilities?

The P-12 Curriculum Framework has four policy statements that are mandated for state primary, secondary and special schools.  These four policy statements and the implications for all schools are detailed below. 

· Schools: 
· Implement the Queensland Studies Authority Early Years Curriculum Guidelines in the Preparatory Year. 

· Plan Years 1 to 9 curriculum so that all students, including students with disabilities have multiple opportunities to achieve and consolidate the Essential Learnings appropriate to their year level. 

· The intended curriculum for all students will be drawn form the mandated curriculum. For some students with disabilities, their intended curriculum will encompass the mandated curriculum plus individual learning goals that maximise their access and participation to the mandated curriculum”.. 
· All students, including students with disabilities address the QCARF Essential Learnings in all Key Learning Areas (KLAs) each year from Year 1 to Year 9
, 
 with the exception of Languages Other Than English (LOTE)
. In Years 8 and 9 schools are required to address the Essential Learnings in one or more of the Arts. 
· Ensure every Year 10 student undertakes Senior Education and Training (SET) planning. 
 For some students with disabilities, the SET plan will incorporate the record of learning goals and educational adjustments that have been planned to assist the student transition to their post schooling pathway. 
· Ensure all students in the Senior Phase of Learning undertake a program of learning that makes them eligible for the Queensland Certificate of Education (QCE) or a Queensland Certificate of Individual Achievement (QCIA) on exiting Year 12. 
 
· Provide opportunities for all students, including students with disabilities to develop the capabilities and values required for active and informed citizenship.
· Carry out curriculum planning processes and document curriculum provision, in consultation with the school community, and guided by the P- 12 Teaching and Learning Principles and the P- 12 Assessment Principles
. This provides a basis for ongoing discussions with the Executive Director (Schools) about the monitoring, reviewing and reporting of student progress, including the progress of those students with disabilities whose intended curriculum includes individual learning goals. 

· Engage in an annual process of whole-school literacy planning, implementation and evaluation with a focus on the literacy requirements of each subject area for all students, including students with disabilities.
· Engage in an annual process of whole-school numeracy planning, implementation and evaluation with a focus on numeracy in mathematics teaching and learning, and numeracy across the curriculum for all students, including students with disabilities. 

· Provide focussed and explicit teaching and monitor results for all students, including students with disabilities in response to particular needs in Standard Australian English, literacy and numeracy. 

· Ensure that all students, including students with disabilities in primary schools have 30 minutes physical activity, of at least moderate intensity, each day as part of the curriculum 
; all students in Years 8 and 9 in secondary schools have at least 2 hours of physical activity at moderate intensity each week in curriculum time; and all students in special schools have the same access to physical activity or as close as possible to the required time allocation for primary and secondary schools.


· Schools:

· Plan and document school assessment policy, as part of curriculum planning with due consideration for those students with disabilities who will require education adjustments to be incorporated with the implementing of the assessment tasks.
 

· Use a variety of assessment processes and tools to monitor individual progress and achievement in the intended curriculum and respond with targeted teaching. For students with disabilities, ensure that any adjustments incorporated within the assessment task are already familiar to the students as part of the teaching process. 
· Use data to inform school curriculum planning and implementation for all students, including students with disabilities.

· Use the Early Learning Record, in the Preparatory Year, to document teacher judgments about the learning of all children in relation to the learning statements of the Early Years Curriculum Guidelines. The Early Learning Record provides the Year 1 teacher with an overall picture of a child's learning progress. 
· When appropriate, implement the Queensland Studies Authority Year 2 Diagnostic Net.
 
· Use pre-stated standards to make judgments about student achievement for all students including students with disabilities. Use the QCARF standards in Years 1 to 9,
 senior syllabus criteria and standards, and Australian Quality Training Framework competency standards.

· Ensure that the work of students with disabilities is included in the moderation processes using the QCARF Standards in Years 1 to 9 to strengthen consistency of teacher judgment and comparability of reported results. This should occur within each school at least twice a year and between schools at least once a year. 

· Participate in the Queensland Studies Authority moderation process in the Senior Phase to promote consistency of teacher judgments with respect to levels of achievement, for all students, including students with disabilities, matched to syllabus criteria and standards.

· Schools:

· Implement the Queensland Comparable Assessment Tasks (QCATs). 

· Administer the Queensland Core Skills Test 
 to eligible students.

· Register all students, including students with disabilities with the Queensland Studies Authority (QSA) in the year before they turn 16 (or before the end of Year 10, whichever occurs first) to open an individual learning account. Supply the QSA with students’ enrolment and results information for banking to students’ learning accounts. 

· Administer nationally prescribed literacy and numeracy assessments in Years 3, 5, 7 and 9 and other national assessments in sample schools.
 Special considerations for students with disabilities should be considered in accordance with the National Assessment Guidelines.
 

Schools:
· Issue a formal report to parents/carers for all students, including students with disabilities using a 5-point scale
 and 'plain English' at least twice yearly in Years 1 to 12

· guided by the QCARF Standards in Years 1 to 9

· using the Education Queensland reporting formats in Years 1 to 10 

· using school-determined formats for students in Years 11 and 12.
· Report orally to parents/carers for all students twice yearly in the Preparatory Year.
 
· For some students with disabilities, the impact of their disability will limit their access to some aspects of their same age-cohort intended curriculum. For these aspects, the student’s leaning program will be drawn from the mandated curriculum and documented in their learning plan. Their achievement will be reported on the Standard report with comments reflecting those aspects of their learning that have been varied from their same age-cohort peers. Those few students who are unable to access any learning areas consistent to their same age cohort peers may receive an Optional report. This report will indicate achievement ratings against their intended curriculum (which includes elements only of the mandated curriculum).
· Report to parents/carers as part of the Year 2 Diagnostic Net, using developmental continua for aspects of literacy and numeracy.

· Report individual student performance on Queensland Comparable Assessment Tasks (QCATs)
 at the end of the semester in which it is undertaken using a format provided by the Queensland Studies Authority.
· (The opportunity to engage with the Queensland Comparable Assessment Tasks (QCATs) should be provided to all students, including those                                 students with disabilities who are accessing significantly different elements of the mandated curriculum to that of their same age cohort.  This decision will be made by their school in consultation with parents/guardians, and the student where appropriate.)
· Issue a report to parents/carers on their child’s results in Years 3, 5, 7 and 9 national tests as provided by the Queensland Studies Authority.
· Offer parent-teacher interviews for all students every semester. 
3.
How are the educational needs of students with disabilities incorporated within the whole-school planning process?
All students with disabilities should be provided with the opportunity to engage with the learning described in the mandated curriculum documents. All students, including students with disabilities, require teachers to consider their specific learning needs and plan accordingly. For students with disabilities who have been identified as having significant educational support needs, planning is required for the identified adjustments that need to be documented and then implemented. Teachers may access input from specialist support staff in developing and implementing their student’s educational programs. 

Adjustments to support the learning for students with disabilities include all actions which increase the capacity of a student to access, participate in and achieve their intended learning goal. Schools need to explicitly plan the required support and ensure that this is provided in ways that are consistent with the dynamic and unique features of the school. Learning supports may include:
· adjustments to school organisation – flexible timetable, organisation of classes, time for planning, school team structures
· adjustments to curricular organisation, delivery and assessment 
· provision and deployment of specialist equipment and/ or technology 
· whole school supports such as peer support, peer tutoring, specific targeted programs 
· provision of specialist support
· provision of additional personnel
· individualised plans such as behaviour support plans, health care plans (as required according to specific policies); and
· modifications to the physical environment (e.g. ramps, hand rails).
3.1
What does whole-school planning look like?
Schools will all develop their own processes for planning their school curriculum. This will clearly be influenced by the type of school setting; the location of the school – rural, remote or urban; the experience of the teaching and administrative staff or the relevant transience of the school staff. These and other factors will impact on the eventual curriculum planning process; it is advisable that schools attend to the following when planning:
1. Identify system-level policy requirements for P-12 curriculum
 
2. Know the school
: including student and community needs and aspirations, and what the school student cohort data currently reveals about student achievement for students with disabilities.
3. Decide what achievement targets will be set for next year and for the following 3 years. 
4. Identify the intended curriculum
, that is, system-level imperatives and particular goals for student learning at the school. 

5. Decide on the curriculum planning process to ensure teaching, assessment and reporting aligns with the intended curriculum.  An effective process establishes set times and procedures for collaborative planning, reviewing and moderation. 
 
6.   Decide how to include or inform all teachers, students, parents/carers, and community partners about the school planning process and the curriculum intent and how it relates to students with disabilities.

7. Choose an assessment program that has range and balance of assessment items and that enables evidence to be collected from all assessable elements within each KLA. 
The template Whole-of-school curriculum planning 
supports schools to document this planning process.
3.2
How will we know if the whole-school planning process incorporates the needs of all students, including students with disabilities?  
An effective school employs whole-school processes that promote inclusive education and good quality teaching in response to the diverse learning needs of its entire student cohort.  Whole-school planning establishes the “big-picture” learning goals for all students. 
This approach to planning ensures that there is a shared understanding of the links between the diverse attributes of the student population and curriculum intent, pedagogy, assessment and reporting.

Planning at whole-school level ensures:

· continuity of curriculum for all students, including those with disabilities, across year levels and phases to support ongoing student learning
· development of clear processes and allocation of responsibilities that make optimal use of teacher expertise and time, and support collaborative processes and procedures
· building of appropriate pedagogical practices, by ensuring the pedagogical knowledge and content, from within each key learning area, is woven together with the disability-specific knowledge relevant to the school’s context and the needs of its students
· an assessment culture that enables all students, including students with disabilities, to engage in challenging tasks, with students’ learning products included in moderation activity to improve consistency of teacher judgments about the standard of student work   

· provision of resources to enable students with disabilities to demonstrate their learning 
· teacher reflection of practice through examining student achievement data 
; and
· reporting on student learning in relation to the mandated curriculum.

In summary, in relation to students with disabilities, it is important that curriculum planning at the whole-school level: 
· Considers the learning sequence and learning experiences for all students across year levels, including the needs of students with disabilities. This means establishing a shared understanding of the intended curriculum, at a whole school level, across and within the year levels, and incorporating the educational needs and adjustments relevant for students with disabilities.

· Identifies the pedagogical strategies that can be used to support the range of students with disabilities within the year level/cohort, ensuring they are contextually appropriate to the age and year level of the students.
· Ensures that the disability and key learning area specific knowledge is woven into planning at all levels. This may require collaborating with a diverse range of expertise through specialist support personnel. 
· Identifies who should be included in the team that plans for students with disabilities.  The team should include year level teachers, parents, appropriate specialist support staff and the student.
· Manages the use of school resources to enable teachers to focus on advancing the learning of their students with disabilities. This will require schools to prioritise the distribution of resources and develop models for the use of resources that are sustainable and improve the capacity for teachers to respond to the learning needs of their students.
3.3
What are some ways to plan the learning sequence for students with disabilities? 
Planning for students with disabilities needs to be explicit with respect to how the required concepts, knowledge and skills will be appropriately introduced and built upon with increasing sophistication. This will ensure that students will develop, and be able to demonstrate the breadth and depth of their level of knowledge and understanding of the intended curriculum. 
Incorporating an understanding of how the strengths, interests and talents of individual students will impact on their learning is central to the overall planning.
Planning to support the learning of students with disabilities ensures that they engage with, and have multiple opportunities, for learning across a range of contexts and that they develop the ways of working and capabilities necessary for school and beyond.
The QCAR Essential Learnings
 identify what it is that students in Queensland schools must be given the opportunity to learn. They specify for each of the Key Learning Areas (KLAs), the intended learning by the end of Years 3, 5, 7 and 9. 
Teachers of Years 1 to 9 need to work collaboratively across year levels to ‘unpack’ the Essential Learnings and then decide how learning is to be scaffolded at each year level so that students develop the Essential Learnings.  Teachers need to be clear about how to move students from one juncture to the next, by aligning the intended curriculum, pedagogy and assessment. For students with diverse learning needs, this means teachers need to work collaboratively with specialist support staff in order to decide how learning will be scaffolded across the year levels.
A Scope and Sequence 
  is available for each of the Key Learning Areas and provides explicit statements about students' learning for Year 1 to Year 9. This assists teachers to sequence and align learning experiences across the year levels so that what is taught and expected to be learned in Year 3 is built on in Year 4, what is taught and expected to be learned in Year 7 is built on in Year 8, and so on.  

It also assists teachers to identify related skills and concepts at an earlier, or if appropriate at a later level, to design scaffolding that will move learners from one level of understanding and skill to the next. It supports teachers working with students with disabilities to determine the necessary assessment tools and tasks that will provide the relevant data necessary for systemic, school and community requirements.
· Planning across year levels supports the continuity of learning that enables all students, including students with disabilities to:

· engage in an integrated program in Prep that provides foundations for success in later learning through addressing each of the Early Learning Areas of the Early Years Curriculum Guidelines
· demonstrate the QCAR Essential Learnings specified for each KLA at Years 3, 5 ,7 and 9
· develop the capabilities required for active and responsible citizenship; and 
· undertake a program of learning in Years 10 to 12 that makes them eligible for the Queensland Certificate of Education and/or Queensland Certificate of Individual Achievement on exiting Year 12 
.

Careful planning needs to occur to ensure that curriculum is age and phase appropriate. Students need to have access to academic and socially appropriate curriculum.
Whole-school curriculum planning reflects the distinct characteristics and learning needs of students within each of the three phases of learning.
During the Early Phase of Learning (Prep – Year 3), all students, including those with disabilities require focussed attention on developing the foundation skills, knowledge, and attitudes for ongoing learning. Whole-school curriculum planning for students with disabilities, in the early phase, will ensure that attention is given to:

· routines that underpin students’ knowledge about school
· on-task behaviours that underpin students’ successful learning
· students’ language and literacy knowledge and opportunities for practice
· students’ numeracy including understanding how numbers work and fluency in the use of number

· opportunities for students to be engaged in active, hands–on learning to develop their sense of self and their ability to relate to others
· acknowledging the unique philosophical and pedagogical approaches of early childhood education; and 
· planning for continuity of students’ learning throughout the Early Phase with multiple opportunities for students to achieve the QCARF Essential Learnings, as specified by the end of Year 3.  

A set of descriptors in the Early Phase of Learning Action Plan 
 supports schools to consider Prep in relation to Years 1 to 3 so as provide a ‘seamless’ continuity in the learning experiences offered during these years. 
The Middle Phase of Learning is a distinctive period of dynamic growth and change when students, including those with disabilities, need to engage in learning that they find purposeful and challenging, and have opportunities to achieve success while being supported in their transition from the early to middle phase and from primary to secondary education.  
Deep learning for students in the middle phase, including those with disabilities, results from:
· developing and applying KLA knowledge for deeper understanding, in contexts that involve managing self and working with others, and with increasing connection to communities beyond the school
· multiple opportunities to develop the QCAR Essential Learnings and capabilities as specified for the end of Years 3, 5, 7 and 9
· resources and materials that allow students with disabilities to engage in age appropriate, intellectually challenging tasks and to demonstrate their learning 

· continuing to develop language, literacy and numeracy to meet increasing requirements within each KLA

· using technology in a global context to communicate, undertake inquiries, investigate and create products in an efficient and effective way; and 
· engaging with Comparable Assessment Tasks in Years 4, 6 and 9 enabled by appropriate adjustments. 
Successful transitions from Year 7 to Year 8 are supported through: 
· planning for continuity of learning, building on what students already know to develop in-depth knowledge and understanding; and
· joint community involvement across primary and secondary schooling.
Teaching and learning in secondary school aims to engage students in acquiring and developing the attitudes and skills to make learning an integral and valued part of their lives when they leave school. In secondary schools this can be especially supported by: 
· co-teaching/team teaching
· collaborative team planning between the support teacher and class teachers

· a school structure that provides time for planning and reflects a collaborative ‘team planning’ approach; and
· involving families, other professions and other agencies (training providers, employer groups, post-schooling support agencies), and where appropriate, the students themselves.
During the Senior Phase of Learning (Years 10-12) students seek deeper connections between their learning and the world beyond schooling.  They may experience learning in various settings such as the classroom, the workplace or the community. 
Student achievement in the senior phase is optimised when schools align their curriculum and professional practice across Years 10-12 to ensure that:

· support is provided for all students to plan and prepare for Years 11 and 12 through Senior Education and Training (SET) planning
 and curriculum offerings that provide the necessary grounding for individuals to be able to achieve success in their chosen pathway

· targeted support is provided for students with disabilities to identify and meet their learning goals through the SET planning process

· flexible curriculum delivery accommodates a range of learning pathways in response to the diversity of student needs and aspirations
· students with disabilities have opportunities to engage in enterprise learning and gain vocational education accreditation; and
· students with disabilities have opportunities to contribute to their community as active citizens.
  
The template Planning across the phases to support student learning 
 provides a series of questions to guide decisions on planning and implementing the school curriculum across the phases of learning and with student learning as the key focus. 

4.
How do I incorporate the needs of students with disabilities within the class planning process?
5. Teachers must consider the specific educational needs of students with disabilities when they are planning how to provide all students with multiple opportunities to:

· develop deep understandings of key disciplinary concepts (i.e. as specified in the QCARF Essential Learnings for Years 1-9)
· develop the capabilities to work with knowledge, manage themselves, and collaborate with others
 and 
· solve problems in real-life contexts and carry out critical enquiries using their disciplinary knowledge and capabilities.

Collaborative development of teaching units or assessment tasks, takes advantage of different teachers’ skills and knowledge, and builds a team understanding of “where we want to go and why”.  This may involve all teachers of the same year level within a school or across a cluster of schools. 
6. Multi-year-level planning may be necessary for multi-age classes. Teachers of years 8 and 9, working in different disciplines, may coordinate their efforts to support student learning. This could be by:

· planning complementary units; or
· combining their specialised knowledge in cross-disciplinary teaching teams. 
4.1
How does curriculum alignment improve learning outcomes for students with disabilities?
· The student is at the centre of all teaching and learning. This means that when planning, teachers start with the students and make curriculum decisions based on the following questions:

· Who are the students?  

· What do they already know? 

· How do they learn? 
Some students may present with complex learning needs. School leaders and teachers need to develop and implement educational adjustments which maximise the student’s engagement with their age-cohort curriculum. 

This begins with accurately assessing the impacts a child’s impairment may have on their learning. Identifying a student’s level of knowledge, skill and understanding in key learning areas based on multiple assessment opportunities, rather than assuming “stereotypical” expectations based on a student’s “diagnosed condition”, is essential in this regard.  
Alignment in planning refers to the match between the intended curriculum, pedagogy, assessment and reporting and how well they work together to improve student learning.
There are some key questions that educators need to address as they align the curriculum in response to addressing the educational needs of their students. Some key questions, elaborated upon further in these guidelines, have been incorporated in Figure 2, with an emphasis (italicised) in response to the curriculum planning and delivery for students with disabilities.   









Figure 2.
The P-12 Curriculum Framework emphasizes the alignment of each component of the curriculum, and for students with disabilities, supports the philosophical shift necessary for moving away from the student as the problem, to the curriculum as something for teachers to work with in relationship to the student.  This kind of curriculum-centered dialogue has the potential to enable general and special educators to address head-on several fundamental issues embedded in the following facets of the curriculum. 
The intended curriculum for students with disabilities
The intended curriculum is based on the learning specified in the mandated curriculum documents and is fitted to, or aligned with, particular student needs and local context.  

It is a prioritisation of the knowledge, skills, understandings and personal values meaningful to the student.  

Beginning with evidence of students’ current achievements and guided by the learning expectations described in mandated curriculum documents, teachers identify the intended curriculum – i.e.  What we want the student to learn.  Pedagogy, assessment and reporting are designed to promote the intended curriculum.

In aligning the curriculum for students with disabilities the following considerations are useful.
• 
Is the mandated curriculum appropriate without any adjustments? 

• 
Has assistive technology been considered? 

• 
Are adjustments required to the way the material is delivered / presented? 

• 
Are adjustments required to how the student presents their work? 

• 
Are adjustments required to the assessment task? 

• 
Are additional, different goals or student specific outcomes needed within the content area? 
Most students with disabilities will participate fully with the learning experiences and assessment activities described in the mandated curriculum. Additional support, including adjustments to the pedagogy and assessment, may be required to facilitate reasonable adjustments to the curriculum that enable fuller participation of these students in the same age-cohort program. 
Students, who are accessing a curriculum that is significantly varied from that of their same age cohort, should nevertheless have their program drawn from the mandated curriculum.   
· Learning goals (for students in Years 1-9) should include QCAR Essential Learnings (including capabilities) wherever possible. The QCAR capabilities (working with knowledge, developing identity and managing self, and acting in the social and political world) are especially significant when planning targeted goals.
  These capabilities can be explicitly taught in the context of teaching the QCAR KLA Essential Learnings. Through these capabilities the intended curriculum for students with disabilities can be more effectively aligned to address the students’ current and future learning needs within both the schooling and broader environmental settings. Some examples of learning goals that capture the essence of the capabilities are:
· acting collaboratively
· acting individually and collectively in ways that enhance the values of fairness and care

· making judgments about personal actions, behaviours and lifestyles with consideration for the consequence to others
· setting and monitoring goals, managing emotions, change and stress.
Pedagogy for students with disabilities
It should not be assumed that every student with a disability will require significant adjustments to the intended curriculum as many may achieve the learning specified in the mandated curriculum documents with minimal, if any, curricular adjustments. 
Decisions about ‘what to teach’ must be complemented by decisions about ‘how to teach’ and effective pedagogical strategies are a key determinant of student outcomes.

Skills needed by teachers to support students with disabilities to engage with the mandated curriculum include being able to:  

· adjust teaching materials 
· teach learning skills 
· modify instruction
· modify assessment tasks without modifying standards.
Teachers are advised to visit the Managing Learning for Diversity website
  developed by the department which provides detailed examples of quality adjustments made by teachers for students with disabilities across the full array of learning settings and year levels. 

Assessment for students with disabilities
The underlying intent of assessment is to ensure that students with disabilities, similar to other students, have an opportunity to learn the critical information and skills in the mandated curriculum and demonstrate their learning. Assessment tasks must provide students with opportunities to demonstrate their knowledge and understanding against standards aligned to their required curriculum. 
Figure 3 highlights some key considerations that ensure the alignment between Curriculum Intent, Quality Assessment and Reporting are responsive to the needs of students with disabilities.   
When planning assessment tasks, it is important that the following questions are considered:

· Which assessable elements of the QCARF Essential Learnings are being addressed?
· Have these skills and knowledge’s been explicitly taught as part of the intended curriculum?

· What are the criteria for this particular task against which to gather and assess evidence of student achievement?
· What evidence is needed?
· How will students demonstrate their learning?
· Do I need to put adjustments in place to facilitate this demonstration?

· Are my judgments of a student’s learning consistent with that of other teachers?

· Have I provided students with the multiple opportunities to demonstrate their learning?
· Have I Identified the literacy and numeracy skills and knowledge required to enable students to complete the task(s). Have I explicitly taught them?
· Would one of the RichTask Blueprints
 work for this?
· The school has a responsibility to create assessment tasks that ensure all students, including students with disabilities can participate in assessment tasks and demonstrate their learning so as to produce valid and meaningful results. Schools should: 
· Identify the assessment strategies and tools necessary to assess the intended curriculum for students with disabilities. Responsibility for decisions on special consideration 
 in school-based assessments lies with the school.  
· Ensure the intended learning and the criteria on which student achievement will be judged, are explicit and understood by students with disabilities.
· Include the work of students with disabilities within the year level/cohort for moderation activities developing consistency of teacher judgments and comparability of reported results.
· Collaboratively build a repertoire of assessment tools that are multi-modal and use multi-formats.
· Nominate common procedures for using data to identify gaps in learning and inform teaching in order to progress the learning of students with disabilities.

For students with disabilities, teachers consider whether adjustments
 need to be made to assessment tasks so that a student with a disability is able to demonstrate their learning. Adjustments to assessment tasks may include the use of an adult to help carry out aspects of the task under instruction from the student; providing longer periods of time; providing specialised equipment to assist in the task, etc. It is important that adjustments that are made during the assessment have already been incorporated within pedagogy.  
Reporting for students with disabilities  

· Reporting student achievement has diverse and major purposes. These include:

· reporting individual student progress to parents (and students)
· reporting to the system for aggregation purposes
· reporting to the Commonwealth on state aggregated results.
The twice-yearly report to parents provides a summary of student progress against clear achievement expectations and standards in a range of academic and non-academic aspects of schooling. A 5-point scale is used for reporting in Years 1-10 and in Year 11 and 12 for those students studying QSA subjects.
Reporting for students with disability should be on the standard reporting template unless access to all learning areas is limited by their disability. Only those students who are not being assessed against any aspects of their age-cohort mandated curriculum will be provided with a report on the ‘optional template’
 using the five achievement ratings against the learning program. 
Examples of student reports have been provided for teachers in schools in Appendix 1 of the Guidelines for Reporting Student Achievement
 to indicate the nature and quality of information concerning achievements and progress provided on the required twice-yearly formal reports for students in Years 1-9. The examples refer to situations ranging from where the student is reported in relation to essential learnings across all KLAs consistent with same age-cohort, to a student who is not being assessed in relation to any essential learnings consistent with same age-cohort.

The examples also demonstrate how those individual learning goals for students with disabilities are able to be reported on within the context of the standard or optional report templates. 
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Planning is necessary to ensure that students’ specific educational needs are identified and if required, reasonable adjustments 
 are made for curriculum access and achievement.
 

Students with Disabilities: Individual Education Plan 

Currently, many schools use the Individual Education Plan (IEP) process for some students with disabilities to bring parents, educators and the student (where appropriate) together as a team, to consider the student's current level of performance and to determine the student’s educational needs and future learning priorities.

Schools have used an IEP and/or a range of other documentation as tools to record

· the intended curriculum for a student where it varies from that of their same age cohort

· adjustments being made for individual students which are specific to the student’s learning needs; and/or

· individual learning goals (e.g. managing self) and strategies that vary from those of same age cohort in intent or intensity, but are essential to the student’s capacity to meaningfully engage with their intended curriculum.  

Individual Student Plan

From October 2009, a record of student planning will be detailed in the student’s “Individual Student Plan (ISP)”. The ISP, which will be created within OneSchool, will provide the opportunity for schools to document:

· a student’s individual learning goals

· substantial curriculum adjustments

· curriculum access/engagement strategies.
The ISP will enable planning to be completed online by accessing and retrieving relevant information already entered within the OneSchool system. The ISP will contain information organised under two sections:

Curriculum Adjustment Section

The Curriculum Adjustment section will only contain information about the student’s curriculum where substantial adjustments have been made to the mandated curriculum of their same age cohort. 

Substantial adjustments are over and above those that would be made by a classroom teacher on a day-to-day basis in differentiating the curriculum to ensure all students learn and achieve their potential. 

Within the above context, the Curriculum outlines what is to be taught and encompasses the learning environment, resources, teaching approaches and strategies, assessment programs and methods, the values and ethos of the school and the relationships and behaviours among students and teachers.

In the ISP, the Curriculum Adjustment section will be organised under the following components:

· Curriculum Intent – (e.g. Year 7 student accessing completing Year 5 Essential Learnings)

· Pedagogy – (e.g. use of fine-grained scaffolding in instruction, use of multi-sensory teaching, use of integrated units)

· Assessment – (e.g. using assistive technology, providing extended time to complete tasks, providing a scribe, checking progress regularly and providing detailed feedback)

· Reporting – (e.g. using standard or optional report for twice-yearly reporting)
Education Access and Engagement Section

Some students will not require substantial adjustments to their curriculum but will require strategies to be implemented which will enable them to access and meaningfully engage with the school curriculum. Within the ISP, these sections have been organised under the following components:

· Communication 

· Social/Emotional wellbeing

· Participation and attendance 

· Learning Environment 

· Health and Safety

· Behaviour

An ISP will be available for all students with disabilities through the functions available in OneSchool. However, the ISP is not the full plan for implementing the intended curriculum for students with disabilities. It is a subset of the school/class curriculum plan and will document substantive adjustments that have been planned in collaboration with all key stakeholders. 


[image: image4]
Central to curriculum planning is a collaborative process that includes: 
· consulting with teachers, parents, specialist staff and the student where possible
· informed decision-making about curriculum access and engagement
· design and implementation of curriculum to meet student learning needs
· the opportunity for regular review
· formulation of a document that is accessible to key stakeholders
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Q: How are curricular decisions made for students with disabilities?

A: The intended curriculum for a student will result from decisions about what the student currently knows, understands and can do; and what he/she should be given the opportunity to know, understand and do next. 

The student's educational team (including parents and students when appropriate) will make decisions about their intended curriculum. The education team will decide which practices of pedagogy and assessment will need to be put in place to support this learning. 

These decisions ensure that the student can engage in the intended curriculum, and that there are multiple opportunities planned for them to appropriately demonstrate their quality of learnt knowledge and understanding for each key learning area. Decisions are based on evidence revealed through student achievement data.
Q: How do I make the curriculum inclusive for all students?

A: Ensure all students are provided with multiple opportunities to achieve and consolidate the intended curriculum.  The unique learning and curricular needs of diverse learners are dependent on effective programs and strategies that consider the learner characteristics in the design and delivery of the curriculum This requires scrutiny of the planned pedagogy, assessment tasks and application of appropriate adjustments.  This will enable students with diverse learning needs to access and participate in the intended curriculum “on the same basis as” all other students.  

Q: Do I need to have an Individual Education Plan for all my students with disabilities? 

A: See Attachment 1
Q: How will reporting for students with a disability be accommodated?

A: The majority of students with a disability will have multiple opportunities to achieve and consolidate the age-cohort mandated curriculum, with reasonable adjustments as required. The achievement of these students in the learning areas will be reported on the Standard report using the five achievement ratings.

For some students the impact of their disability will limit their access to some aspects of their same age-cohort mandated curriculum. For these aspects, the student's learning program will be drawn from the mandated curriculum and documented in their learning plan. Their achievement will be reported on the Standard report with comments reflecting those aspects of their learning that have been varied from their same age-cohort peers.

For some students the impact of their disability will limit their access to all aspects of their same age-cohort mandated curriculum.  These students will receive an Optional report that shows achievement ratings against the learning program.
Q: Do we have to use the achievement codes on the EQ reporting templates when reporting on students with disabilities?

A: The achievement codes on the EQ reporting templates are the QCAR standards and hence are part of the mandated curriculum for students of the same age cohort for years 1 to 9. Policy statement 2 from the P-12 Curriculum Framework
 clearly stipulates that schools should ‘monitor and assess individual student achievement and evaluate it against statewide standards…. regularly using collaborative processes to support teachers in making consistent judgments’.

If students with disabilities are accessing same-age cohort intended curriculum then they must be assessed and reported against the same-age cohort standards which are the achievement codes on the EQ reporting templates.

Students who are not accessing same-age cohort intended curriculum will have a learning program drawn from the mandated curriculum. For those students with disabilities where their intended curriculum varies significantly to that of their same age cohort, the standards (Achievement ratings) used may be varied to reflect their documented variation from the mandated intended curriculum. However, in varying the standards, schools should consider the following:

1. The purpose of the EQ reporting templates is to ensure consistency of reporting methods and processes for all students in state schools. Parents need to have confidence that this consistency exists between schools.

2. Consistency is about rigour; if standards are being varied by a school, the school needs to be confident that an ‘A’ received by a student at their school is at the same level of rigour as an ‘A’ received by a similar student at another school or setting in a different location, throughout Queensland.

3. Since the policy requires schools to ‘regularly collaborate to support teachers to make judgments against standards’, there needs to be some degree of shared understanding of the standards used both within and across schools. This implies the expectations that schools engage in within school and across schools moderation processes. 

Q: Should a record of the adjustments being made for students with disabilities, be included in the comments section of their report?

A. Adjustments assist a student with disabilities to participate in learning experiences and assessment tasks on the same basis as other students.  
Adjustments provide a proactive way of ensuring equitable participation and assessment for all students and remove barriers that prevent students from demonstrating their current knowledge and skills. Adjustments are usually developed during the planning stages of implementing the intended curriculum and hence, are usually included within the curriculum planning documentation. 

Responsibility for decisions on what is considered to be a “reasonable adjustment” to a school-based assessment task lies with the school.  Teachers must ensure that the adjustments are applied to learning experiences, as well as assessment tasks. Accordingly, it is unnecessary to document the adjustments on the report template.  

Q:  What are the requirements that schools need to meet for their students with disabilities in relation to QCAR?
A. 
The table below outlines the QCAR requirements that schools have for their students with disabilities in relation to intended curriculum, use of standards for twice yearly reporting and QCATs. 
	Cohort
	Intended Curriculum 
	Use of Standards for twice-yearly Reporting
	QCATS

	Students with  disabilities 


	For most students, there will have multiple opportunities to achieve and consolidate the same age-cohort intended curriculum with reasonable adjustments to assist achievement.
For those few students where disability limits access to same age-cohort intended curriculum their learning program draws on the mandated curriculum for same age-cohort and is documented in their individual goals.
	Use of the five achievement ratings for reporting student achievement in all KLAs. 
For those very few students whose education program does not match any of the age-cohort intended curriculum a report will be provided on the “optional template” using the five achievement ratings. 
	Students will attempt all QCATs with their same age cohort if engaging with same age-cohort intended curriculum.
Students not engaging with same age-cohort intended curriculum should be given the opportunity to engage with QCATs; this decision will be made by their school in consultation with parents/guardians, and the student where appropriate.

	
	
	
	


Q: Can school based assessment tasks be modified for students with disabilities?    

A: In varying their approaches to enable particular students to learn and to demonstrate their learning, teachers work within the mandated curriculum. They should not modify assessment criteria or standards against which students’ achievement is judged and all students’ reported outcomes should reflect their actual knowledge and skills. 

For example, if a teacher were assessing a student’s ability to read, it would be inappropriate for the teacher to read the questions to the student. If however, the same student were being assessed on their science knowledge, it would be appropriate to read the questions to the student since this would not provide an unfair advantage that would impact on the child’s ability to demonstrate their science knowledge. Hence, reading the questions to the child would be a reasonable adjustment in assessing science outcomes but not in assessing reading outcomes.
Adjustment provided for students with disabilities during an assessment task must have been incorporated in the student’s curriculum program. 
Any exemptions from some aspects of the curriculum are not a substitute for appropriate efforts to provide the ‘bridges’ that enable students to participate in the mandated curriculum and to remove barriers which prevent students from demonstrating their current knowledge and skills.
· Reasonable adjustments might include: 

· Reducing length of assessment task

· Providing extra time, rest breaks, split sessions

· Accepting computer generated products

· Having  alternate formats for assessment tasks

· Consideration of setting – lighting, provision of distraction free area

· Use of adaptive / specialised equipment

· Simplifying the language of the directions, interpreter (sign language)

· Provide a writer / reader 

· Provide Braille or large print, graphic presentations

· Use audio taped questions

Q: When is it appropriate for students with disabilities to be exempted from participating in the Year 2 Diagnostic Net Validation Task or the National Testing in Years 3, 5, 7 and 9?
A:  In relation to the Year 2 Diagnostic Net Validation Task, refer to:

http://education.qld.gov.au/studentservices/yr2netexemption.html
In relation to the Years 3, 5, 7 and 9 National Assessment Program - Literacy and Numeracy (NAPLAN), please refer to:

2008 National Assessment Program Literacy and Numeracy Testing

http://www.qsa.qld.edu.au/downloads/07/081-07.pdf
In addition, the QSA Equity Policy provides a broad framework to support all Queensland students to participate in the full array of educational activities that meet their educational needs. Please refer to:

http://www.qsa.qld.edu.au/downloads/about/qsa equity statement.pdf
Q: What do the Queensland Comparable Assessment Tasks (QCATs) mean for students with disabilities?

A: QCATS have been designed to provide opportunities to promote teacher discussions about qualities demonstrated in student work and hence to maximise consistency in teacher judgements within and between classes and schools.  They provide a basis for moderation processes and a means to ensure consistency of common standards across the state.  Ideally, all students will attempt QCATs in years 4, 6 and 9.  

All students will attempt all QCATs with their same age cohort if engaging with same age-cohort intended curriculum and assessment.

Those students with disabilities whose intended curriculum includes individual learning goals and, who are engaging in a significantly adjusted curriculum from the same age cohort Essential Learnings, should be given, if appropriate, the opportunity to engage with QCATs. This decision will be made by their school in consultation with parents/guardians, and the student where appropriate. In such circumstances, the student’s level of achievement is not required to be submitted to the QSA.

The key consideration when determining the appropriateness of a student not engaging with same age cohort Essential Learnings involvement with QCATs, is the impact on the student being involved in a task that may be well beyond his/her learning experiences.

· In addition, schools should determine the benefits associated for this small number of students with disabilities undertaking QCATs. Specifically, involving these students in the QCATs may provide opportunities for:

· the promotion of discussion about quality teaching and learning practice in like- settings, generated through discussions about student work;

· the creation of professional learning circles between schools; and

· gaining consistency between like-settings.
Q: Which students with a disability are eligible for an “optional report”?

A: Only those very few students who are not being assessed against all aspects of their age-cohort intended curriculum will be provided with a report on the “optional template”.

This refers to those students whose impairment significantly impacts on their learning and limits their capacity to engage with the curriculum intent, consistent with their same aged cohort.   

Q: Which KLAs do I have to report on?

A: All students, including students with disabilities address the QCARF Essential Learning in all Key Learning Areas (KLAs) each year from Years 1 to 9. Hence, any reporting to parents in relation to the student’s performance against their intended curriculum will refer to all the KLAs.

Q: Do I have to use a 5 point scale achievement code – That is: Can I use a 3 point scale achievement code for a student with a disability?

A: It is a requirement of the Commonwealth Government that student achievement be reported against age cohort peers on a five-point scale against specific learning standards in Year 1-10. 

Q: Do I have to report on IEP goals?

A: The IEP goals for a student with a disability generally falls under two categories:

· goals that describe a significant variation to the student’s intended curriculum (e.g. student working to Essential Learnings not consistent to same age cohort); and

· goals that enhance the student’s  access and/or participation with their curriculum (e.g. communication, health and safety or behaviour improvement goals).

For those IEP goals associated with variations to the intended curriculum, then the student will be reported through the relevant KLA on either the standard or optional report using the Standards and five point achievement code.  

If the IEP goals are associated with improving the student’s access and/or participation to their intended curriculum, these goals do not need to be reported on the standard or optional report using the 5 point achievement code. However, schools may decide to provide parents with a progress report within the context of the report templates by describing their child’s progress in the comment section. Some schools have decided not to report the student’s progress in relation to these goals within the context of the report, but instead attach comments to the report.

Policy Statement 1


All state schools will:


Provide a curriculum to maximise the capacity of all students to:


• achieve the Essential Learnings and Standards of the Queensland Curriculum, Assessment and Reporting Framework (QCARF)


• achieve Year 12 certification or a Certificate III vocational qualification (or higher)


• exit from schooling with the capabilities and values to be active and responsible citizens.








Policy Statement 2


All state schools will:


Monitor and assess individual student achievement and evaluate it against state-wide and national standards, regularly using collaborative processes to support teachers in making consistent judgments.








Policy Statement 3


All state schools will:


Implement state-wide assessment and certification procedures, and administer nationally prescribed assessments.





Policy Statement 4


All state schools will:


Regularly report relevant information to parents on student achievement and learning.








Intended curriculum


What do we want students to learn?


Will my student be working to same age cohort learning requirements?


 If not, what is the basis for this decision?


Does the intended curriculum include the capabilities which will promote student’s thinking, social and self-management skills?


Does the intended curriculum include individualised access and participation learning goals?














Pedagogy


How will we teach it so all students will have multiple opportunities to learn it?


Which teaching strategies will I use?


What teaching adjustments do I need to make? 


What Assistive Technology can I incorporate into my teaching?   











Student


Who are the students?  What do they already know? How do they learn? 








Reporting 


How do we communicate what they have learned and how well they have learned it?


What of their intended curriculum have they learned?


What is the quality of learning against the Standards?


(Do I use the optional or standard report form?)














Assessment


How will they show what they know? How will we find out if they’ve learned what we wanted them to? How will we use what we have found out to inform our teaching?


Have I ensured that the adjustments used for assessment have been included in my teaching?


Do the assessment opportunities link to the student’s intended curriculum?
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Frequently asked questions and answers about curriculum for students with disabilities
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‘Plans’ for Students with Disabilities











Guidelines for Students with Disabilities 














�	P – 12 Curriculum Framework .  �HYPERLINK "http://www.education.qld.gov.au/curriculum/framework/p-12/guidelines-student-data.doc"��http://www.education.qld.gov.au/curriculum/framework/p-12/�


�	Disability Discrimination Act 1992 (Commonwealth) � HYPERLINK "http://www.austlii.edu.au/au/legis/cth/consol_act/dda1992264/" ��http://www.austlii.edu.au/au/legis/cth/consol_act/dda1992264/�


�	� HYPERLINK "http://www.dest.gov.au/sectors/school_education/publications_resources/profiles/disability_standard�s_education.htm" ��http://www.dest.gov.au/sectors/school_education/publications_resources/profiles/disability_standard�s_education.htm�


�	How People Learn Brain, Mind, Experience, and School Expanded Edition Committee on Developments in the Science of Learning with additional material from the Committee on Learning Research and Educational Practice, National Research Council The National Academies Press (2000)


�	Debra Hayes, Martin Mills, Pam Christie, Bob Lingard Teaching and Schooling  Making a Difference  Allen and Unwin 2006 


	John Hattie Teachers Make a Difference: What is the research evidence? Paper for the Australian Council for Educational Research Annual Conference on Building Teacher Quality 2003 


�	The Productive Pedagogies Reflection Tool can provide a focus for discussion and assist teachers to reflect and refine classroom practice . See �HYPERLINK "http://www.education.qld.gov.au/curriculum/framework/p-12/docs/pedagogies-5-point.doc"��http://www.education.qld.gov.au/curriculum/framework/p-12/docs/pedagogies-5-point.doc�


�	See �HYPERLINK "http://www.qsa.qld.edu.au/assessment/3160.html"��http://www.qsa.qld.edu.au/assessment/3160.html�.  The intended curriculum encompasses the mandated curriculum plus other learning areas and/or any selected extra curricular activities and/or individual learning goals.


� 	Particular time requirements for KLAs are not designated across all state schools. Specifying hours for a learning area, without regard for local contexts, can be counterproductive. Providing multiple opportunities for students to achieve the Essential Learnings will involve more time and support for some students than others. A differentiated approach responding to the needs of the student cohort, and a focus on quality teaching, is recognised as more likely to support improved student learning.


� 	The KLA scope and sequence for Years 1 to 9 Scoping and Sequencing Essentials at  �HYPERLINK "http://www.education.qld.gov.au/curriculum/docs/scope-sequence.pdf"��http://www.education.qld.gov.au/curriculum/docs/scope-sequence.pdf� supports planning that scaffolds student learning each year towards achieving the Essential Learnings in Years 3, 5, 7 and 9. This scope and sequence is mandated for schools in Far North Queensland, a guide for school elsewhere.


�	LOTE provision involves a regional approach in which Regional Executive Directors oversee the development of the Regional LOTE Education Plan. This applies to all regions from 2009. For descriptions of entry points to KLA LOTE programs and Intercultural Investigations (ICIs) as an alternative to KLA LOTE see �HYPERLINK "http://www.education.qld.gov.au/curriculum/area/lote/regional-trial.html"��http://www.education.qld.gov.au/curriculum/area/lote/regional-trial.html�


�	Year 10 is a foundation year for the Senior Phase of learning. The Queensland Studies Authority is         currently developing an interim design brief for the Year 10 Curriculum.


�	While it is expected that all students are eligible for the QCE (or a QCIA) based on their program of learning, their attainment of the certificate is dependent on their achieving the requirements. � HYPERLINK "http://www.qsa.qld.edu.au/learning_priorities/qce/docs/qce-planning-pathway.pdf" ��http://www.qsa.qld.edu.au/learning_priorities/qce/docs/qce-planning-pathway.pdf�


�	P-12 Curriculum Framework / Section 3:  �HYPERLINK "http://www.education.qld.gov.au/curriculum/framework/p-12/docs/pedagogies-5-point.doc"��http://www.education.qld.gov.au/curriculum/framework/p-12/docs/pedagogies-5-point.doc�


�	See: Guidelines for School Curriculum Planning - Curriculum Guidelines for non-English-speaking background (ESL) Learners Guidelines for Professional Practice  �HYPERLINK "http://www.education.qld.gov.au/curriculum/framework/p-12/docs/pedagogies-5-point.doc"��http://www.education.qld.gov.au/curriculum/framework/p-12/docs/pedagogies-5-point.doc�; and Education Queensland's Professional Standards for Teachers �HYPERLINK "http://www.education.qld.gov.au/staff/development/standards/standards.html"��http://www.education.qld.gov.au/staff/development/standards/standards.html�  


�      Physical activity in schools typically involves students participating in physical education within curriculum time as part of the Health and Physical Education Key Learning Area (KLAs) and school sport. Physical activity may also include activities that develop gross motor skills and various games played as part of an organised physical activity. Opportunities for participating in physical activity may also be provided within other KLAs. Curriculum time includes school organised activities before/after school and during lunch breaks. 


�		The Smart Moves - Physical Activity Programs in Queensland State Schools is a State Government initiative involving the Department of Education, Training and the Arts, the Department of Local Government, Sport and Recreation and Queensland Health � HYPERLINK "http://www.education.qld.gov.au/schools/healthy/physical-activity-programs.html" ��http://www.education.qld.gov.au/schools/healthy/physical-activity-programs.html�


� 	See Guidelines for Assessing Student Achievement  � HYPERLINK "http://www.education.qld.gov.au/curriculum/framework/p-12/" ��http://www.education.qld.gov.au/curriculum/framework/p-12/�.


	The Disability Standards for Education (Section 3) define the legislated requirements for education providers to provide reasonable adjustments for students with disabilities. An adjustment is a measure or action taken to assist a student with a disability to participate in education on the same basis as other students. See � HYPERLINK "http://www.dest.gov.au/sectors/school_education/programmes_funding/forms_guidelines/disability_standards_for_education.htm" ��http://www.dest.gov.au/sectors/school_education/programmes_funding/forms_guidelines/disability_standards_for_education.htm�


	The Queensland Studies Authority Policy on Special Consideration for School-based Assessments in Senior Certification defines responsibilities in applying special consideration in school-based assessments in senior certification � HYPERLINK "http://www.qsa.qld.edu.au/yourqsa/policy/special-c/docs/spec-con.pdf" ��http://www.qsa.qld.edu.au/yourqsa/policy/special-c/docs/spec-con.pdf�  The Australian Quality Training Framework (AQTF) standards for registration of training providers require that “learners have equitable access to quality training and assessment services tailored to their needs and the learning outcomes they seek”. 


� 	See Guidelines for using student achievement data to inform curriculum planning and teaching � HYPERLINK "http://www.education.qld.gov.au/curriculum/framework/p-12/" ��http://www.education.qld.gov.au/curriculum/framework/p-12/�. 


�  	See � HYPERLINK "http://www.qsa.qld.edu.au/assessment/584.html" ��http://www.qsa.qld.edu.au/assessment/584.html� - Some students will be eligible for exemption (see Attachment 3)


	� HYPERLINK "http://www.education.qld.gov.au/students/policy/assessment/y2dn/" ��http://www.education.qld.gov.au/students/policy/assessment/y2dn/� 


� 	See � HYPERLINK "http://www.qsa.qld.edu.au/assessment/3160.html" ��http://www.qsa.qld.edu.au/assessment/3160.html�


� 	See http://www.dest.gov.au/Search.htm?query=competency%20standards


� 	See � HYPERLINK "http://www.qsa.qld.edu.au/assessment/3163.html" ��http://www.qsa.qld.edu.au/assessment/3163.html�


�	See � HYPERLINK "http://www.qsa.qld.edu.au/assessment/587.html" ��http://www.qsa.qld.edu.au/assessment/587.html�


� 	This includes the cyclical 3-year program of sample assessment in Science, Civics and Citizenship, and ICTs in Years 6 and 10.


�  	Queensland Years 3, 5, 7 and 9 students take part in the National Assessment Program - Literacy and Numeracy (NAPLAN). The tests provide information on student achievement in some aspects of literacy and numeracy. � HYPERLINK "http://www.qsa.qld.edu.au/assessment/1407.html" ��http://www.qsa.qld.edu.au/assessment/1407.html�


� 	In some cases where English is a student’s second language, their competency with the English language may impact on their ability to demonstrate what they know and can do. For these students the use of the five achievement ratings for reporting may be delayed for no more than the initial 12 months of schooling. See ‘Using standards to guide reporting in Years 1-9’, page 20 for further details on reporting requirements.


� 	See Guidelines for Reporting Student Achievement � HYPERLINK "http://www.education.qld.gov.au/strategic/accountability/performance/studentreports.html" ��http://www.education.qld.gov.au/strategic/accountability/performance/studentreports.html�. (It is a requirement of the Commonwealth Government that student achievement be reported against age cohort peers on a 5-point scale against specific learning standards in Years 1-10). 


� 	Written reports are not a requirement in Prep.


�   Some students will be eligible for exemption – see “Updated exemption categories for Year 2 Diagnostic Net Validation Process” at � HYPERLINK "http://education.qld.gov.au/studentservices/yr2netexemption.html" ��http://education.qld.gov.au/studentservices/yr2netexemption.html�  


�   See � HYPERLINK "http://www.qsa.qld.edu.au/assessment/3163.html" ��http://www.qsa.qld.edu.au/assessment/3163.html�


�	The P–12 Curriculum Framework is an overarching framework that captures all curriculum requirements from Prep to Year 12.  � HYPERLINK "http://www.education.qld.gov.au/curriculum/framework/p-12/" ��http://www.education.qld.gov.au/curriculum/framework/p-12/�


� 	This requires a collaborative process between parent, teacher and support staff, and mirrors the requirements of the School Strategic Plan and Annual Operational Plan. 


�  	The intended curriculum, for all students, is based on the mandated curriculum documents (the Early Years Curriculum Guidelines in Prep, QCARF Essential Learnings and Standards in Years 1-9, and QSA senior syllabuses and nationally-endorsed Training Packages). The intended curriculum may also include other learning as determined by the school and teacher. 


� 	See Some ways schools resource collaborative planning time � HYPERLINK "http://www.education.qld.gov.au/curriculum/framework/p-12/docs/collaborative-planning.doc" ��http://www.education.qld.gov.au/curriculum/framework/p-12/docs/collaborative-planning.doc�


�  	See template Whole-school curriculum planning 


	� HYPERLINK "http://www.education.qld.gov.au/curriculum/framework/p-12/docs/planning-template-school.doc" ��http://www.education.qld.gov.au/curriculum/framework/p-12/docs/planning-template-school.doc�





� 	Data on student achievement can be from: teacher observations, student portfolios, school-based assessment tasks, the Queensland Comparable Assessment Tasks (QCATs) and national tests.  See Guidelines for using student achievement data to inform teaching and learning � HYPERLINK "http://www.education.qld.gov.au/curriculum/framework/p-12/guidelines-student-data.html" ��http://www.education.qld.gov.au/curriculum/framework/p-12/guidelines-student-data.html�.	


�   	QCAR Essential Learnings � HYPERLINK "http://www.qsa.qld.edu.au/qcar/el.html" ��http://www.qsa.qld.edu.au/qcar/el.html�


� 	Scope and Sequence Years 1 - 9 � HYPERLINK "http://www.education.qld.gov.au/curriculum/scope.html" ��http://www.education.qld.gov.au/curriculum/scope.html�  This scope and sequence is mandated for schools in Far North Queensland, and is a guide for schools elsewhere.


� 	While all students must be eligible for the QCE based on their program of learning, their attainment of this certificate is dependent on their achieving the requirements. � HYPERLINK "http://www.qsa.qld.edu.au/learning_priorities/qce/docs/qce-planning-pathway.pdf" ��http://www.qsa.qld.edu.au/learning_priorities/qce/docs/qce-planning-pathway.pdf�


�     See � HYPERLINK "http://www.education.qld.gov.au/strategic/advice/earlychildhood/docs/actopm-plan.pdf" ��http://www.education.qld.gov.au/strategic/advice/earlychildhood/docs/actopm-plan.pdf�


� 	Planning and review of a young person’s individual learning pathway and SET plan should be an ongoing process throughout the Senior Phase of Learning


�     The QSA has developed the following guides to help in developing these individual learning plans: � HYPERLINK "http://www.qsa.qld.edu.au/certificates/3181.html" ��http://www.qsa.qld.edu.au/certificates/3181.html�


� 	See template Planning across the phases to support student learning  � HYPERLINK "http://www.education.qld.gov.au/curriculum/framework/p-12/docs/planning-template-phases.doc" ��http://www.education.qld.gov.au/curriculum/framework/p-12/docs/planning-template-phases.doc�


� 	See �HYPERLINK http://www.qsa.qld.edu.au/downloads/assessment/qcar_el_position_paper.pdf ��http://www.qsa.qld.edu.au/downloads/assessment/qcar_el_position_paper.pdf�


� 	From Essential Learnings and Standards:  Position paper.  The capabilities apply operational understandings and skills to knowledge in order to make it more meaningful, accessible, reliable and applicable to new situations and contexts. �HYPERLINK http://www.qsa.qld.edu.au/downloads/assessment/qcar_el_position_paper.pdf ��http://www.qsa.qld.edu.au/downloads/assessment/qcar_el_position_paper.pdf�   (page 16)


�    	Managing Learning For Diversity: �HYPERLINK http://education.qld.gov.au/staff/learning/diversity/index.html ��http://education.qld.gov.au/staff/learning/diversity/�


� 	Rich Task Blueprints � HYPERLINK "http://www.education.qld.gov.au/corporate/newbasics/html/blueprints/blueprints.html" ��http://www.education.qld.gov.au/corporate/newbasics/html/blueprints/blueprints.html�


�   	See QSA Policy on Special Consideration for School-based Assessments in Senior Certification as a useful guide for making appropriate adjustments to assessment tasks – � HYPERLINK "http://www.qsa.qld.edu.au" ��http://www.qsa.qld.edu.au�  


� 	See Disability Standards for Education (Section 3) � HYPERLINK "http://www.dest.gov.au/sectors/school_education/programmes_funding/forms_guidelines/disability_standards_for_education.htm" ��http://www.dest.gov.au/sectors/school_education/programmes_funding/forms_guidelines/disability_standards_for_education.htm�


� 	See Guidelines for reporting student achievement  – � HYPERLINK "http://www.education.qld.gov.au/curriculum/framework/p-12/docs/guidelines-reporting.doc" ��http://www.education.qld.gov.au/curriculum/framework/p-12/docs/guidelines-reporting.doc�


� 	See Guidelines for reporting student achievement  – � HYPERLINK "http://www.education.qld.gov.au/curriculum/framework/p-12/docs/guidelines-reporting.doc" ��http://www.education.qld.gov.au/curriculum/framework/p-12/docs/guidelines-reporting.doc�


� 	Section 3 of the Disability Standards for Education formulated under the Disability Discrimination Act 1992 defines the requirements for education providers to provide reasonable adjustments for students with disabilities. An adjustment is a measure or action taken to assist a student with a disability to participate in education and training on the same basis as other students. 


� 	The Disability Standards for Education (Section 3) defines the legislated requirements for education providers to provide reasonable adjustments for students with disabilities. An adjustment is a measure or action taken to assist a student with a disability to participate in education on the same basis as other students. See � HYPERLINK "http://www.dest.gov.au/sectors/school_education/programmes_funding/forms_guidelines/disability_standards_for_education.htm" ��http://www.dest.gov.au/sectors/school_education/programmes_funding/forms_guidelines/disability_standards_for_education.htm�


� 	See P-12 curriculum Framework, Policy, Principles and Guidelines for Queensland State Schools 2008 � HYPERLINK "http://education.qld.gov.au/curriculum/framework/p-12/" ��http://education.qld.gov.au/curriculum/framework/p-12/� 


�	P-12 Curriculum Framework  � HYPERLINK "http://education.qld.gov.au/curriculum/framework/p-12" ��http://education.qld.gov.au/curriculum/framework/p-12�
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