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Introduction TC "Introduction" \f C \l "2" 
This booklet is a supplementary resource to accompany Vodcast 6 – Issues with parents and evaluating anti-bullying work produced by the Department of Education and Training. The presenter is Dr Ken Rigby, consultant to the Department on issues relating to bullying in Queensland schools.

It contains a brief description of the vodcast, together with articles by Dr Rigby or other acknowledged authors, references and questions that may be used to facilitate discussion amongst staff. 

In viewing the vodcast, it would be useful to:
· examine background readings which provide an explanation of how to implement the techniques and strategies presented for preventing or dealing with cases of bullying in schools 

· consider and discuss the questions that have been provided
· complete suggested activities with staff/students.  
Vodcast Six: Issues with parents and evaluating anti-bullying work 

Summary TC "Summary" \f C \l "2"  
This vodcast addresses two issues: 
1) working with parents to reduce bullying

2) evaluating the work of a school in addressing bullying.

Two aspects of working with parents are discussed. The first is what can be done proactively through developing and maintaining positive and collaborative relations with parents on matters of bullying. The second is reacting appropriately and helpfully to parents when their children are involved in significant bully/victim problems.

It is argued that evaluating practices in countering bullying is necessary if progress is to be made. This should be done systematically by collecting data on changes in the prevalence of bullying over time. In addition, it is necessary to carefully monitor the outcomes from interventions in specific cases of bullying. Conclusions need to be drawn regarding the effectiveness of particular methods of intervention.          

Questions for discussion TC "Questions for discussion" \f C \l "2" 
1. What level of collaboration exists at your school between parents and staff in preventing and addressing problems of bullying? Suggest ways this could be improved.
2. What do you think your school could do realistically to evaluate efforts to reduce bullying?

Background Reading 1 TC "Background Readings" \f C \l "2" 
Advice for parents TC "1. Advice for parents" \f C \l "3"  

1. If you suspect that your child is being bullied at school, encourage him/her to talk to you about it. Recognise that it may be hard for the child to do so. Be patient.

2. Never dismiss the matter by saying that it’s the child’s problem and they must simply stand up to the bully or bullies. Often this course of action is impractical, especially if a group is involved.

3. Don’t be over-protective, for example, by saying: "Never mind. I will look after you. You don’t have to go to school. Stay home with us.” 

4. Listen carefully and sympathetically. Try to get the relevant facts - without interrogating your child.

5. It is more than likely that your child has not provoked the bullying, however this may not always be the situation and should be sensitively explored. 

6. Explore alternative course of action with the child; for example, acting more assertively, making friends who can help, and speaking with a teacher or counsellor about it.

7. Decide whether it is best for you to discuss the problem with the school. This will normally depend upon (i) the severity of the victimisation, including its duration (ii) whether it is thought that the child can learn to deal with the problem (iii) the wishes of the child regarding whether the issue should be raised with the school. On occasions, if the bullying is particularly severe, you may reasonably ask the school for their advice and assistance despite the reluctance of the child to seek such help from the school.

8. If it is decided that the issue should be raised with the school, make an appointment to see the relevant staff member and be prepared to describe as accurately as possible what has been happening to the child.

9. It is unwise to seek out the person who is suspected of bullying your child or that child’s parents. This commonly does not help.

10. After explaining your concern at the school, seek their assurance that the situation will be investigated and dealt with in accordance appropriately in accordance with the School’s Anti-Bullying Policy.

11. Bear in mind that the school may need a little time to carry out their investigations and should not be pressured into dealing with the matter just as you say. At the same time, the school has a responsibility to take appropriate action if a child is being bullied, and to keep the parents informed of their actions. 

12. If you discover that your child is bullying others at school, take the matter very seriously and exercise whatever influence you can to prevent the behaviour from continuing.

13. If the school informs you that your child has been bullying others and requests an interview, be prepared to work out a plan with the school to bring about a change in your child’s bullying behaviour.   

Adapted from Rigby, K 2003, Stop the bullying, ACER, Melbourne. 
Background Reading 2
Evaluating interventions TC "2. Evaluating interventions" \f C \l "3"  

Choice of interventions should be influenced largely, if not entirely, by results obtained from relevant research. This requirement may put considerable demands on the school and especially on practitioners of intervention methods. As far as possible, the relevant research should be sought and evaluated. Where little or none is available, schools should evaluate the effectiveness of their own applications.

The first question to be asked is what exactly has been evaluated. Is it for instance, an anti-bullying program with a variety of elements? If so, one may be able to say whether the program as a whole has had the intended effect without knowing which elements have contributed significantly. Was it due to an improvement in surveillance, classroom activities, work of peer supporters and student bystanders, mode of intervention in cases of bullying,  the training of parents?  One cannot tell. The level of bullying may have gone down without us knowing why. We are generally in the dark from the study of the effectiveness of many anti-bullying programs about what the crucial components were and whether the intervention made a significant impact. 

This is not to say that the evaluation of programs with multiple elements is not worthwhile. A school may reasonably want to know whether the total package has worked. If so, the only reasonable way of finding out is to make use of valid research design of the kind that enables one to compare changes over a period when the program was implemented with changes that are likely to have occurred without the program being implemented. For instance, a pre-test, post-test control group design may be used or an approximation to such a design is needed.  However, finding a suitable ‘control school’ or better still ‘control schools’ for comparison purposes can be very difficult and beyond the resources of most schools. An acceptable alternative is to make comparisons between changes that occur in year groups over a period when an intervention program is actually implemented with changes (if any) that occurred in the previous year with the same age group over the same time period. This so called ‘age-cohort design’ is much easier for a school to apply and has many advantages. 
Inevitably, a decision to evaluate possible changes in levels or degrees raises the difficult question of how bullying is to be measured. Generally speaking, it is better and more practicable to make use of existing instruments that have been carefully developed and widely available. Such instruments typically take the form of questionnaires that are answered anonymously by students in classrooms. They seek to provide reliable data on the extent to which students have experienced being bullied by peers and/or bullied others. An example is the Peer Relations Assessment Questionnaire (PRAQ) available from the Australian Council for Educational Research (ACER).
Evaluation directed towards discovering whether given cases of bullying have been successfully managed is generally easier for schools to do. To obtain useful data, observations are required of the behaviour of both bullies and victims who have been involved in a particular case before and after the intervention. As a minimum, the practitioner would want to know whether the bullying has stopped, reduced, stayed the same, or actually increased in frequency and severity. Reliable reports are needed. The reporters must not be biased in any way. Ideally schools need multiple sources of information, for example, from those students involved in the bullying, peers, parents and teachers. Any interviews conducted with those involved in the bullying should be undertaken by a staff member or researcher not responsible for the application of the intervention. Both the bully or bullies and victim may feel under pressure from the interviewer to provide the responses the practitioner wants to get. Experimenter bias has been observed in many psychological studies and may invalidate findings. Wherever possible post-intervention interviews should be done by a neutral observer.  

In reporting results one should specify the nature of the case to which the intervention method was applied. Only in this way can generalisations emerge about the conditions in which particular kinds of intervention can be most effective. In addition, it should be made as clear as possible how the intervention was applied – variations of the application can be crucial. 

The strength of the findings also needs to be evaluated. One would expect some cases to be solved without an intervention, simply through the elapsing of time.  Hence statistical considerations must apply. One must not be content in saying that four cases were dealt with and things got better every time. This can easily occur by chance. Just how overwhelming the positive changes must be before a valid claim in support of an intervention is made is a matter for persons with appropriate statistical knowledge to decide.  It is often sensible for a school to employ the services of experienced evaluators, in some cases from University Departments where individuals are particularly interested in this area of applied social research. This improves the credibility of claims. 

Adapted from Rigby, K 2010, Bullying in schools: Six Methods of Intervention, ACER, Camberwell.
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