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Activity 4.7

The role of
the teacher
aide in the
educational
management
of deaf/
hearing
impaired
students

If you are supporting a deaf/hearing impaired student who uses
an FM system, experience how the FM system works yourself.

First, attach a stethoclip to the student’s hearing aid and listen
to someone speaking from a distance or in the classroom.
Attach the FM receiver to the aid and ask the speaker to wear
the transmitter.  What difference do you notice in the signal
you receive?

If different settings are available on the FM system, experiment
with these.

Using effective learning and
teaching principles

What do we mean by effective learning
and teaching principles?
Five principles have been identified in effective learning and
teaching (Department of Education, Queensland, 1994).  These
are, that effective learning and teaching:

• is founded on an understanding of the learner

• requires the active construction of meaning

• enhances and is enhanced by a supportive and challenging
environment

• is enhanced through worthwhile learning partnerships

• shapes and responds to social and cultural contexts.

Strategies that support the principles of effective learning and
teaching assist all students in the classroom.  They are especially
effective in meeting many of the deaf/hearing impaired student�s
needs.

What is involved in using effective
learning and teaching principles?
The principles of effective learning and teaching should be used
when planning and implementing learning experiences, as outlined
in Module HEA194 Effective Learning & Teaching.   A number of
strategies that support these principles are particularly important
to remember when working with deaf/hearing impaired students.
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What are some effective learning and teaching
strategies that reflect an understanding of the deaf/
hearing impaired learner?
It is important when working with a deaf/hearing impaired student
to:

• design activities that are meaningful, interesting and at an
appropriate level for the student, i.e. not too easy or too difficult

• plan challenging activities for early in the day

• make sure the deaf/hearing impaired student has the background
knowledge and experience needed to participate in activities
(do not assume that all students will share the same �common
knowledge�)

• consider the learning style of the student and provide
opportunities for them to learn by watching, listening and doing

• use highly visual materials

• make sure you have the deaf/hearing impaired student�s attention
before beginning

• introduce each new topic, and draw attention to any change in
topic that happens in a discussion

• allow time for the deaf/hearing impaired student to process
new information

• allow extra time for a deaf/hearing impaired student to respond.

Select an activity being done by the class.

Consider the strategies listed and outline how the activity could
be modified or enhanced to meet the needs of a deaf/hearing
impaired student.

What strategies are useful in helping the deaf/
hearing impaired student make meaning from their
learning experiences?
It is important when working with a deaf/hearing impaired student
to:

• link new work to something the student already knows

• move from the simple to the complex

• identify and discuss any new vocabulary to be used

• work in themes

• model appropriate language in different situations

• allow many opportunities for the student to practise using
language in meaningful situations, e.g. delivering messages from
the teacher to the principal, changing a tuckshop order

• provide opportunities for students to demonstrate their
understanding by explaining, miming, drawing, performing a
task etc.

Activity 4.8
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• allow for special considerations that may need to be given for
the student to demonstrate their knowledge and skills

• make sure the language you use is understood by the student
�you may need to:
� repeat
� rephrase
� explain
� simplify
� clarify

• check understanding in a meaningful way rather than by asking
�Do you understand?�, e.g. have the student retell a story or
demonstrate what they have been asked to do

• try to determine why a student has not responded appropriately
to an instruction or a question, remembering that they may
not have:

�  heard all the message
�  heard the message clearly
�  understood the message

• encourage the student to express their communication needs
effectively, e.g. �I didn�t hear the last part� or �I don�t know
what that word means�.

Five strategies useful in enabling a deaf/hearing impaired
student to understand a message are to repeat, rephrase,
explain, simplify and clarify.   Consider the statement ‘The
moon which orbits the earth, affects our tides.’

If the student does not appear to understand, you could try the
following strategies.

Repeat the statement

EXAMPLE: ‘The moon which orbits the earth, affects our tides.’

This provides the student with another opportunity to hear the
entire message.

Rephrase the statement

EXAMPLE: ‘Our tides are affected by the moon orbiting the
earth.’

While not simplifying the level of language, using an alternative
structure may be all a student requires to understand the
message.

Explain the statement

EXAMPLE: ‘Because the moon is large, it pulls the Earth’s
oceans towards it.  As the moon moves around the earth,
orbits it, it will affect the tides.  For example, when there is a
full moon in Brisbane the moon is closest to our part of the
world, and the tides will be higher than usual.’

Providing more information can help the student understand
the message.
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Simplify the statement

e.g. ‘The moon moves around the earth.  It changes our tides.’

Using basic vocabulary and simpler sentence structures may
enable a deaf/hearing impaired student to understand a new
concept.  Once the concept is understood, the appropriate
vocabulary can be taught.

Clarify

e.g.  ‘Can you tell me how the moon might affect the tides?’

Asking a question gives the student a chance to say what
they thought the message was.

Which of these strategies do you use already?

Consider the statement ‘Once you get your library books out
of your bag, we’ll go and swap them over.’

What language could you use to rephrase, explain, simplify
and clarify this message?

What strategies are important to create and
maintain a supportive and challenging environment
for the deaf/hearing impaired student?
It is important when working with a deaf/hearing impaired student
to:

• set up classroom routines so that the deaf/hearing impaired
student knows what to expect

• give all students the opportunity to learn about hearing loss
and become aware of some of the implications a hearing loss
may have, e.g. organise a guest speaker or a Helos
demonstration

• make sure all students understand that communication involves
joint responsibility � it�s a two way process

• make sure class rules include good communication strategies,
e.g.

�  when one person speaks, everyone else listens
�  the person speaking should raise their hand/stand up
�  the person speaking should use a loud, clear voice and not

speak too quickly
�  anyone speaking should use the FM microphone

• teach and practise clarification strategies with the class, e.g.
play games like �Chinese Whispers� where students have to
pass on an exact message

• make sure your actions and responses show that you value the
personal ideas and opinions held by the deaf/hearing impaired
student

• explain the roles of specialist support staff to all students, and
ask them to make these professionals feel welcome in their
class.

The role of
the teacher
aide in the
educational
management
of deaf/
hearing
impaired
students

Activity 4.9
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Describe appropriate ways a teacher aide may respond to
given situations e.g.:

•  they fail to understand what a student says to them

•  the student does not understand a direction/task
because of the language used.

How would the strategies you use be different for students of
different ages, e.g.:

•  a preschooler?

•  a secondary student?

Ask the class teacher for the names and roles of any support
staff who will be involved with the educational management of
the deaf/hearing impaired student.

Clarify the role, if any, you have in working with these people.

What strategies are important to promote learning
partnerships for the deaf/hearing impaired student?
It is important when working with a deaf/hearing impaired student
to:

• involve the student, if appropriate, in the IEP process

• provide opportunities for the deaf/hearing impaired student to
share with the class any special knowledge or skills they have,
e.g. how to use a TTY, teaching the whole class signing skills
etc.

• use a buddy system so that the deaf/hearing impaired student
can check with a classmate on what is happening

• use scribes to record group discussion

• involve other students in the role of interpreter in simple,
specific situations.

What strategies are important for the deaf/hearing
impaired student in considering social and cultural
contexts?
It is important when working with a deaf/hearing impaired student
to:

• invite deaf/hearing impaired adults into the class as guest
speakers or volunteer helpers

• use the Deaf culture as an example when looking at other
cultures in curriculum areas

The role of
the teacher
aide in the
educational
management
of deaf/
hearing
impaired
students

Activity 4.10

Activity 4.11
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• reinforce the understanding that hearing loss is not a disability
in itself; that often there are simple and very effective ways to
overcome barriers that exist for deaf/hearing impaired students
in the classroom, for example:

� using TTYs or the relay service to communicate by phone

� watching captioned videotapes

� watching television programs with subtitles

• use deaf/hearing impaired people in examples, stories, exam
questions etc.

Appendix 1 provides some information on Deaf Studies
programs.

A Deaf Studies Program (P-7) can be bought from Griffith
University.

The role of
the teacher
aide in the
educational
management
of deaf/
hearing
impaired
students
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The role of the teacher aide in the educational
management of deaf/hearing impaired students

1. A teacher aide has the role of supporting the teacher in
managing the learning environment.  This includes:
�  setting up the physical environment
�  managing the student�s listening devices
�  using effective learning and teaching principles.

2. When setting up the physical environment, it is
important to consider:
� the classroom and other learning environments
� the activity
� how the activity will be done.

3. Managing the student�s listening devices includes:
� being aware of how the devices work
� being able to check that the devices are working

properly
� encouraging regular use of the devices
� ensuring the devices are used appropriately.

4. Types of assistive listening devices include:
� hearing aids
� cochlear implants
� tactaids
� FM systems.

5. Effective learning and teaching strategies that need to
be considered include strategies which:
� reflect an understanding of the deaf/hearing impaired

learner
� are useful in helping the deaf/hearing impaired

student make meaning from their learning experiences
� create and maintain a supportive and challenging

environment for the deaf/hearing impaired student
� promote learning partnerships for the deaf/hearing

impaired student
� consider the social and cultural contexts of the deaf/

hearing impaired student.

Summary
The role of
the teacher
aide in the
educational
management
of deaf/
hearing
impaired
students
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Implications for the teacher aide

When supporting a deaf/hearing impaired student it is important
to remember that:

�  A teacher aide�s role is to support the teacher in managing
the learning environment of the deaf/hearing impaired
student.

   You may need to develop skills in the areas of:

�setting up the physical environment
�managing the student�s listening devices
�using effective learning and teaching principles.

�  The role of a teacher aide supporting a deaf/hearing impaired
student may involve specific responsibilities.

   You should be prepared to acquire new skills and knowledge
and show a commitment to continually develop these.

� Teacher aides need support in carrying out their role effectively.

You should be aware of, and access when necessary, any
support that is available.  A wide range of support is available,
including that of the class teacher, principal, teacher of the
deaf and Low Incidence Unit, Brisbane.

The role of
the teacher
aide in the
educational
management
of deaf/
hearing
impaired
students
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Glossary
Acquired hearing loss A hearing loss that occurs later in life.

Asymmetrical hearing loss A hearing loss in which the degree of loss is different in
each ear.

Audiologist A specialist in the study of hearing, listening and hearing
loss who conducts hearing tests, fits hearing aids and offers
auditory rehabilitation and counselling.

Auditory training program A program that focuses on improving listening and
communication skills.

Australian Communication Exchange A national community-based organisation that provides a
number of services.  These include the national relay service,
an information access service via the Internet,
Telecommunications Equipment Access Program, Telstra
TTY Program and access to Deafness Resources Australia
for the sale of equipment, videotapes, books and advice.

Australian Hearing Services (AHS) A Commonwealth Government agency with centres
throughout Australia which provides deaf/hearing impaired
individuals (to age 18) with hearing aids, maintains those
aids and provides audiological advice.

Bilateral hearing loss A hearing loss in both ears.

Captions Words that are placed on films, videotapes and television
programs to reproduce what is heard (speech and sounds) in
a written form.  Captions may be either open (i.e. visible to all
viewers) or closed (i.e. visible only through a special decoder).
Captions are sometimes referred to as subtitles.

Chronic otitis media A middle ear infection (otitis media) that continues for more
than two to three months.

Cochlear implant A type of listening device with two sets of main parts -
those that are inside the head (these are implanted surgically),
and those worn outside the body. Internal components
consist of a string of electrodes, implanted in the cochlea,
and a sound decoder that is placed in the mastoid bone
behind the ear. External components consist of - a transmitter
(attached to the sound decoder magnetically) and
microphone, worn behind the ear and a computer speech
processor, usually worn on the waist. Sound is detected by
the microphone and sent to the speech processor where it is
coded.  The coded signal is sent to the transmitter, then
across the skin to the sound decoder.  This then activates the
electrodes in the cochlea, providing a sensation of sound.
The cochlear implant can be considered as another type of
hearing aid.  It does not restore normal hearing.

Communication The process of exchanging ideas, information or feelings.
This process involves making and sending messages and
receiving and understanding messages.  Communication
can be achieved in a variety of ways, including listening,
speaking, viewing, signing, use of facial expressions and
gestures, reading and writing.

Conductive hearing loss A type of hearing loss that occurs when there is a reduction
in the amount of sound being conducted to the cochlea.
This reduction may be due to dysfunction of the outer ear,
ear drum or middle ear.  Some causes of conductive hearing
loss are excessive wax in the ear canal, perforation of the
eardrum and middle ear infection. Conductive hearing loss
may often be resolved with medication or surgery, therefore
the loss may not be permanent.  Conductive hearing loss
frequently fluctuates and this variation in hearing level is
often of greater significance than the degree of hearing loss.

 (ACE)
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Congenital hearing loss A hearing loss that is present at birth or soon after.

Deaf A term currently used to signify a hearing loss of severe or
profound degree.  It is sometimes capitalised, (‘Deaf’) to
signify that the individual concerned is a member of the
signing Deaf community and culture.

Deaf/hearing impaired A term signifying a degree of hearing loss.  Sometimes the
term is used as an inclusive description of any degree of
hearing loss (thus, including ‘deaf’).  At other times the
term may distinguish people with some degree of useful
residual hearing from those with a more profound loss.

Decibels (dB) The units used to measure the loudness of sounds.
Procedures such as pure tone audiometry record the level
of sound that a person responds to in dB.

Decoder A machine that can be hooked up to a television to allow
the viewing of closed captions.  Closed captions cannot be
viewed without a decoder.

Deteriorating hearing loss A hearing loss that worsens over time.  This change may
occur quickly or very gradually over a number of years.

Distortion A change in the quality of sound often associated with a
sensorineural hearing loss.  Even if two students have the
same degree of hearing loss, they may experience different
levels of distortion.  This means their ability to understand
speech will be different.

Ear, nose and throat specialist A specialist doctor who manages medical treatment of ear
(ENT) conditions, e.g. otitis media, and carries out surgery when

needed, such as the insertion of grommets.

Flat hearing loss A loss where the degree of loss is much the same across all
the frequencies that are being tested.

Fluctuating hearing loss A hearing loss that changes frequently - on some days it is
worse than others.  Nearly all fluctuating conditions are
associated with a conductive hearing loss.

FM system A listening device designed to overcome problems related
to distance, background noise and reverberation.  An FM
system consists of a transmitter (worn by the speaker) and
a receiver (worn by the student). The transmitter’s
microphone converts the speaker’s voice into radio waves.
The radio waves are sent to the receiver where they are
converted into an electromagnetic signal.  This signal is
then carried to the student’s hearing aid for amplification.

Frequency Refers to the speed of vibration of a sound wave.
Frequency is detected as pitch by the human ear.  Frequency
is measured in Hertz (Hz).

Grommet A small plastic tube inserted into the ear drum in a surgical
procedure.  Grommets allow air to enter the middle ear
cavity to dry up fluid, thus decreasing any conductive loss
a child may be experiencing due to continued middle ear
infection.

Hearing aid (acoustic) A personal amplification device that increases the intensity
(loudness) of incoming sounds.  Hearing aids are fitted to
a prescription that is individual for each hearing loss.
Hearing aids do not restore hearing to normal levels.  They
make all incoming sounds louder.

Hertz (Hz) The units used to measure the frequency or pitch of sounds.

Individual education plan (IEP) A document stating the agreed on educational priorities for
a student for a six month period.  The IEP is negotiated and
developed by a team which includes the student (where
possible), parents/caregivers, the teacher and other
significant stakeholders. An IEP must to be written for any
student ascertained as requiring Level 5 or Level 6 specialist
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education support. By 2000 all students whose educational
support needs have been ascertained at Level 4 or higher
will require an IEP.

Intensity Refers to the amplitude (size) of a sound wave.  Intensity
is detected as loudness by the human ear.  Intensity is
measured in decibels (dB).

Interpreter ‘Sign Language Interpreter’ A professionally qualified
person who interprets speech into sign language and vice
versa so that deaf signers and non-signing people can
communicate with one another.

Language A system used to communicate.  A language is shared by
members of a community who know what symbols are
used to represent objects or concepts (e.g. letters, words or
signs), understand what the symbols mean, know the rules
that are used to combine symbols, and can use the symbols
for different purposes. Language is an example of what is
produced when communicating. Languages can be spoken
or signed.

Mixed hearing loss The presence of both a conductive hearing loss and
sensorineural hearing loss.  Mixed hearing loss can occur
congenitally or be acquired.

National Relay Service (NRS) A service that acts as a go between for individuals who
wish to communicate over the telephone but are unable to
do so due to the lack of a TTY.  For a deaf/hearing impaired
individual to be able to communicate over the telephone,
both parties require a TTY.  If one individual does not have
access to a TTY, they are able to communicate via the relay
service.  The individual initiating the phone call (with or
without a TTY) contacts the relay service.  The relay service
then calls the number of the individual wanted and relays
the messages via voice and TTY.  In Australia, the Australian
Communication Exchange (ACE) provides the National
Relay Service.

Ossicles A collective term for three tiny bones in the middle ear.
The bones are often called ‘hammer’, ‘anvil’ and ‘stirrup’
because of their shapes.

Otitis media An inflammation of the middle ear.  In some cases, the
middle ear fills with fluid and this fluid may become
infected. Otitis media is medically treatable and should
always be referred for medical attention.  While most young
children will experience otitis media at some time before
the age of five, it is much more prevalent in Aboriginal and
Torres Strait Islander children. Otitis media can cause a
conductive hearing loss.  The nature of the condition and
the resulting hearing loss may have a significant educational
effect on a student.

Perforation A small hole or tear in the ear drum. A perforation in the
ear drum will affect the quantity of sound being conducted
to the inner ear.

Phonology The sound system of a language and the rules governing
these sound combinations.  For example, in English, the
sounds k and ar can be put together, but f an z can not.

Pragmatics The understanding of how and why language is used.
Pragmatics involves understanding how language fits into
a particular communication context.  This includes, for
example, using conversational skills and maintaining eye
contact, or learning when and how to interrupt.

Prelingual hearing loss A loss that occurs before a child has fully developed language
and speech skills.  Many people consider a loss that occurs
before a child is two years of age to be a prelingual loss.
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Relay service See National Relay Service.

Semantics The meanings of words and groups of words.  For
example, the sentence ‘The bird was singing in its cage’
makes sense, but ‘The bear was singing in its cage’, does
not make sense.

Sensitivity unit A service that can be accessed by members of the
community to increase awareness of a range of disabilities.
For example, devices such as goggles are provided to give
an understanding of various vision impairments and wheel
chairs and crutches can be used to increase understanding
of some of the impacts a physical impairment may have.

Sensorineural hearing loss A type of hearing loss, due to damage to the cochlea and/
or auditory nerve, leading to a reduction in both the amount
and quality of sound being perceived.  A sensorineural
loss can vary in degree from mild to profound.  Total loss
can occur, but is rare.  This type of hearing loss is usually
permanent, and in most cases cannot be treated medically.

Sloping hearing loss A loss where the degree of hearing loss is more severe at
one end of the frequency spectrum.  For example, the
hearing loss is much more severe in the higher frequencies
than it is in the lower frequencies.

Speech Talking.  It involves using movement in the abdomen,
chest, throat and mouth to produce meaningful sounds.
Speech is an example of how we communicate.

Speechreading The  process of attending to lip movements, facial
expression and other non-verbal clues to assist in the
understanding of speech.  It is the preferred term to
‘lipreading’ as more information is available than just lip
patterns.  Many deaf/hearing impaired students use
speechreading in combination with their residual hearing
to access oral language.

Subtitles See captions.

Symmetrical hearing loss A hearing loss where the level of hearing loss in both ears
is very similar.

Syntax The system governing the order and combination of words
to form sentences, and the relationships among the elements
within a sentence.  ‘The bear was singing in its cage’ is
syntactically correct although it doesn’t make sense.  ‘The
bear were sing in its cage’ is not syntactically correct.

Tactaid A type of listening device which passes on information
about sounds via vibration.  A tactaid may be worn on the
wrist or around the stomach.

Teletypewriter (TTY) A special piece of equipment that enables deaf/hearing
impaired people to use the telephone.  It is made up of a
qwerty keyboard, a small LED screen that shows what is
being typed and a connection for the handset of the
telephone.  Some TTYs also come with a printer capability
and a hard copy of the conversation can be given out.  If
both parties have a TTY they are able to have direct
conversations via the phone line.  If only one party has
access to a TTY, they must communicate with each other
via a relay service.

Unilateral hearing loss A hearing loss in only one ear (the other ear has normal
hearing).

Vocabulary Words used within a language.
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Appendix 1
Information Sheet DS01: An introduction to Deaf Studies

Introduction

Deaf people in Australia have recently been
recognised as a linguistic-cultural minority group
and their language, Auslan (Australian Sign
Language), is now an official community
language (Dawkins, 1991).  Participation in the
Deaf community and the use of Auslan provide
Deaf people with a sense of identity and pride
that many find difficult to achieve in any other
context.

Deaf Studies

Deaf Studies is a field of study which includes
the history, sociology, and language of Deaf
people. A recent definition describes Deaf
Studies as follows:

Deaf Studies approaches the lives of Deaf people
the way Women's Studies or Aboriginal Studies might
approach the lives of these groups.  Deaf Studies
seeks to understand the particular experience and
world view of Deaf people, and to explore the lives
they lead and the ways they give meaning to things.
Deaf Studies does this by looking at the history of
Deaf people, the language they have created and
the way in which this reflects their experience and
traditions, the cultural norms and values which have
developed through their community, and networks
and organisations they have structured and which
provide ways of meeting and communicating.

Carty, Clarke, Hocking & Jackson, 1994.

Which students benefit from Deaf
Studies?

Deaf  Studies activities are suitable for use with
all children within an inclusive curriculum
framework.

• Deaf  Studies introduces deaf children to the
language, history and culture of the Deaf
community.  The majority (90%) of deaf children
have hearing families, and so their learning about
the community of  Deaf people can only come
through access to this community and through
educational programs which give them
information about the language, culture and
history of  Deaf people and their own choices
for identification and participation.

Evidence is accumulating which indicates that
deaf children exposed early in life to the Deaf
community and its language develop a sense of
identity and self-worth that enables them to
become more independent and capable
individuals, to their own benefit and that of the
Australian community generally.

• For hearing children, Deaf  Studies develops
the notion of cultural and language diversity by
sharing information and providing some access
to the culture, language and heritage of this unique
community, in line with Departmental standards
for inclusive curriculum and Social Justice
Strategy.

This Information Sheet is one of a series on Deaf Studies.
Other Information Sheets are available on request.

Hearing Impairment Services

INFORMATION SHEET
DS01    An introduction to Deaf Studies

November 1998
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Both of these formats can be used in either
integrated or non-integrated settings.  The
activities will include components which can be
taught by classroom teachers and teachers of
the deaf without specialist knowledge of the Deaf
community, and will also have clearly marked
components which can only be taught by
culturally Deaf people.  The role of Deaf people
in presenting Deaf Studies activities in the
classroom is critical.

The project is also addressing issues of
development of resources to accompany the
activities and professional development for
teachers who wish to teach Deaf Studies.
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The Deaf Studies Project

A project is currently being conducted as a joint
venture between Griffith University–Centre for
Deafness and Communication Studies, and the
Queensland Department of Education–Low
Incidence Support Centre, to address the need for
Deaf Studies activities.

A survey conducted in 1994  indicated that Deaf
Studies activities could be used in two formats–
embedded and independent.

1. Embedded format

In this format, Deaf Studies activities can be
embedded in a number of school subjects.  For
example, within a subject such as Studies of Society
much of the content provides opportunities for Deaf
Studies issues to be addressed, e.g.

• when students are studying different cultures,
aspects of the Deaf culture can be discussed

• when students are studying Australian history,
the history of the Deaf community can be included.

Other subjects such as English, Science, Art and
even Maths can include extension activities and
alternative materials which provide exposure to
Deaf Studies content while still achieving the
specific goals and skills of the subject.

The materials under development are based on the
Queensland Department of Education curricular
models from grades 1-10.

2. Independent format

In some educational settings where embedding
Deaf Studies activities within other subjects is not
feasible, Deaf Studies activities can be organised
into series of units that can be taught as short
courses or as an independent subject.  This format
lends itself well to schools in more isolated areas
where Deaf Studies can only be made available by
visiting specialist teachers or during holiday camps.

For more information, please
contact:

Low Incidence Unit
Hearing Impairment Services
72 Cornwall Street
Annerley Q 4103

Ph: (07) 3238 3766
Fax: (07) 3238 3888
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Appendix 2
Information Sheet LO1: Checking hearing aids

Introduction

Checking and testing hearing aids are tasks that
teachers of the deaf should perform routinely.  The
frequency of checking and the type of procedure
used will depend on the age of the students and their
listening ability.  Suggested procedures are outlined
for preschool, primary and secondary aged students.

Preschool students

Initially young hearing impaired students are often
not accurate in their responses to sound so it is vital
that the teacher performs a listening check on the
hearing aid daily.

Once the teacher has established that the aid is
operational, the Ling 7 sound test can be used as a
detection task to check that the frequencies available
on the aided audiogram are being accurately
detected.

Later, as students' listening skills improve, the Ling
7 sound test can be given as an identification task
for more information on the clarity of amplification.
Remember, identification is a much more difficult
auditory task than detection, so as soon as the student
is able to perform the identification task, it should
be used instead of the detection task.

Primary and secondary aged students

Primary and secondary aged students who have
been exposed to listening activities for some time
should be encouraged to monitor their own hearing
aid performance and report any problems to the
teacher.

Teachers should, however, monitor hearing aid
performance until they are certain the students are
monitoring their own hearing aids reliably.

A rapid hearing aid test can be performed daily by
the teacher, simply using the Ling 7 sound test as a
detection or identification task as appropriate for
each student.  If the students find the Ling 7 sound
test very easy it is advisable to add some consonant
babble identification tests to further examine their
skills and to check the aid for more minor distortions
or faults.  For  example:

• bah, bah, bah

• ees, ees, ees

• ak, ak, ak

Should a student's performance on the listening tests
differ from their usual perfomance or from the results
expected, given their aided audiogram, the teacher
should listen to the student’s hearing aid and advise
the parents to take the aid to AHS for repair or
servicing if required.

Hearing Impairment Services
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Listening check performed by the teacher

Step 1 Detach the aid and earmould.

This will allow you to look easily at the aid and
earmould and attach the aid to your own earmould
or stethoclip.

Step 2 Inspect the aid for damage.

Look for cracks or splits in the aid’s case or ear
hook.  These minute cracks may be the source of
acoustic feedback.  Should any damage be noted,
continue with the aid check and if the aid’s
performance is in any way impaired ask the
student’s parent to take the aid to AHS for servicing.

Step 3 Inspect the earmould.

Moisture can build up in the elbow of the tubing of
behind–the–ear (BTE) hearing aids and can
seriously distort or dampen the sound that the
student receives through the aid.

Use a hearing aid puffer to blow through the
earmould until the moisture is removed. If a puffer
is not available, hold the earmould about 10 cm
from your mouth and direct a stream of breath down
the tubing.  It is also possible to simply leave the
earmould detached from the aid in a cool, dry place
for an hour or two, but this means the student will
be without the hearing aid while the earmould dries
out.

If students have a chronic or severe problem with
moisture buildup it may be worthwhile discussing
the use of a DRI–AID kit with the audiologist.

Step 4 Check the battery.

Turn the aid on, set it to full volume and cup it in
your hand to check that the battery is working.  Any
hearing aid, regardless of its gain, will whistle (give
acoustic feedback) if the volume is set to full and
the aid is cupped in the hand.  Acoustic feedback
indicates that the aid is amplifying and that the
battery is not flat.  It does not give you any
information on the clarity of the amplification.

If the aid does not whistle, check that the hearing
aid is on and that it is not on the 'T' switch by mistake.
If it is still not whistling, replace the battery with a
fresh one.

If the aid still does not whistle, you should ask the
student’s parent to take the aid to AHS for
servicing.

Step 5 Attach the aid to your stethoclip
or earmould.

Ensure that the ear hook of the aid is firmly inserted
into the tubing to prevent acoustic feedback.
Remember that some high gain hearing aids will
feedback during listening checks as the teacher’s
earmould is often not a very tightly fitting one.

Step 6 Set the volume control on a
middle setting.

A volume level of 2 or the default setting on a
programmable aid (middle of the volume range) is
chosen for a number of reasons:

• teachers are less likely to damage their
own hearing or experience discomfort when
testing a high gain aid;

• less distortion is present making it easier
to decide if the aid is amplifying clearly;

• the aid is much less likely to be sent into
limiting by the test, ensuring a clear signal
for the teacher to listen to;

• minimisation of feedback problems
during the listening check.

Step 7 Say the Ling 7 sounds as you
listen to the aid.

By using the Ling 7 sounds (ah, ee, oo, sh, s, m,
aw), the teacher can be sure that a broad range of
frequencies have been assessed.  This cannot be
guaranteed when you use phrases such as testing,
testing, one, two, three or bah, bah, bah.

Step 8 Say a few sentences, gently
adjusting the volume as you do.

By gently adjusting the volume of the aid the
teacher can check for gross distortions in the
smoothness of amplification and can identify
problems with the volume control wheel or lever
of the aid.
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Appendix 3: Information Sheet L16: Checking cochlea implants

Hearing Impairment Services
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Checking cochlear implants

November 1998
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paired students.  Other Information Sheets are available from LIU.

Introduction
Checking a cochlear implant is  more difficult
than checking a hearing aid or FM system
because the teacher is unable to listen through
the device itself and must rely on more indirect
information to check device functioning.

The most effective way of performing a daily
listening check of a student's cochlear implant
and related equipment such as an FM system, is
to use the Ling 7 sound test as a detection or
identification task.

Information on how to do this is provided in the
following Information Sheets:
• Information Sheet L01

- Checking hearing aids
• Information Sheet L02

- Using the Ling 7 sounds.

Listening check
Information required
Prior to checking a cochlear implant the
following information needs to be gathered:
• the recommended sensitivity setting of the

implant (1, 2, 3 etc.)
• the recommended listening setting of the

implant ('N' or 'S').

This information is available from the student’s
implant clinic and should be recorded in the
student’s file.

Steps to follow
Step 1
• Remove the implant from the student and turn

the listening setting dial to  'T'.  The red 'M'
light should glow brightly and continuously.

• If the 'M' light is not glowing at all or is
flashing at a rate of about 1 per second the
battery is flat and needs to be changed.

Step 2
• Turn the implant on to the recommended

sensitivity and listening settings.
• Hold the microphone (the part that looks like

a hearing aid) at least 10 cm from your mouth.
• Watch the red 'M' light as you say the Ling 7

sounds.  The 'M' light should respond to each
of the 7 sounds.

• If the light does not respond and the battery
has been checked, there is probably a fault
in the microphone or the cords of the implant.

• Change the microphone and cords one at a
time and recheck the implant at each stage to
determine where the problem is.  (It may not
be possible for the teacher to complete this
step as spare parts are not usually left at
school.  If this is the case,  contact the student's
parents or implant clinic to replace the faulty
parts.)

Step 3
• Put the implant on the student and perform

the Ling 7 sound test.  Compare the results
with the student's usual performance.
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Remember students should be able to at least
detect all of the 7 sounds if their implant is
working.

If the student does not achieve the results
expected it may mean:

- their MAP needs adjustment
- they have a middle ear infection
- the implant is malfunctioning.

The student should be monitored closely and
the parents informed of any difficulties.

Step 4
• Use consonant babble tests and the repetition

of simple words for students who find the
Ling 7 sound test too easy.

These more difficult tasks may be used to
identify minor difficulties with the implant.
Ideas for appropriate tasks are covered in
more detail in Information Sheet LO2–Using
the Ling 7 sounds.

Checking a cochlear implant FM
system
Information required
Prior to checking a cochlear implant FM system,
the recommended volume setting of the receiver
should be identified.

This information is available from the student’s
implant clinic and should be recorded in the
student's file.

Steps to follow
Transmission of the FM signal can be checked
by plugging headphones into the receiver and
listening as you speak into the transmitter.  This
is a valuable check but it does not check the
integrity of the connection between the FM
receiver and the cochlear implant.

To assess this, a similar procedure to checking
the cochlear implant is used.

Step 1
• Check the implant, as described.

Step 2
• Set the receiver volume to that recommended

by the implant clinic.
• Turn the implant sensitivity setting down to

'0'.  This turns off the implant’s microphone
and ensures that any sound that is entering
the implant for processing is coming via the
FM system.  The implant’s listening setting
may be on  'N' or 'S'.

Step 3
• Ensure that the FM receiver, the FM

transmitter and the cochlear implant are all
turned on.

Step 4
• Say the Ling 7 sounds into the FM transmitter.

The red “M” light should respond to all of
the 7 sounds.

• If the light does not respond, check the
transmission of the FM signal using
headphones plugged into the receiver.  If the
FM is transmitting properly but the implant
is not responding, the connection cord
between the FM and the cochlear implant may
be faulty.

Step 5
• Put the implant and FM on the student and

perform the Ling 7 sound test as usual.
Remember to keep the implant sensitivity on
'0' so only the FM signal is being received.
Compare the results with the student's usual
performance.

Step 6
• Set the implant to the recommended

sensitivity and listening settings.  If you leave
the implant sensitivity on '0' the child only
receives the FM signal.  There are situations
in which this may be useful, e.g. working with
a student individually within a classroom.

Copyright:  The contents of this Information Sheet may be copied for use by Queensland Department of Education
schools and institutions and their staff and students.  If any other organisation or individual  wishes to copy or
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Introduction

The Ling 7 sounds are useful for checking hearing
aids (see Information Sheet L01) and in the early
stages of auditory training because they cover the
entire range of frequencies that are used in English
speech.

The Ling 7 sounds, from lowest to highest, are:
/m/ (as in mouth)
/ah/ (as in car)
/ee/ (as in key)
/oo/ (as in boot)
/or/ (as in door)
/sh/ (as in shoe)
/s/ (as in seven)

The Ling 7 sounds can be used in various ways to
assess a deaf/hearing impaired child's listening abilities.

When used as a detection task, the teacher can
compare the results with the child's aided audiogram
to determine which frequencies are available through
the hearing aids.

When used as an identification task, the teacher is
able to gain some information about the child's ability
to use spectral cues in speech perception.

Finally, consonant babble provides a higher degree
of difficulty by presenting smaller spectral
differences.

Ling 7 sounds: detection task
In this task, the teacher instructs the child to respond
when a sound is heard.  The response mode should
be one that is familiar to the child and should reflect
the age and developmental level of the child.

• Children can usually perform a detection- type
task from about 18 months of age (given six months
experience with these activities).

• Children will often perform these tasks well at
school or at home but still not be able to perform a
pure tone audiogram.   The detection task is possible
because it has become a familiar task, uses speech
stimuli and the stimuli are usually presented well
above threshold.

It is certainly appropriate to begin training the child
for a stimulus response task from 12 months of age–
sometimes even earlier.  It is extremely important,
however, to make sure the response mode is
developmentally appropriate.

Response modes for very young childen should
involve a gross physical response such as:
• placing rings onto a tower
• placing large colourful blocks into a box

Older children’s responses to a detection task are
limited only by the teacher’s imagination.

Responses which the children can give include:

• pressing buttons
• building towers

• putting marbles into a race

• saying 'yes'

• tapping the table

• adding parts to a face

• colouring-in sections of a picture

• stamping smiley faces on the windows
of a house.

Appendix 4: Information Sheet L02: Using the Ling 7 sounds
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The most commonly used responses for older
children are the hand clap, the finger raise or a
'yes'.

When performing detection tasks it is usual to
present each sound twice in random order.  It is
important to have at least two trials with no sound
to ensure that the children are not simply waiting a
certain time and then responding or responding to
eye, eyebrow or chin movements.  The no- sound
trials should be given with an articulation posture
but no voice.

Results of the tasks should be consistent with the
results of the child’s aided audiogram which is
provided to the teacher by the AHS audiologist.

Relationship between the Ling 7 sounds
and aided thresholds

• If children have aided hearing to 4000 Hz, they
should be able to detect all seven sounds.

• If children have aided hearing to 2000 Hz, they
should be able to detect all sounds but /s/.

• If children have aided hearing to 1000 Hz, they
should be able to detect /ah/ /ee/ /oo/ /or/ and /m/
, but not /sh/ and /s/.

• If children have aided hearing to 500 Hz, they
should be able to detect /ee/ /oo/ and /m/.

• If children have aided hearing to 250 Hz, they
should be able to detect /m/.

 Ling 7 sounds: identification task

When using identification tasks, the teacher asks
the child to repeat the sounds that are heard.

The Ling 7 sounds form a small, closed set that
children readily learn, so that even profoundly
deafened children can gain some success on the
task.  When performing identification tasks it is
usual to present each sound twice in random order.
If a child can detect sounds in the detection task
but is not identifying them correctly, an auditory
visual presentation of the sounds can be given to
facilitate the learning of the sounds.

Children’s abilities to identify the sounds on the
Ling 7 sound task correlate very strongly with their
responses on aided audiometry and their exposure
to auditory training activities.

Teachers must bear this in mind when using the
Ling 7 sounds as an identification task.

Children whose speech skills have not developed
enough for them to repeat the sounds clearly can
make their response by pointing to the appropriate
picture.  Every attempt should be made to
encourage correct articulation of the sounds.

Consonant Babble

In this task, syllables are presented in groups of
three and the child is asked to repeat them.

Children who have good listening skills often find
the Ling 7 sound tasks too easy and thus they do
not provide enough information to discriminate
between a functional and a non-functional hearing
aid.

A more difficult task that still does not require
words is the consonant babble task.  In this task,
vowels and consonants are both used to broaden
the range of spectral cues used and to present
stimuli that vary in only one formant.

The teacher must choose consonants and vowels
that the child can articulate.  For this task to be an
accurate one, teachers also need to be familiar
with the child’s usual response, their aided
audiogram and the frequency composition of the
consonants and vowels chosen.

 A typical task would consist of 10 to 15 syllables.
It is important to use a good range of voiced and
voiceless consonants as well as long vowels,
dipthongs and short vowels.  A typical set of
syllables is listed below:

• /bah/

• /tee/

• /ork/

• /uhs/

• /shoo/
• /may/

• /no/

• /lah/

• /choy/

• /dow/

If children are unable to perform the task at their
typical level the hearing aid should be listened to
by the teacher and if necessary sent to AHS for
repair.
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Appendix 5: Checking FM systems

Listening check

Step 1

Check the hearing aid to FM connection

Inspect the pins/socket on the hearing aid.  If
verdigris (green coating) or discolouration is present,
clean the pin/socket with a cotton bud moistened
with methylated spirits.  Very badly coated  or
corroded pins need to be replaced by an audiologist.

Inspect the shoe or input plug.  Cracked, warped
or loose shoes can cause intermittent connections
and intermittent faults in FM transmission.
Damaged shoes should be replaced.  If verdigris
or discolouration is present, use methylated spirits
to clean the contacts.

Step 2

Check the FM cords

Visually inspect the cord, focussing attention on
the plugs into both the shoe and receiver.

Check for loose plugs as these may also cause an
intermittent fault.

Step 3

Isolate the FM signal

Block the hearing aid microphone with blu-tack or
sticky tape to ensure that the signals for the listening
check are coming via the FM system to the hearing
aid and not via the hearing aid’s own microphone.

Introduction

Frequency Modulated (FM) systems are used to
help overcome the detrimental effects of distance,
reverberation and background noise.  Hearing
impaired listeners require a good acoustic
environment to function and FM systems improve
listening conditions in the classroom by providing
students with a strong, clear, distortion-free signal.
This is achieved by transmiting the teacher’s voice
directly to the child’s hearing aid by the use of a
radio frequency transmission.  FM systems are
sometimes known as radio frequency (RF) aids for
this reason.

At present there are a large number of different
models and brands of systems in the field.
Therefore, it is important to clarify with your AHS
audiologist how to check the batteries and
transmission of the FM signal for each specific
system being used.

Once these two checks have been completed, the
listening check outlined below can be used.

Important points to remember:

• Use a hearing aid with FM input pins/socket.

• Use a hearing aid that is working.

• Ensure the FM system is functional:

- the batteries are charged

- the FM transmission is working.
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Step 4
Switch on
Ensure the hearing aid and FM are both turned on.

Step 5
Set channels
Ensure the FM transmitter and receiver are both
on the same channel.

Step 6
Set system to FM only
See your audiologist if you are not certain how to
do this with your system.
At this stage, you will follow different procedures
depending on whether you have someone available
to help you with the check or you are doing it by
yourself.

If two people are available
Step 7
Stand about 2 metres apart, making sure
you are not facing each other.
One person wears the transmitter, and the other
wears the aid and receiver.

Step 8
Use the Ling 7 sounds to check the transmission of
all (speech) frequencies.

(See Information Sheets L01 and L02 for more
information.)

Step 9
Say a few sentences and have the person wearing
the aid/receiver repeat them.

Step 10
Set the system to the SOX or VOX setting if
available.  (This may be on either the transmitter or
receiver.  See your audiologist if you are unsure
how to do this.)

Step 11
Say some sentences, leaving a 5 second pause
between each one.  The person wearing the aid
and receiver should hear the FM signal cutting in
as you begin talking and cutting out after you stop
talking.

Copyright:  The contents of this Information Sheet
may be copied for use by Queensland Department of
Education schools and institutions and their staff and
students.  If any other organisation or individual
wishes to copy or reproduce any part of this
Information Sheet, please seek permission from the
Low Incidence Unit.

Step 12
Remove the blu-tack/tape from the hearing aid
microphone and repeat Steps 10 and 11.  The
person with the aid/receiver should now hear
the ongoing environmental noise when you stop
talking.

If you are the only person available
Step 7 Place the transmitter 10cm from a radio
or TV speaker.  Turn the radio/TV on and move
about 2metres from the transmitter.  The signal
should come through clearly to you.

Step 8 Change to VOX or SOX setting to see
if you can detect the FM signal cutting in and
out.  (Note: This will only work if there is an
announcement with some pauses.)

Step 9 Remove the blu-tack/tape from the
microphone and try again.  You should now hear
the ongoing environmental noise when there is
a pause on the radio/TV.  (When using a radio
or TV, SOX/VOX can be difficult to test.)

If problems occur
Check:

• the batteries (get advice from your
audiologist)

• the FM signal (get advice from your
audiologist)

• the settings of the system

• that the transmitter and receiver are on the
same channel

• shoes, cords, plugs and pins (clean or replace
as needed)

• the aid you are using, making sure it has
FM pins/socket and that the aid itself is working
well.

If the FM system continues to be faulty, send
the entire system, transmitter and receiver, to
AHS for repair.
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Appendix 6
Information Sheet LO4: Checking for FM dead spots

Introduction

FM systems work to improve the listening conditions
for hearing impaired children by overcoming many
of the distance, noise and reverberation factors in
the classroom.  FM systems use frequency
modulated radio frequency waves to achieve this
goal.

FM systems consist of a transmitter which is worn
by the teacher and a receiver which is worn by the
student.  The teacher’s voice (or another wanted
sound source such as a radio or TV) is picked up
by the microphone and converted to radio waves.
These are then sent to the receiver which converts
the radio waves into an electromagnetic signal.  This
signal is carried to the hearing aid, amplified and
then sent acoustically to the child’s ear.

The FM signal is usually a very stable one (like the
signal of an FM radio station) but occasionally the
construction of a building or the placement of other
electrical or electromagnetic equipment can interfere
with the transmission of the signal to the child.  This
can cause distortion, excessive noise or even
cancellation of the signal.  Places where these
problems occur are known as “dead spots”.

Dead spots vary in size and effect, some being so
tiny as to be hardly noticeable whilst others can
seriously hamper the use of FM systems in a
particular classroom.  Fortunately, as FM technology
has continued to improve, dead spot problems are
becoming more rare.  When they do occur they are

frustrating and essentially not able to be resolved.
Knowing the position and effect of dead spots
allows the teacher to either avoid that position in
the room or modify FM usage to overcome the
problems.

When to check for dead spots

Rooms should be checked for dead spots at the
beginning of each year, whenever there are
indications there may be a problem and if any
significant structural changes occur in a room.

The existence of a dead spot may be indicated when:

• children complain of poor sound quality when
using their FM system despite the system working
effectively

• intermittent faults in FM systems are not rectified
by sending the equipment to AHS for repair

• children have poorer rather than better auditory
performance when using their FM systems.

Remember, a dead spot may only affect one child
in a class on some occasions and not others, or it
may affect all children at some time.

When checking for dead spots you must use a fully
functional FM system and hearing aid. (Use the
FM listening check outlined in Information Sheet
L03.)  Check the system initially in a different room
to the one you are going to test for dead spots.

Hearing Impairment Services
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Listening check

Step 1 Roughly divide the room into a grid with
each cell between 50cm x 50cm and 1m
x 1m.

Step 2 Set up the FM system for FM only
transmission.  (See your audiologist if you
are unsure how to do this.)  Remember
to block the hearing aid microphone with
blu-tack or tape.

Step 3  Set up the transmitter and microphone
10cm from the speaker or the sound
source.  It is better to check for dead spots
using a continuous sound source such as
a radio or TV.  Music is often very good
for this type of check.

Step 4 Ensure that the transmitter, receiver,
hearing aid and sound source are all turned
on.

Step 5 Walk slowly  around the room covering
each of the cells in the grid.

Step 6 Listen carefully for any changes in the
strength, quality or clarity of the signal and
note or mark those grids where these
occur.

Step 7 Once the whole room has been covered,
return to those cells that were identified
and check them again more thoroughly.
Try to discover where the problem is the
greatest.

Step 8 If your FM system has multiple channels
recheck your trouble spots using a
different channel.

Step 9 If there is a channel that seems
interference free in those trouble spots,
use the FM set on this channel to check
the whole room again.

(You may, of course, discover new dead spots
on the different channel!)

If you find a channel that seems interference
free for most or all of the room, use only that
channel in that room.  If you are left with a
significant number of dead spots after checking
all the frequencies, you will need to consider
alternative strategies to overcome these
problems.  Strategies may include:

• Alter the room arrangement to avoid the
dead spots - making sure no students
have their desks in a dead spot.

• Mark the dead spots on the floor so that
children are aware that their FMs may
not work effectively, and can avoid the
area.

• Negotiate with the principal for an
alternative room to use.

• Liaise with the AHS audiologist to
investigate a different FM system or
different transmitting frequencies.

• Consider other means of enhancing the
acoustic signal.

For more information,
please contact:

Low Incidence Unit
Hearing Impairment Services
72 Cornwall Street
Annerley Q 4103

Ph: (07) 3238 3766
Fax: (07) 3238 3888
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Appendix 7
Information Sheet CT20: Referral for hearing assessment

CT20             Referral for hearing assessment

Introduction
Early detection and diagnosis is an important aspect of
managing a hearing loss.  For most students with a hearing
loss, the diagnosis is made well before entering preschool
or primary school.  There are some students, however,
whose hearing loss is diagnosed during their schooling.

Classroom teachers play a significant role in identifying
students with hearing loss.  It is important that all teachers
are aware of:
• behaviours which may indicate hearing loss
• procedures to follow to ensure

- adequate information is gathered to support the
need for referral

- appropriate referral for hearing assessment occurs.

Behaviours which may indicate
hearing loss
There are a number of behaviours which may indicate
that a student is having difficulty hearing.  The following
set of questions may help teachers identify those students
who should be referred for hearing screening.

General classroom behaviour
• Does the student have difficulty following

directions?  For example, are they slower to
respond?  Do they watch other students and then
copy them?

• Does the student become confused or distressed
when activities change?

• Is the student inattentive during discussions?
• Does the student tend to isolate themselves from

other students?

• Does the student appear to be:
- disinterested
- lazy
- daydreaming frequently?

• Does the student appear to be uncertain of
when it is their turn to participate?

• Is the student very tired at the end of the
school day?

Communication skills
• Does the student sometimes miss the fact

that they are being spoken to?
• Does the student turn their head to watch

the faces of students who are speaking?
• Does the student show intense concentration

or strain when listening?
• Does the student concentrate their attention

on the lips of the person speaking to them?
• Does the student turn one side of their head

towards the speaker?
• Does the student often ask for things to be

repeated?
• Does the student respond inappropriately to

questions or comments?
• Does the student speak very softly or very

loudly?
• Does the student leave some sounds out of

their speech, especially word endings?
• Does the student speak with a flat voice?
• Are the student's language skills delayed?

Hearing Impairment Services
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Student's well being
• Does the student complain of any of the

following?
- earache
- dizziness
- noises in their head
- headaches
- tiredness.

• Do you notice the student exhibit any of the
following?
- constant mouth breathing
- fluid draining from the ear/s
- recurrent ear infections
- losing balance regularly
- tiredness.

It is important to remember that any of these
behaviours may be caused by a number of things
but a cluster of them may indicate that the student
has a hearing difficulty.

Procedures to follow
Data collection
If the class teacher does suspect a hearing loss,
they should:
• gather as much information as possible, e.g.:

- consult the student’s file
~ If a hearing test has previously been done

and the results showed normal hearing, a
decision needs to be made as to whether
another hearing test is warranted or whether
other possible causes for the behaviours the
student is showing should be investigated.

~ If a hearing loss has previously been
diagnosed, the principal should contact the
advisory visiting teacher: hearing
impairment (AVT:HI) to organise specialist
educational support for the student.

- observe specific behaviours in different
situations, e.g. when the student is working
individually, involved in small group
discussion, working in a noisy environment,
playing at breaks etc.

- gather and assess language samples
- ask the speech–language pathologist for

appropriate tests that may be useful
• explore possible explanations for the student’s

behaviour:

- discuss issues with the student
themselves

- discuss issues with the parents
- discuss the student with support

personnel within the school/district.

If, at the end of this process, there is still
concern that the student may have a hearing
loss, the class teacher should discuss with the
principal the need for a referral for a hearing
test.

Referral process
The principal and class teacher should meet
with the student's parents to explain why a
hearing loss is suspected.  They should
recommend the parents arrange a hearing
assessment for the student.

Parents may have their child's hearing assessed
by different services/personnel including:
• school nurse
• Community Health centre
• hospital
• audiologist
• general practitioner (GP) to arrange a

consultation with an ear, nose and throat
specialist (ENT)

• Australian Hearing Services (AHS).

If a screening procedure shows a hearing loss,
the student will then be referred to an audiologist
or ENT surgeon to assess further and to allow
decisions to be made about the management of
any hearing loss that is identified.  If the loss
appears permanent or if medical/surgical
intervention is not possible, referral to AHS for
consideration of a hearing aid fitting should occur.

Conclusion
If a hearing loss is confirmed, contact should
be made with the AVT:HI to initiate
ascertainment and specialist educational
support for the student.

If normal hearing is confirmed, discussion
should occur with other support personnel (e.g.
support teacher: learning difficulties, guidance
officer etc.) to identify other possible reasons
for the difficulties the student is having.
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