Every student with disability succeeding vignette transcript – 

Oonoonba State School
I'm Dan Broadfoot, the acting principal of Oonoonba State School - a very inclusive school. Our environment ensures that all children are included as part of our classroom practices and now all of our teachers can teach using those inclusive practices to ensure that all of our students are catered for. 

My name's Donna Mildren and I work as a special education teacher at Oonoonba State School and we have a long history here of - we're developing inclusive practice and the nature of our clientele has changed over the recent years; so we've just had to address how we approach that with our new students coming in. 

So we've worked very closely with classroom teachers, so the SEP teachers actually attend planning sessions now and we develop the inclusive practice while we're doing the planning sessions and then working very closely with the teachers on a day-to-day basis, in terms of what adjustments might look like for each student, which is, of course, is quite individual. So different classrooms look quite different for different students because it's working on each student's individual needs. 

So we need to work very closely with our families, in terms of their needs and what they want for their child and how that might look for them and they are certainly one of our greatest advocates here. We have frequent contact - some parents we have daily contact with and share information with and send home, you know photos and things of what they're doing every day, so, yes usually they're very delighted to have such close contact and progress with their kids and it really, sort of, is the crux of our success here - if we keep talking to our parents, keeping them informed and keeping up that everyday - it sort of makes a world of difference to us and how we work with the children, then it's just lovely. 

We've seen a lot of progress this year with some of our students in particular that have been really targeted, in terms of having them in class all the time and then working on the adjustments; so sometimes adjustments are required, sometimes not. At other times we've introduced technology and sometimes we use both the regular curriculum plus technology, to provide access for that. Students are in their classrooms all the time, rather than having separate programs. 

So one of our students, Josh, is on an ICP and the class teacher and myself have worked very closely on what that looks like in class. So it was quite a targeted intensive deliberate attempt to backward map where we needed him to be and where he was at the moment and then we worked on timelines; so we worked backwards on how many weeks we had, how many assessments needed to be done, how many intensive teaching sessions we had and who would be responsible for each program. 

I'm Samantha Jones from Oonoonba State School. I teach year four and work with Joshua. We have had the privilege of watching him grow in leaps and bounds and excel beyond what we thought this year and have had the privilege of integrating him full-time into the classroom and with the expectation that he is here every day,he participates in all aspects of the curriculum - just like every other student does here. 

He works with all of the other students and they support him here on a daily basis individually, in group work and in our whole classroom setting and we've got support from all other people within the school and within the classroom. We are now at the end of the year with Joshua, so we are beginning to put together the notes and processes that we can hand over to the next classroom teacher to ensure that we don't lose the momentum that we've had in his learning this year and to ensure that that can keep going. 

Another one of our students, Rae, in grade one - we have worked very significantly on making adjustments for her. Rae has Autism and has very little English; so we've worked very hard with the class teacher, in terms of aligning the ICP and her learning program. Rae does do the regular curriculum, but then we have specialised adjustments that go with that; so we may change that in paper form and then we've actually imported that onto her pod. 

So we use a multi-modal sort of focus for her to get her to achieve and we're very fortunate to have a terrific teacher aide who works alongside us and she has worked with her last year as well as this year and we were really intending to actually move Rae this time and again, very targeted and very intensive. We weren't expecting the results that we achieved, but again, our expectations are that she will do what the other children do, that she will attend to the regular curriculum and that she will participate alongside her peers and that has also worked beautifully. 

My name is Felicia Crawford. I work at Oonoonba State School. I've been a teacher aide for 15 years here at Oonoonba. I've worked with Rae for the last two years. She's doing really great this year. It's been a lot of hard work with all of us. She works well in the class because of her peers - that helps a lot. Learning from the other children - visuals is what we use a lot of. She does the same as everybody else in the classroom and I guess it's the routine that Rae needs. Needs the kind of routine the same every day, or it kind of throws her a little bit. 

So we've worked really hard to get her up to where she is now. Last year I couldn't get her to pick up a book, she wouldn't hold a pencil, she wouldn't write. This year we're reading like a level 14, we are writing two pages, journal writing, spelling tests - the same as everybody else. The same assessment as everybody else. We might need a few more visuals - it might take a bit longer than everybody else, but she's doing really great and she's working really hard. 

So Rae attends school full-time. Her attendance is great. She's at school all day, every day and it works; it works. Come towards the end of the term, she gets a little tired and we've been doing so much assessment, so we might have to have a few more little breaks, but she gets it all done - the same as everybody else. 

We've got a really long history here of an inclusive culture and that has, you know gone down to all our students; so they are some of our best advocates for inclusion. So in both classrooms, both with Rae and with Josh. That's just part of normal. They do not see that as any different to what they're doing; so they are very supportive of their peers in class and will help with resources, they will direct, they will guide, they will model and we've seen a lot of progress, just simply because they are with those students and the expectations are that they will rise to the same occasion as will their friends. 

