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Introduction
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The junior and senior secondary phases of schooling are periods of important decision making for all students and their parents/carers. Students generally begin to formally identify their senior secondary and post-school pathways during Years 9 and 10, particularly at the point of developing the Senior Education and Training (SET) plan. 

The Department of Education and Training (DET) as outlined in the 2016-2020 Strategic Plan is committed to having students engaged in learning, achieving and successfully transitioning to further education, training and work. It is the work of all staff in schools to share responsibility for successful student transitions and provide intellectually challenging curriculum to all students. 

The senior phase of learning provides an opportunity for students to develop the skills, knowledge and abilities they will need to finish school, be active and informed citizens, continue their learning journey and be engaged in the community.

For students with disability this may require more focused and intensive planning and preparation. Students with disability are moving from the safe and supportive school environment in which supports, learning and training opportunities are provided through the local school, to a more complex and constantly changing post-school environment that requires navigation and negotiation across numerous sectors.

This resource supports the development of student-focused approaches that build the capacity for students to self-determine their futures. For example, having the skills to discuss individual needs and negotiate the support required to engage in University, TAFE or work will provide more opportunity for success. It will help individuals target the support where it is needed most. 

In addition, any approach that builds self-determination skills in students will assist eligible students and their parents/carers to engage with the National Disability Insurance Scheme (NDIS). The introduction of the NDIS has seen a change in the way supports to eligible Australians with disability is provided. 

As the NDIS is introduced throughout Queensland, schools will continue to have the primary responsibility for the delivery of education and use of person-centred approaches to enable all students with disability to negotiate a plan of support based on their individual goals. 

Throughout this resource, reference is made to the whole school approach to support student learning. Using the lens of a whole school approach, we can focus on and examine a number of critical aspects that schools use to support transition through the junior and senior phase of learning and on to post-school life. 

We can develop a whole school shared responsibility for student learning by identifying those transition strategies in your school that provide differentiation for all. We can also identify those students that require more focused and intensive strategies to further support their junior secondary and senior secondary learning journeys.

This resource is organised in sections that reflect three important focus areas that will enable schools to develop a whole school approach to supporting students plan their pathways through senior secondary. 
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Section 1: The school

	Section 2: The student
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	Section 3: Work placement
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There are also a number of additional resources that you will find helpful to assist you in engaging with the Planning senior pathways resource. These are referred to throughout this document and provided here for your reference.
Resources for Department of Education and Training (DET) personnel
The Post-school transition for students with disability online learning course is a five-module course that uses the Taxonomy of Transition programming as an organisational and evaluation tool for schools to learn about quality evidence-based transition practices, examine the practices at their own school and develop an action plan for improvement.  

The Whole school approach to support student learning online learning modules include videos and self-paced online activities outlining decision-making processes across all phases of schooling. There are resources and videos that showcase secondary schools. 
The Transition to post-school for students with disability provides a website with information on planning and support, post-school options and independent living. There is also a downloadable booklet that includes all of the information from the website. This booklet is a useful resource to provide to students and parents.
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Section 1: The school


The Department’s Strategic Plan 2016 - 2020 sets the direction for every school to prepare students with the knowledge, skills and confidence to participate successfully in the economy and the broader community.

Every day, in every classroom, every state school student is learning and achieving in a safe, supportive and inclusive learning environment. 

State Schools Strategy 2016-2020

To ensure a safe, supportive and inclusive learning environment, schools respond to the unique learning needs of students in secondary settings using a whole school approach. The whole school approach caters for the learning needs of all students using a continuum of support that directs support to student need. The Whole School Approach to Support Student Learning video explains the details and benefits of implementing a whole school approach.
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In secondary schools, the whole school approach supports all students to engage in high quality, challenging, learning opportunities so that they can successfully transition to further education, training and work. 

Together with their families, students in Year 9 and Year 10 begin to formally develop plans and decide on subject choices in senior secondary. When supporting this planning and decision making with students with disability, it is important that schools remain focused on ensuring high quality and challenging learning opportunities are available to all. This means that students with disability will have access to the support required to make the most successful transition possible to further education, training and work. 

Planning for and making adjustments through differentiated, focused and intensive teaching can be challenging in the complex and demanding context of secondary schools. This can be due to timetabling, the number of specialist staff involved in providing a student’s education program, and the strong focus on subject content delivery.

A whole school approach will enable schools to take into account these complexities. For example, providing extended lesson times can allow the time needed for planning and collaboration between subject area teachers, specialist teachers and support staff, ensuring that everyone is ‘on the same page’ in providing high quality, challenging learning to students with disability.

The Learning Place module A whole school approach to support student learning provides information to DET personnel on inclusive education, the continuum of support, case studies and activities to support staff learning in this area. There are also short vignettes featuring secondary schools enacting aspects of the whole school approach. 

This section will provide you with an overview of what is available in schools to all students as they plan and prepare for successful transitions to life after school. It will provide you with an opportunity to reflect on how you access this local support and how your school can provide more focused and targeted support when needed. 

This section will also provide you with information on how schools provide career development opportunities, and support student learning and wellbeing. 
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School reflection tool


Using the diagram and reflection questions below, consider the various roles of staff in your school to support the transition of all students, as well as any additional supports available to meet the individual needs of students. Reflect on how, for example, organisational elements in your school (e.g. timetable management), can impact on your capacity to meet and collaborate with all teachers who have students with additional needs in their classes.   

Each role in the image is described in the table on the following page
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	School
	vision/mission, values and purpose supports high quality learning and successful transitions for all.

	Work Placement Coordinator
	organises placements for all students and understands the needs of students with disability.

	Guidance Officer
	provides career advice, counselling, health and wellbeing support for all students.

	VET HOD 
	has the skills to provide advice and support to all staff and students including students with disability.

	Teachers
	including support teachers and subject area teachers, work collaboratively to plan for differentiation. Professional development opportunities are provided to enable skill development in co-planning, co-teaching and differentiation.

	Senior Schooling HOD
	provides information and advice to all students, including students with disability and works with the HOSES and support staff.

	Teacher Aides
	understand adolescent learners, may be subject area specialists, know their role in class and the community, and know the students and their goals.

	School Leadership Team
	creates a vision to implement the whole school approach and sets the inclusive education agenda at the school.

	Subject Area HOD
	meets with classroom teachers, HOSES and specialist staff to collaboratively plan for differentiation.

	HOSES
	is part of the school leadership team and works collaboratively with all stakeholders to support the implementation of the whole school approach.
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Career development


Students can expect to engage in a variety of career and work opportunities over the course of their lives. The notion of one career choice for life is no longer realistic. Career development and work education is not a point-in-time learning that occurs at school, TAFE or University. Rather it refers to the life-long learning journey that all people make through their adult lives. It involves different career and work pathways, with varied sequences of engagement and activity. It includes paid and unpaid work, as well as engagement in leisure and on-going learning. 

Our plan for advancing education will inspire students to become lifelong learners, global citizens and successful people, confidently navigating their future. It will position schools to more effectively support students to develop the knowledge, skills and qualities they need to be job-ready for the future…. 

Advancing education: An action plan for education in Queensland 

For this reason, active engagement in career development and work education is an important part of subject selection for senior secondary. Together with the development of the SET plan, subject selection can be seen as the first formalised process that begins the career development and work education journey. 

This active engagement is particularly important for students with disability, who may require more time, more focused and targeted advice and support, as well as more frequent opportunities for engaging. Some students with disability learn best by doing and experiencing rather than listening to or reading information. The tabulated information below will provide you with ideas on how to provide those opportunities to students to support their informed decision making. Section 3: Work placement will provide you with additional information on supporting informed decision making. 

Year 9 and 10 can also be a time when students with disability and diverse learning needs are at greatest risk of disengagement from school. Providing learning that is challenging, targets student interests and abilities, provides differentiation and makes links to the future supports student engagement through to senior secondary. 

A whole school approach to career development will support all learners on this important journey. Staff in your school, including the senior schooling Head of Department (HOD) the Vocational Education and Training HOD and the Guidance Officer will be invaluable points of contact  in providing information and advice to all staff and students to support career development and work education.  

Embedded throughout the content of the learning areas within the Australian Curriculum are seven general capabilities. These are designed to equip students with the skills to live and work successfully in the 21st century. Explicitly highlighting these capabilities to students assists them to make the link between what they are learning in junior secondary and their goals for the future. 

A very useful website for both students and staff is the My future website. It provides a range of information including Career Bullseyes that can be used online or downloaded. The Career Bullseyes make explicit links between subjects and vocational areas and career pathways. For each subject area, careers are identified for Level 1 skills (Year 10, Certificate I or II level) up to Level 4 (Bachelor degree or higher). 

This section below will provide you with additional ideas and resources that will support developing career goals using a student centred approach, career exploration and work education.

Career goals 
Sometimes teachers and parents are concerned that a student with disability has an unrealistic career goal. In other words there is a mismatch between the skills, interests and abilities of the student and their career aspirations. It is important to have high expectations; however these expectations also need to be realistic. Identifying and matching the student’s ability and interest areas can assist in determining their strengths. For a diagrammatic representation of this process, go to the Department’s website: Transition to post-school for students with disability. 

The Australian Blueprint for Career Development is a framework that identifies the skills, attitudes and knowledge that individuals need in order to make sound choices and effectively manage their careers. The Blueprint will help the student capture their abilities and interests. Helping students to gain an understanding of their abilities, whilst acknowledging their limitations or restrictions, can help ensure students are not defined by their disability, but instead encouraged to embrace and celebrate their strengths leading to a more positive and successful post-school outcome.
A student may have an interest in a particular area and want to pursue this as a career. The case study below showcases a student-centred approach to supporting a student to make an informed choice. This approach requires, support, time and hands-on experience in the preferred job to support informed decision making. It requires the teacher, the parent and the employer to work together to provide a worthwhile learning opportunity.  By taking the time to do this, they broadened the career possibilities for this student.

	For consideration: case study

James is in Year 10 and has a strong interest in video gaming and becoming a famous YouTuber. At school his preferred topic of conversation is gaming and his favourite YouTube gamers.
Joan, James’ mother and Bill, James’ case manager, were concerned that James has a narrow focus on gaming as a career or work option. They feel that James does not have the skills, abilities or interests to undertake all aspects of game development. James’ teacher and mother speak with James about this regularly and tried to tell him that this was not a good choice. It seemed the more Bill and Joan said it wasn’t a good idea, the more adamant James became about becoming a video game developer.  James would not consider any other career options or work experience and became quite agitated when it was suggested that he may not have the skills for the job and that jobs in this industry were scarce. 
Bill decided to take a student-centred approach to support James’ decision making. Bill and Joan believed that James did not understand the full range of skills required to be a game developer; in particular, the high level computer programming and coding required. 
Bill decided that as James learnt best by doing, it was important for James to experience the whole job in order for him to make an informed decision. Strategies used within a student-focused approach included:
· Bill and James examined aspects of the job of video game development on the MyFuture website.
· James worked with Bill and the VET HOD to access information on the internet on job vacancies and skill shortages in the Industry.
· James and the work experience coordinator organised a work experience placement at a game development training organisation.
· James had an interview prior to and after the work placement.
· The work experience coordinator communicated with Rob, the training organisation manager prior to the interview to outline the goal of broadening James career choices and giving James an understanding of all the skills required to do the job. 
James had an interview at the Training organisation. It was decided that James would access co-worker support on the placement. Bill, James and the co-worker developed a check list of tasks that James had to complete each week. 
Following James’ first week of work experience, Bill reviewed the checklist that the co-worker completed. They discussed why many of the tasks were not done and it was noted that James was not enthusiastic about the amount of programming and maths required of a game developer. James indicated that he really didn’t enjoy the work experience and that he was ready to look at other industry areas. 
With the help of his teacher he decides to focus on the area of electronics retail as a career option. James then undertook a successful work experience placement at a large electronics store. His knowledge and understanding of games and gaming devices was valued. This work experience led to a school-based traineeship, providing an opportunity for James to participate in training and work as a paid employee while completing his senior schooling.

James completed a Certificate II in Retail Services whilst at school and continued working in the retail industry post school. 

Whilst being respectful to James’ original focus area, other career options were explored and connections were made between his interests, skills and abilities. As a result, an alternative career option was found that could engage James and provide an achievable career option where his knowledge and understanding of gaming devices was valued and his skills utilised.


Career EXPOs

Career EXPOs provide students with the opportunity to gain the most up-to-date career and work information from a range of employers, training providers and universities. Some schools and regions in Queensland provide specific EXPOs for students with disability. You may want to contact your school Guidance Officer or Regional Transition Officer to find out further details. It is still important that students with disability are encouraged and supported to access Career EXPOs available to all students. 

Expos and Open days: 

· QCAA provide a list of the Career EXPOS 
· Queensland Government Job, Career, Employment, Tertiary Studies EXPO information 

· Queensland Tertiary Admissions Centre (QTAC) University and College open day information.

Guest speakers

The frequent use of guest speakers can provide students with real-life information on working in a particular industry or vocational area. A good guest speaker with whom the students can identify will inspire students to challenge themselves to continue on their learning journey. Ensure a whole school approach is adopted when deciding on guest speakers and determining student participation. Many exceptional guest speakers have begun their career journey in unusual and interesting ways. Ensure guest speakers represent local employment opportunities, local skill shortages and include new and emerging industries.

When deciding on guest speakers you will find it helpful to consider speakers:

· with disability  discussing their career pathways
· who have diverse learning needs. For example, speakers who received additional learning support when they were at school for literacy and who have gone on to successful careers
· from diverse cultural backgrounds, preferably representative of the school population

· who have had interesting and divergent career pathways. For example, speakers who may have started a traineeship in kitchen operations and now manage a resort.

You may find it helpful to explore YouTube for valuable resources and ideas on some of the many quality motivational speakers on topics of school, work and career pathways. 
Guest speaker and career EXPO opportunities that are provided to students at your school need careful consideration and planning to ensure that they are available to all students. 

· Are all students able to attend a range of guest speaker opportunities at your school? For example, are students not studying dance, invited to the guest speaker from the local dance group? Students with disability may belong to local dance groups without studying it as a subject. 

· Similarly, is the engineering guest speaker session open to students with intellectual disability to attend? As indicated previously, there are a broad range of skill levels within an industry area. Training and education within engineering ranges from Certificate 1 to post-graduate degrees. 
Including students with disability challenges the students, the guest speakers and the school community to aim high and think more broadly regarding career options for this group of learners. 
Additional resources

The QCAA provides a range of information on how career development and work education is embedded across subject areas as well as providing career and vocational specific learning through Vocational Education and Training. An overview of these learning options and advice is available on the QCAA website. 

Transition to post-school for students with disability: downloadable Department of Education and Training (DET) information. This website provides information on matching the skills, abilities and interests with employment and career choices.

Career Education Resources: DET career education websites for teachers and students.

Career advice: Queensland Government website with information on planning, EXPOs and changing careers.
Deadly Bay: TAFE NSW interactive learning resource for young Aboriginal and Torres Strait Islander people.
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Learning and wellbeing


Schools use a whole school approach to student learning and wellbeing by creating supportive and inclusive environments. A student’s capacity to learn and succeed is linked with their sense of wellbeing and belonging. Conversely, a student’s success in learning leads to a strong sense of wellbeing.  

The Learning and Wellbeing Framework supports schools to create positive learning cultures that enhance student mental health and emotional and social wellbeing.  The framework recognises the importance of wellbeing to learning, places a focus on developing a sense of belonging and improving educational outcomes for all students. Schools demonstrate an explicit commitment to wellbeing and communicate this to their whole school community.

Supporting Student Health and Wellbeing Policy Statement outlines specific health and wellbeing issues that will need to be addressed for the whole school, for specific students, or in certain circumstances.
This section will outline some of the considerations that need to be taken into account when supporting learning and wellbeing for students with disability and diverse learning needs. The strategies on supporting learning and wellbeing cover practices in four domains. Resources on Self-esteem, Values Education and Self-advocacy skills are also provided.
The questions below have been selected to allow you to focus on how your school supports the needs of students with disability in each practice domain. The questions are a selection only. 

The Learning and Wellbeing Framework School planning and evaluation tool provides the full suite of questions to DET personnel. On completion of the questions, reflect on areas of strength in your school and areas for further development. You may want to challenge yourself with one or two actions for improvement. 
	BENCHMARK
	POSSIBLE EVIDENCE
	IN YOUR LOCATION

	Domain of practice: Learning Environment

	Wellbeing is built into the structure of the school
	· A whole school approach/framework is used (e.g. Learning and Wellbeing Framework, Positive Behaviour for Learning)

· The school community shares the responsibility for student wellbeing
	· How does the school community share responsibility for the wellbeing of students with disability?

	Inclusive practices are adopted
	· Diversity is acknowledged and celebrated

· The school responds to individual student needs (i.e. strategies for identifying student needs are consistently employed and referral systems are in place)

· Different approaches and levels of support are offered to cater for different needs
	· How does your school acknowledge and celebrate diversity?

· What referral systems are in place to support students with disability?

· What approaches and levels of support are used for students with disability?

	Structured support for wellbeing is offered 
	· There are staff with identified roles that include providing additional support for students, engaging students and connecting them with the school and strengthening partnerships that support student wellbeing
	· Do staff have the necessary information, skills and abilities to provide structured support for wellbeing to students with disability? If not, how can this be addressed?

	Students have opportunities to participate in peer support activities
	· Events, assemblies and projects support the development of group identity and a sense of belonging

· Extracurricular activities facilitate positive peer interaction
	· Are students with disability represented in assemblies, events, clubs and projects?

· Do students with disability participate is these activities? 

	Students have opportunities to develop a sense of identity and belonging
	· Students participate in student and school councils and other working groups

· Decision-making opportunities are offered to all students and a variety of strategies are used to select students to represent the student population
	· Are students with disability invited and welcomed?

· Are students with disability represented?

· What strategies might you put in place to support this?

	The physical environment, including cyber environment, supports wellbeing
	· Classrooms allow for flexible groupings of students and have connected and self-contained learning spaces, particularly in junior secondary classrooms
	· Do classrooms support optimal learning environments for all students including students with disability?

	School rules, expectations and consequences emphasise positive behaviours
	· Rules, expectations and consequences are clearly explained using positive examples and consistently enforced by teachers and students 
	· Are strategies and supports in place to ensure that students with disability understand these in their context?

	Professional development supports the school commitment to wellbeing
	· Professional development has a focus on how staff can support the physical, emotional, social, cognitive and civic development of students
	· Does this professional development take into account the unique needs of students with disability?

	Domain of practice: Curriculum and pedagogy

	The school curriculum is relevant, engaging and challenging
	· Differentiated curriculum is provided to meet the individual needs of students

· Students are prepared to manage transitions between year levels, schools and beyond school
	· Are students with disability provided relevant, engaging and challenging curriculum?

· Are students with disability excluded from any curriculum? If so, why?

· How are transitions supported for students with disability?

	Pedagogy supports wellbeing
	· Students have opportunities to negotiate how they learn
	· Are these student-focused approaches used with students with disability?

	Social and emotional learning is embedded across the general curriculum
	· Skills of communication, problem solving, conflict resolution, teamwork, leadership, goal setting, time management and stress management are explicitly taught across all year levels
	· How are these taught in your location?

	Students have opportunities to participate in service learning
	· Students have structured opportunities to participate in school service (e.g. assisting with assemblies and school events)

· Community service opportunities are provided

· Students have structured opportunities to help other students and these actions are valued and encouraged
	· How are students with disability included in assemblies, school events and community service opportunities?

· Are students with disability provided with opportunities to both help and be helped by other students?

	Students are provided with opportunities to participate in extracurricular activities
	· The school provides/organises activities that focus on developing mutual trust, caring and group identity (e.g. camps, community projects and outdoor education)
	· How does your school include students with disability in these activities?

	Professional development supports wellbeing being addressed through curriculum and pedagogy
	· Professional development has a focus on:

· strategies to engage students, differentiate the curriculum and support students with diverse needs in secondary schools
· strategies to engage parents in student learning and wellbeing
	· Is professional development provided to all teachers and teacher aides on differentiation and special provision?

· How is information provided to parents on the particular health and wellbeing needs of their sons or daughters with disability as they become adolescents ?

	Domain of practice: Policies and procedures

	School has a Learning and Wellbeing Framework
	· There is school-wide agreement regarding approaches to supporting student learning and wellbeing
	· Does this approach include recognition of the diverse range of learners at your school?

	School uses policies and procedures to optimise student learning and wellbeing


	· School-specific actions are implemented to promote positive behaviour, gender equity, social justice, as well as targeting bullying, cyber safety and wellbeing
	· Do these actions address the unique needs of students with disability or are they a ‘one size fits all’ approach?

	Professional development program supports policies being enacted in the school
	· Professional development has a focus on shaping how policies are transformed into action in the specific school context
	· Are staff provided with professional development on the inclusive education and the Disability Standards for Education (DSE) policy and how it is enacted?

	Domain of practice: Partnerships

	Positive relationships are a focus in the school
	· School staff develop positive relationships with students by getting to know them as individuals and respecting their individuality

· Staff work collaboratively and opportunities for staff to develop professional relationships and share expertise with colleagues are provided

· Parents and carers are seen as partners in solving the problems of students and routine consultation occurs
	· How are positive relationships developed in your secondary school between all staff and students with disability?

· Do subject area teachers and support staff plan together to support differentiation?

· How are parents and carers involved and consulted?

	Partnerships have a positive impact on students and the school community
	· The school seeks to provide students with opportunities to participate in community service, work experience or volunteering by identifying and establishing school-community partnerships

· The school formalises partnerships with selected community agencies
	· How is this supported for students with disability?

· Are the supports necessary provided to enable this to occur?

· Are community agencies that support people with disability welcomed as partners?

	Professional development program supports partnerships
	· Professional development has a focus on diversity of school partnerships

· Expert staff work with other staff to ensure quality practices
	· How is this diversity represented at your school?


Additional resources

Self-esteem, values education and self-advocacy
The Australian Government has produced a Values Education Program specifically to support values education in schools. Key values education resources mapped to the Australian Curriculum are available on the site. 
In the Australian Curriculum, students develop personal and social capability as they learn to understand themselves and others, and manage their relationships, lives, work and learning more effectively. 

The Queensland Government site Health and Wellbeing provides information on bullying, health and safety, behaviour management, and social and emotional support.

MindMatters is a national mental health and wellbeing initiative that includes a resource, website and professional development calendar. This initiative aims to embed promotion, prevention and early intervention activities for mental health and wellbeing in Australian secondary schools. 

KidsMatter also has some resources and professional development materials, which while designed for primary schools, may have merit. 
Self-Advocacy skills are key to students’ work, tertiary education and life success. Through self-advocacy skill development, students learn life‑long strategies to help them take charge of their lives and maximize their strengths. 
Self-advocacy is the ability that students have to speak-up for and ask for things that are important to them, being able to ask for what they need and want, and be able to tell people about their thoughts and feelings. The able to know their rights and responsibilities, and be able to make choices and decisions that affect their life are critical skills. The goal of self-advocacy is to have the skills to be able to decide what and individual wants and then to develop and carry out a plan to get it. 

Students with disability require self-advocacy skills to enable success at school and to make a successful transition from secondary school to post-school life. The process of developing self-advocacy skills should formally begin while the students are in junior secondary schooling. 
It is important for students with disability to be aware of their rights and how to present themselves responsibly and to assertively advocate for their needs. Teaching Self-advocacy Skills to Students is an online resource kit for educators to teach students self-advocacy skills to support this process.
Developing self-advocacy skills is an integral aspect of transition planning for a student with autism and the most important place to start the transition process. Autism Speaks provides resources and detailed information to support teaching student’s self-advocacy skills.

Parent to Parent  is a not for profit organisation and charity funded by the Department of Communities which has great resources to support students with disability. 
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Section 2: The student


The Department is committed to creating a student-centred learning environment. It is the responsibility of all staff in schools, led by the school leadership team, to provide intellectually challenging curricula that supports the learning of all students. To achieve this, schools use a whole school approach to set high expectations, monitor progress through the collection of data, and use this data to differentiate teaching to provide appropriate layers of support to improve learning.

This section will provide you with information on student-centred approaches to support the learning of students with disability as they plan and prepare for their transition through senior secondary schooling. The information focuses on the important decision-making that takes place during Year 9 and Year 10, particularly during the Senior Education and Training (SET) plan process. 
Just as the department focuses on capacity building with staff in schools, this section will outline how you can support the capacity building of students to enable them to take a greater lead in their own transition journey. Building the capacity to have a greater say and control over what happens in one’s own life is often referred to as building self-determination skills. 
Information is organised across 4 key areas of consideration as identified in the diagram below: 
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Understanding the learner


The Department’s Advancing education: An action plan for education in Queensland supports the use of student-centred approaches to improve the learning of all students. In order to provide a student-centred approach to learning, teachers must develop a deep understanding of the learner.
To develop an understanding of the learner, schools use a whole school approach. The table below provides you with an opportunity to reflect on how elements of the whole school approach are operationalised across the junior secondary and senior secondary areas of your school with a particular focus on developing an understanding of the learner.
	Whole school approach element
	Reflective questions

	There is a cohesive response to the diverse learning needs of students across the school.
	Is there shared understanding across the school of the whole school approach and the three layers of support?

Does your school have a cohesive approach to sharing information, student data and individual student needs?

Are your referral processes clear and consistent?

	There is a culture of ongoing improvement which sets high expectations, monitors student progress with school-wide analysis and discussion of student achievement data.
	Is individual student with disability data examined during the SET plan process to support subject selection and pathway choices?

Do you set high expectations and support intellectually challenging curricula appropriate for the student based on current data?  

Are parents actively involved in the process? 

	There is consistent practice across the school. 
	Are all staff aware of their role in supporting the learning of students with disability?

Is the responsibility for the provision of the appropriate layer of support to individual students made explicit to all staff involved?

	Quality teaching is used to support student learning that is focused on improving the achievement of every student.
	Is differentiated and explicit teaching embedded within your school’s pedagogical framework? 

How are all staff supported to develop their capability to support learning needs of students with disability in their class? 

	Support is directed to different levels of student need. 
	Is the appropriate layer of support identified through analysis of current student data, monitoring of progress and parent discussion?


Further information is available on the Whole school approach to support student learning online learning modules. The modules include videos and self-paced online activities outlining decision-making processes across all phases of schooling including junior secondary. 
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Gathering the evidence


It is the responsibility of staff in schools to ensure that all students, including students with disability are provided with intellectually challenging curriculum that sets high expectations for achievement. 

The decisions made during this critical junior secondary phase of schooling have far reaching implications on the range of pathway choices open to students. For example, the decision to provide curriculum that is taught, assessed and reported at a lower than age year-level, needs to be made within the context of providing intellectually challenging learning that supports achievement into senior secondary and is based on the students skills, abilities and interests, and the input of parents. 

During Senior Education and Training (SET) planning and subject selection processes, it is important to gather and use evidence and data to inform decisions. There are a range of resources and materials that teachers can use to develop an understanding of the learner, including important information from parents. The information below will assist you to gather current evidence to support your decision-making.
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	GATHERING THE EVIDENCE

	School evidence
	It is important to gather recent evidence from a range of sources during junior secondary. The increased demands and the diversity of subject offerings will impact differently on individual students. For example, does the evidence show difficulties across all learning areas or within only one or two learning areas? Reviewing evidence and making decisions on current data will support decision-making during the critical SET plan and subject selection processes. 

Evidence can be gathered from:

· unit plan assessments

· report cards

· standardised and diagnostic assessments

· Guidance Officer reports and assessments

· therapy reports and assessments

· work samples

· NAPLAN data

· parents

· Personalised Learning in OneSchool adjustments and support provisions will be recorded.

The Whole school approach to support student learning online learning modules has information and embedded video showcasing a collaborative approach to gathering and analysing school evidence to support decision making.

The Contemporary Practice Resource in the Learning Place provides additional information on student-centred planning and the gathering of evidence using OneSchool. 

In addition, teachers need to consider the impact adolescent development has in junior secondary. The Learning and Wellbeing Framework and information in Section 1 will support your understanding in this area.

	Literacy continuum
	The P-10 Literacy continuum describes the development of literacy knowledge, skills and strategies typically expected of most students in eight areas identified as critical to literacy progress. The P-10 Literacy continuum provides a way to map each student’s literacy progress against year level expectations.

The P-10 Literacy continuum is aligned to the Australian Curriculum and complements the General Capability of Literacy. It provides extra information about students’ literacy progression through a more finely-grained, explicit description of what a typical student in a particular year level should be expected to demonstrate.

The P-10 Literacy continuum and the OneSchool literacy continuum monitoring tool are valuable resources when planning for students who need additional support. They provide evidence of where students are at in their literacy learning, and can pinpoint difficulties students may have.  The continuum supports decision-making processes associated with planning senior pathways, ensuring that teachers can plan to meet the literacy needs of their students across the learning areas. 

A range of  teaching ideas and resources including essential videos for each critical aspect of the continuum can be accessed as a link from the Literacy P-12 website as well as from the literacy monitoring tool on OneSchool. There is a video and resources targeting the junior secondary phase of schooling.

	Individual Curriculum Plans (ICP) 
	An ICP is required for students in state schools when a student enrolled in Prep-10 (P-10) is taught, assessed and reported in a lower, or higher, year-level of the P-10 Australian Curriculum than their age cohort for the whole of a learning area or subject.

The decision to teach, assess and report a lower or higher year level curriculum is likely to have long-term implications for the student as they progress through the years of schooling. The decision must be made following careful consideration and analysis of current individual student data to decide if this is the best option for the student. The principal of the school is responsible for endorsing the ICP. Endorsement indicates parent/carer approval and is required for reporting purposes.

For students enrolled in Year 11 and 12, an ICP is not required. Students in Year 11 and 12 undertake a program of learning to attain a Senior Education Profile which includes either a Queensland Certificate of Education (QCE) or a Queensland Certificate of Individual Achievement (QCIA). 

An ICP is always required for students taught, assessed and reported through a highly individualised curriculum – that is, those students with disability working on the extended levels of the General capabilities and who are not yet achieving Prep level of the Australian Curriculum. It is also necessary for students who are working in areas above their year level, for example students who are gifted and talented.

The OneSchool ICP edStudio provides resources and help materials to support state schools to develop and implement ICPs. Support materials include videos and scenarios focused on junior secondary as well as a series of PowerPoint presentations explaining key messages about ICPs, unpacking the curriculum, assessment and reporting requirements for students with an ICP. It also provides direction for schools to enable informed decision-making. The PowerPoint presentations have extensive notes for presenters and can be used as a tool to support professional development. The Learning Place edStudio access key is S886150735.

	Transition assessments
	Transition assessments gather information about a student’s current skills, interests and abilities and compare these with the requirements of identified future pathways. Transition assessments come in a range of formats including: 

· formal assessments, such as the online My career profile in the My future website

· performance-based assessments such as work experience and structured work placement reports and checklists

· person-centred planning processes, such as the Planning Alternative Tomorrows with Hope (PATH) process. 

There are a range of transition assessments that can be developed and used to gather information across all domains of post-school life. For example, the personal preference indicator is a type of transition assessment used with and for students who find it difficult to give input into transition and SET planning processes. It gathers information from a range of people on:

· favourite things: inside or outside, music, food, touch, games, smells, preferred places

· feelings: dislikes and fears and how these are communicated, coping mechanisms

· socialisation: working alone or with others, nicknames, friends and close family

· body clock: most active and inactive times of the day, bed time, rising time

· health: any additional or recent health issues that need addressing

· role indicators: responsibilities, roles, choice making, parent/carer support concerns for the future. 

By gathering together a range of transition assessments across the broad domains of post-school life you will be able to develop a more holistic set of data to inform decision making. Information in the case study A whole school approach to SET planning provides DET personnel with information on the use of transition assessments for a student on a highly individualised program of learning.  
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Pathways


A critical component of the Advancing education: An action plan for education in Queensland is the focus on senior schooling pathways. Schools support students to successfully complete Year 12 and achieve a Queensland Certificate of Education (QCE) or a Queensland Certificate of Individual Achievement (QCIA).

The QCE is Queensland’s school-based senior schooling qualification that is awarded to eligible students usually at the end of Year 12. The QCE records achievement of a significant amount of learning, at a set standard and pattern in contributing studies, while meeting literacy and numeracy requirements.  

There are a range of flexible pathways to the achievement of the QCE. Schools can select from senior school subjects, Vocational Education and Training (VET), learning projects, Duke of Edinburgh Scheme, workplace learning recognised by the Queensland Curriculum and Assessment Authority (QCAA) and university subjects undertaken while at school to bank credits towards their QCE. 

It is important to remember that while most students achieve their QCE by the end of Year 12, students are able to continue to bank credits in their learning accounts for seven years after finishing school. Even after this time, students can apply for their accounts to remain open and continue banking credits indefinitely. For many students the Senior Statement provides a rich transcript of all learning and the results achieved. 

The QCIA reports the learning achievement of students who are on individualised learning programs. The QCIA recognises the achievements of students who have impairments or difficulties in learning that are not due to socio-economic, cultural and/or linguistic factors. The Guideline for individual learning (GIL) provides a curriculum, assessment and reporting framework for schools when developing individualised curriculum plans for students working towards the QCIA.

Teachers supporting students and parents/carers to decide on a QCE or a QCIA pathway need to ensure that the eligibility criteria for each certificate are clearly explained. In addition, subject selection and the impact on the achievement of the preferred pathway will need careful consideration and communication. Teachers continue to provide challenging curricula to all students to support the highest possible achievement.

The QCAA provide a range of information on options to fulfil QCE requirements. Students are able to access their learning accounts and monitor their progress via the Student Connect website including Year 10: What next? and Planning QCE pathways factsheet (PDF, 495.4 KB). There is also up-to-date information on the QCIA available on the website including The QCIA Handbook (PDF, 298.9 KB). 
The information below provides you with Next Step data results. The Next Step survey is an annual survey of students who completed Year 12 and have gained a Senior Statement in the previous year in Queensland. The survey is conducted approximately six months after the young person has left school. 

In 2015, the Next Step survey included a series of additional questions that were asked of students who attended special schools. These questions were designed to provide more meaningful information on the post-school pathways of students graduating from special schools in Queensland. 

In 2016, a follow-up survey was conducted of special school graduates who participated in the 2015 Next Step Survey and agreed to be contacted again in 2016. The follow-up survey aims to build on information currently provided by the Next Step survey by also gathering data about the transitions made by special school graduates 18 months after finishing school. 
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NILFET - Not in learning, further education or training
	Reflection questions
What does this tell you about the overall destinations of students who require a highly individualised program when at school? How does this statewide data compare with what is happening at your location?

What does this tell you about the possibilities for your students?

If you were to collect this data for the students who have graduated from your school, what would it reveal about the destinations of your students? How would you use this information to inform your practice? 

How many of your students would fit within the NILFET? If we were to examine the SET and transition plans for your graduates, would their goals match their destination?
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Senior Education and Training (SET) plan processes


Queensland state schools ensure that all students in Year 10 develop a SET Plan in partnership with parents/carers. The SET plan identifies career goals and supports the development of a program of study and learning through senior secondary. SET plan processes use student-centred approaches to support students to structure their study, training and career options around their abilities, interests and ambitions. 

The SET plan, together with subject selection choices, maps out how students will work towards their QCE or QCIA, what VET will support their learning journey and what will appear on their Senior Statement. 

Students are supported to acquire the skills and knowledge to develop their SET Plan and to revise it during their studies. The SET Plan is also reviewed periodically by staff and parents to monitor the student's progress and can be updated at any time.
Schools use a whole school approach to ensure that processes are in place to support the development of SET plans for all students. The table below provides an overview of some of the differentiated processes schools may choose to use.  
	Whole school approach to transition: SET planning

	Differentiated processes
	· Year level information sessions on SET plans, QCE, QCIA, VET and subject selection are provided for parents/carers.

· Lessons focused on subject selection, career development and pathway planning for students.

· Sessions delivered by specialist staff in the school such as the Guidance Officer, the Senior Schooling and Vocational Education and Training Heads of Department (HOD).

· Community, industry and local employer information and input.

· Students attend tertiary and career EXPOs.

· Opportunities for reviewing and updating the SET plan with parental input as needed.

	Focused processes
	· A collaborative team is identified to support the SET planning process and includes the year coordinator, the teacher, the parents/carers and the student.

· Students are provided with additional one-on-one and small group sessions with specialist staff. 

· Disability Employment Services visit the school and talk to students.

· Teachers provide additional focused teaching to explicitly link subjects to career pathways. For example, the link between recreation studies in senior and a career in personal trainer. 

· Students download the Career Bullseyes on the myfuture website and discuss these with their case manager and parent/carer. 

· Guest speakers from diverse backgrounds talk to students about their own career and employment journey emphasising the importance of setting high expectations.

· Students and parents/carers attend specialised post-school options EXPOs.

· Students are taught the skills to participate in the planning process, including how to organise and participate in a meeting.

· Additional information is gathered in the SET plan including actions that need to be undertaken by the team. For example, actions to support engagement in the local community and sporting events.

· Additional work placement opportunities are provided to further inform the student pathway choices and subject selections.  

	Intensive processes
	In addition to the strategies above:

· a PATH process is undertaken as part of the SET plan process to identify aspirations, interests, abilities and goals.

· the student ‘voice’ is heard in the process through the use of communication supports and strategies. See the case study below.

· interest inventories are completed by the parents/careers, close family and staff in the school to further develop an understanding of interests and abilities. 

· the student engages in a range of community locations to provide additional data on skills in the real-world environments.


	A targeted approach to SET planning – a case study

Carlo is in Year 10. He is on a highly individual curriculum through the general capabilities. Frank is Carlo’s teacher and case manager. Frank is beginning the SET planning process for Carlo and is keen to make sure that he captures his goals, interests, skills and abilities to inform the development of the SET plan. Carlo is non-verbal and has complex communication needs. Together with the school Speech Language Pathologist it is decided that a personal preference indicator will be completed by Carlo’s parents, his brother, the teacher aide who has worked with Carlo for three years and by Frank. 

Analysis of the data reveals that Carlo has developed a taste for spicy foods. He enjoys going to country music festivals with his Dad and he also enjoys being sung to at night. He gets up at 5am each morning and goes to bed by 8:30pm each night. His room is completely blacked out to assist with his sleep. It is difficult to get Carlo to shower as he has developed a strong aversion to water. He has a set routine at home and when this is interrupted he can become anxious and make loud noises to calm himself. 

The school uses a visual timetable to provide Carlo with the daily class schedule and point out any changes that might need to occur. Carlo loves the Big Bang Theory, particularly the character Penny. Carlo has recently been getting very strong headaches. The family GP has indicated that this may be due to the onset of puberty. The parents have indicated they would like Carlo to participate in the school human relationships and body awareness program at school. Carlo has the role of music assistant at the family church. He distributes and collects the song sheets each week. The family has indicated that they are particularly concerned about the future and have no strong vision or goal for what Carlo will do when he finishes school. Discussions revealed that they have no information on the National Disability Insurance Scheme (NDIS). Carlo’s mother has indicated that she will give up work when Carlo finishes school which will put a strain on the family budget. 

It was determined that prior to the development of the formal S ET plan process, Carlo’s mother and father will attend the local NDIS readiness workshops. Frank will also provide them with written material and website information on the NDIS. In addition, a local community organisation will be brought into the school to undertake a PATH process. This will provide additional information on Carlo and support the development of a pathway through the senior phase of learning. It will also support the family to get ready for the NDIS.

Frank will begin work on a student-centred strategy that will provide Carlo with a ‘voice’ through the transition to post-school process by focusing the team, including any community organisations on the goals, skills and abilities that Carlo is working towards and developing through his senior phase of learning. Frank has chosen a PowerPoint presentation to showcase the information. They are organised across the topics below. 
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SET planning resources

Samples of SET plans and extensive information to support the development of SET plans for students with disability can be found in the Post-school transition for students with disability online course.
Walking you through the SET plan provides a poster that graphically represents the stages involved, the pitfalls and opportunities provided when developing a SET plan. 

The Queensland Curriculum and Assessment Authority (QCAA) have developed a PowerPoint presentation Planning for the senior phase of learning which provides an overview of the process. 

Information for parents/carers can be found on the Pathway planning: Information for parents and carers website.
Information for students can be found on the Student Connect website via Your Senior Education and Training (SET) plan.
Supporting students with complex communication needs provides information for principals to consider when supporting students with complex communication needs. 

	Section 3: Work placement 


One of the most important pathway choices a student will make is deciding on their pathway to employment. How the school supports this decision-making process through the provision of work placement will be the focus of this section. 

From a very early age many students dream about, and discuss with their families what work they will do when they finish school. For some students with disability and their parents/carers, dreaming about and discussing future work may be challenging. 

For many students their first paid experience of employment is part-time employment while they are still enrolled in school. Part-time paid employment during secondary school reduces the likelihood of post-school unemployment.
 It is important to reflect on how many students with disability have part-time paid employment in your location. 

Students with disability and their parents/carers may be unsure of what is possible in the job market today, what supports are available and how they can develop a deeper understanding of the world of work. These challenges may only become apparent at the point of the Senior Education and Training (SET) Plan meeting and during subject selection. 
Providing information to students and parents/carers will assist them in this developing this deeper understanding. It is important that students with disability and their parents/carers are encouraged to attend the career information evenings and career expos that are available to all students in the school. It is also important that options for students with disability are addressed at the career expo.

More information on the different types of employment options and supports available to students with disability can be found on the Transition to post-school for students with disability website. The website provides a booklet that can be downloaded and given to students, parents/carers and staff in schools. The booklet contains the website information in text format. 

Work placement supports students as they plan and prepare to transition from school to post-school life. It is a critical component of developing an understanding of work, based on a real-life work environment. It prepares students for the demands and expectations of the working world, hones their career choices and helps them to make informed career decisions by applying their skills and interests in the workplace. 

Importantly, for some students with disability, work placement can also provide the student with information about preferred and non-preferred employment pathways. As outlined in the case study in Section 1, some students may have career goals that don’t match their interests with their skills and abilities.

The decision to provide work placement rests with the principal of the school. The website Work Experience Placements for School Students explains the policy and procedures to be carried out in schools for the full range of work placement models described in this section of Section 3.
A whole school approach to transition: work placement
As mentioned throughout this resource, using a whole school approach to support all aspects of the transition from school will provide an insight into the more focused and intensive support that some students may require when planning for and making decisions about work placement. 

The table below provides examples of how a whole school approach to the transition from school will identify the differentiated work placement strategies that may be used. Note that the use of data collected throughout the SET plan process informed the strategies used.

	Whole school approach to transition: work placement

	Differentiated teaching
	· All students in junior secondary and senior secondary are beginning their transition journey and require explicit teaching on career and job choices. This is provided within subject areas, during career education and Vocational Education and Training. Career assessments and discussions with the Guidance Officer, specialist teachers and community information sessions provide additional information and insight. Half of the Year 10 cohort decides to undertake a block work-experience placement. Following this, students identify their preferred pathway during the SET plan process. 

	Focused teaching
	· Some students have difficulty identifying their preferred pathway. A teacher and a teacher aide undertake workplace visits with the group in a variety of industries. Students are provided with additional one-on-one sessions with the Guidance Officer and have a specialist employment agency visit. The information from the workplace visits, the Guidance Officer meetings and the employment agency visit is gathered and discussed with the students. This information is also provided to the parents/carers. The students undertake an additional work placement. Following this, most students and are able to identify two preferred pathways in their SET plan.

	Intensive teaching
	· Despite the focused approach described above, a small number of students are still unable to indicate any preferred pathway. Their parents/carers and teachers are also unsure of their interests, skills and abilities in the workplace. A PATH
 process is undertaken with the students and their parents/carers. An interest inventory is also completed with the students and the parents/carers. Data gathered from these two sources identifies horticulture and retail as possible industry interest areas. The students undertake a work-sampling program one day each week for a term. The teacher undertakes a task analysis of the different sections of both work places and assigns different students to different tasks. The students rotate across tasks every three weeks. A teacher aide provides ‘cluster support’ in each workplace. She collects data that is used to inform the next step. Broad industry areas are identified in the SET plan and will be re-visited in Year 11. 


Models of work placement 

Work placement provides a formal arrangement through which students participate in activities at a workplace. The different work placement models described provide options to support students to gain workplace knowledge and experience as they plan and prepare to transition from school. 
When students, families and school staff explore career and work options together, they are better able to support the decision-making of students as they choose subjects and identify vocational goals. The informed career and work goals of the student should guide work placement opportunities. Effective work placement for students can be a critical component for success after school and can support part and full-time paid employment opportunities.
It may be appropriate to provide some students with the opportunity to initially undertake work placement in schools. This can be an effective way to provide an initial supportive and successful work placement. For example, students can begin working in the school canteen, the school office, the library, computer laboratory or with the schools operations officer to build generic work-related behaviours. The school may become the employer of some students for the purpose of their Certificate II or III. Skills developed and interests and abilities identified can then be generalised to an outside workplace. 
This Section 3 provides information on the different work-experience models. Information on these models can also be provided by a range of staff in schools including Guidance Officers, Vocational Education and Training (VET), Senior Schooling Heads of Department, teachers and Industry Liaison Officers. It is important that you access this up-to-date information and support available to all staff at your school. 
	
Structured workplace learning 


Structured Workplace Learning provides workplace learning opportunities as part of a formal VET program. It takes place in a workplace or in a simulated workplace environment and is structured, monitored, regulated and assessed. Structured workplace learning must be part of an accredited program of VET.  
Structured workplace learning is negotiated between the teacher, student, the parent/carer and the work placement provider prior to placement. Together they identify specific and appropriate tasks that the student will be expected to perform in the workplace. An agreed approach to how the student will be assessed and supported is also identified. Structured workplace learning allows students to gain knowledge outside the classroom and demonstrate application of that knowledge in the workplace.
	Work sampling


The work sampling model provides students with the opportunity to test vocational preferences through performing tasks in a variety of workplaces. Work sampling is used extensively in schools to provide:
· block placements of work experience in which a large cohort of students undertake a block, often one week, of work experience

· weekly work placements in which students undertake a day or hourly work placement over the course of a term

· workplace visits and observations – this approach enables a group of students, usually no more than 10, to visit a number of workplaces and collect information

· an enclave placement which provides a small group of students, usually no more than four, with the opportunity to undertake an extended period of supported work placement and rotate through various jobs in one workplace. 
In the example provided in the table whole school approach on page 37, the school used different types of work sampling to meet the needs of a diverse range of learners at the school. This was undertaken during the time of the Senior Education and Training (SET) plan process. The data gathered was used to inform preferred pathways. 

Using a whole school approach -
· block placement was used for all students to:

· provide first-hand information on what it means to work

· develop an understanding of a particular industry area

· further clarify employment goals.
· workplace visits and observations provided a focused approach to:

· provide additional visits to a wider variety of workplaces

· enable clarification of different industry areas 

· provide an opportunity for additional data to be gathered and analysed and discussed as a group.
· enclave placements provided a more intensive approach to:

· provide more real-life experiences in different workplaces based on interest areas

· target support to areas of need to increase the likelihood of success

· gather data on the skills, interests and abilities of individual students.

	Work shadowing 


The work shadowing model is often used to provide students with an opportunity to learn about specific work roles without engaging in doing the work. Work shadowing is often undertaken in occupational areas that may not be suited to other forms of work placement, for example mining or dentistry. 

The case study below provides an example of how the work shadowing role was used with one student to support her career and subject selection choices. 
	Work shadowing

Janelle is in Year 11 in a regional town and is on an OP pathway. She chose Senior Graphics in Year 10 as she identified architecture as her post-school career goal. After engaging in Senior Graphics for nine weeks she was beginning to doubt her choice. Following a discussion with her Aunty Helen, she has become very interested in biotechnology. Her Aunty Helen works in a bio-tech laboratory attached to the local base hospital. Janelle really likes her Aunty Helen and has always enjoyed science. She is now considering changing her subject selection from Senior Graphics to Biology and adjusting her career goal on her SET plan.

Following discussions between Janelle, her mother, the Guidance Officer and her case manager, it was decided that Janelle would work shadow a Bio-technician and a local architect. The Guidance Officer and the case manager were concerned that Janelle was making a spur-of-the-moment decision and that Janelle’s aversion to blood and other biological substances may impact on her capacity to perform the tasks.  Janelle has been known to become highly anxious when she is around blood or slimy textures. Work shadowing was also chosen as work experience in the technical architecture industry and the highly sensitive bio-technology industry was not appropriate. 

Janelle shadowed the local architect for two days. The team of architects were designing the local community centre. She was able to attend consultation meetings with the local council, team meetings in the office and observe the development of the plan. Janelle really enjoyed the work experience. She enjoyed meeting the clients, getting out of the office, being part of a team and the creative aspects of the job. 

It was then organised for Janelle to work shadow her Aunty Helen for three days. During the placement, she was able to observe the bio-technicians in a real-life laboratory as samples came in from the hospital and were analysed. During the first day of work shadowing in the bio-tech laboratory, Janelle identified that she was getting anxious and really didn’t like seeing the samples. She also didn’t like that the bio-technicians were expected to work alone. To Janelle, the work environment was very quiet and sterile with no creativity.

Following a discussion with her mother, Aunty Helen, the Guidance Officer and her case manager, Janelle stayed in Senior Graphics. The team agreed that this was a highly effective student-centred approach, as Janelle was supported to make the choice herself based on experience and not as a result of concerns raised by the adults in her life. 


	
Volunteering


Volunteering provides students with an opportunity to develop skills, gain confidence and experience and build a network within a particular industry. There are a wide range of industry areas offering volunteering opportunities. It is important to remember that following the transition from school many students with disability can find themselves with a lot of time on their hands while they are looking for work or waiting for training or university to begin. Supporting students to begin volunteering while still at school will enable them to continue to be meaningfully engaged in the community after finishing school. It is important that paid work continues to be a goal for students undertaking volunteering.

Additional information on volunteering can be found on the Transition to post-school for students with disability website. 
Work placement support

The decision to provide support to students with disability on work placement is an important one. The provision of support on work placement enhances skill development in general as well as industry specific skills. It is a school-based decision to allocate human resources to the provision of work-experience support. It is imperative that students with disability have successful work placement opportunities.

Staff supporting students on work placement will require information and guidance to ensure the placement is a valuable and positive experience for the student and the employer. Many schools utilise teacher aides to support students in the workplace. The table below provides a summary of some of the research regarding the use of teacher aides supporting students with disability in school. When this research is applied to the use of all staff supporting students with disability on work placement a number of questions may need to be considered at your location.
	Research
	At your location

	Teacher aides (TAs) need clarity on their role (Shaddock, 2007)

	· Is the role of the person supporting students in the workplace clear and is the role written down?
· Do staff know and understand the goals of the student?

	Professional development needs of TAs must be identified. (Tennyson, 2012). 


	Have staff supporting students been provided with information or professional development in work placement support? In particular:

· data collection

· the Disability Standards for Education

· supporting adolescent learners

· understanding the learner with disability and strategies to support learning

· the provision of the right amount of support, i.e. the concept of a continuum of support?

	95% of funding allocated to NSW schools was allocated to employ TAs (Shaddock 2007).

	How are decisions regarding the allocation of support staff and TAs made at your location? 

· Is it allocated on the basis of student goals?

· Is consideration given to the increased demands on support as students get older?


	Continuum of support
Full support
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           Independent
When providing support on work experience it is important to consider the continuum of support. The continuum of support focuses the teaching and learning process on: 

· moving students from one end of the continuum to the other through the gradual removal of supports, cues and prompts and the introduction of natural supports as much as possible

· targeting support where it is needed

· the skills that need to be developed to be successful

· acknowledges the aspects of the task the student can complete.

The goal is to provide just enough support to enable access, achievement and participation. The use of data will inform the level of support required. It is important to remember that some students may always require some level of support.




Resources

The Post-school transition for students with disability online course provides an in-depth look at the evidence regarding the importance of work placement. In particular, the course highlights the evidence that engaging in a number of work placement opportunities across a variety of industry areas increases post-school employment success. 

The Australian Core Skills for Work Developmental Framework describes the core non-technical skills that have been identified by Australian employers as important for successful participation in work.

The Department of Education and Training has developed the senior years of schooling website to provide a gateway of information on a variety of senior schooling pathways available to all students in Queensland. 

Broaden Your Horizons provides a range of information to assist students, parents/carers and professionals to prepare for life after school.[image: image11.png]



Reflection questions


How does your school vision/mission, values and purpose support all students to succeed? 


Do all staff understand their obligations under the Disability Standards for Education (DSE) 2005?


Is professional development provided to all staff on inclusive practices and working with students with disability in secondary schools?


Look at the diagram on the left of this page. Do you understand the role of each of the staff members (or their equivalent) in your school in supporting the successful transition of students?


Which staff members at your school manage the whole school Senior Education and Training (SET) plan process?


How do these staff members support the management of the SET plan process for those students requiring more focused and targeted support?


Who organises work placement for students at your school? Is this the same person that organises work placement for students with disability?


How does the leadership team intersect with all of the relevant roles in the diagram (on the left) to support the transition process? How does the HOSES connect with subject area HODs for planning purposes? 


Who in your school organises and manages the overall timetable? Do you have the opportunity to influence the timetable to ensure it takes into account the learning needs of students?   
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